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Context 

Intake Primary school is a larger than average primary school. The school serves an 

urban and predominately traditional, white working-class area.  Almost half of our 

pupils come from outside the school’s catchment area, travelling from neighbouring 

estates that experience great social and economic deprivation. The majority of pupils 

come from families with relatively low incomes and some parents hold negative 

views and experiences from their own school life.  Many are hardworking who would 

like to spend more time supporting their children.  

Our most recent reading results data has been lower than we have been aiming for 

with only 60 % achieving at least expected in KS2 and 74% in KS1. I felt that the 

children in school were not enjoying and valuing reading and something needed to 

change the culture in school.  

Explore 

At the beginning of this project, we undertook pupil and staff surveys to provide us 

with information regarding the staff and children’s perceptions and attitudes towards 

Reading for Pleasure (RfP).  By analysing the results of these surveys, we could 

determine priorities for our work across the year. 

 

 

 

 

 

 

 



 

 

Findings from the Children Surveys 

We found that many children lost their love of reading as they progressed through 

the school with year 3 having higher levels than the years after them.  As children 

moved through school, fewer of them considered themselves to be good readers - 

83% in KS1 but only 36% in KS2. 

 

A number of children said that they found reading ’boring’ and if they did read 

regularly at home, they found it to be a chore which needed to be completed rather 

than something they would choose to do. There were a number of children who did 

value and enjoy reading but these seemed to be more able readers: ‘free readers’ 

and they had more choice over the books they were reading.  

In school, the children have a reading book which is book banded, plus a book from 

the classroom shelf. In recent times, although we have added to the banded books, 

sadly the books in the classroom have become dated and hold limited interest to the 

children. 

  

My own experience was of children not valuing books in classrooms, frequently 

changing them and rarely finishing one. Very early in the year a number of children 

in my own class told me they couldn’t find a book they wanted to read.  There was 

also a library but before lockdown this was accessed by the same small group of 

children each week; the vast majority of whom were already keen readers.  
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When asked for their favourite books, most children in KS2 chose Roald Dahl or 

David Walliams books, Tom Gates or The Diary of a Wimpy Kid series of books and 

other familiar texts.  Parents were buying books for children which they were 

familiar with and ones they thought were popular or suitable. KS1 children chose to 

read Roald Dahl but also mentioned Julia Donaldson books and other familiar titles. 

Most children were regularly reading phonically decodable books from our phonics 

scheme at home. We tried to encourage parents to purchase books during our 

Scholastic Book Fairs which were taking place twice a year. These were usually well 

attended events and provided extra funding for books in school. However, since 

learning more about RfP, I have found the selections were limited and again 

focussed on the familiar, popular authors.   

I found it very interesting that while only half of the children said they preferred to 

read a storybook, the vast majority of texts available to them fell into this category. 

 

 

 

 

 

 

 

 

Focus Group Pupils 

We chose groups of children to be part a focus group who we intended to monitor 

closely and work with over the course of the year to explore the impact of our RfP 

work.    

Due to the disruption being caused by the pandemic, we decided to focus on 

children who we felt were strong readers but who did not enjoy reading. Initial 

interviews (undertaken at the start of the year) showed they had negative feelings 

towards reading: 

‘I think I am a good reader but find books boring and would rather do other things.’ 

‘I can’t find any books that I like. I used to like it but not anymore.’ 

 

Findings from the Staff Surveys 

Our survey found that staff knowledge of texts was extremely limited. When asked 

to name children’s authors, the majority mentioned the ‘popular’ authors with some 

selecting books they read as children, for example Enid Blyton. The texts, which 
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were referred to outside of these groups, were often class texts which have been 

used for a number of years, for example Holes by Louis Sachar. I found there was 

little depth to staff’s knowledge.  When I asked them to identify published since 

2000, I found only a couple of people could come up with any texts.  

The situation was similar for picturebook texts with Michael Rosen and Julia 

Donaldson being by far the most popular answers. I believe that staff were simply 

trying to think of an author rather than one whose work they valued. Naming poets 

was even more challenging, and many staff left the section blank.     

It was interesting that most staff (particularly teachers) felt that their knowledge of 

texts was good, and they had understanding of what the children’s reading 

preferences were. Most teachers said that they read to their children every day - 

64%, 24% weekly and 10% occasionally.  However, I believe that they included 

texts being used for study in the daily English lesson which may reflect why a 

number of children found reading aloud boring. Also, almost two thirds of staff 

selected this text themselves.  Along with evidence of lack of up-to-date knowledge 

of children’s literature, I feel these elements were influencing the children’s 

enjoyment of reading aloud in school.    

Most teachers considered themselves avid readers but admitted to rarely sharing this 

passion with their children. There was little discussion between members of staff 

about the texts they were reading and few book recommendations.  Overall, I felt 

there was little evidence of any Reading for Pleasure community at Intake.  

Prepare 

From analysing the survey findings, and working with Open University tutors, we 

decided to prioritise the following elements of RfP to improve the children’s attitude 

to reading: 

1. develop teachers’ knowledge of modern children’s literature 

(knowledge) 

 

2. develop independent reading (pedagogy). 

It was clear that in order to improve children’s attitudes in reading we needed to 

understand what the children wanted to read and be able to direct them towards 

appropriate texts: ‘texts that tempt’ (Cremin, T., 2019). 

‘Teachers’ knowledge of children’s literature and other texts is not commonly 

regarded as part of the subject knowledge required of teachers, yet the Teachers as 

Readers (TaRs) research has shown it is highly significant in developing children as 

readers who can and DO choose to read’ Cremin et al. (2008). 

We held a staff meeting to share the results of the surveys and to try to come up 

with solutions to the problem areas which had been identified. I felt that staff were 

aware of their lack of knowledge about up-to-date texts but needed to be told in 



 

 

order to take action to improve the situation. The use of picture books in KS2 was 

also a particular area that we needed to address as well as non-fiction. 

A number of staff, particularly TAs, seemed very reluctant to acknowledge that the 

current book band system might be turning many children away from reading. They 

argued that only by having a levelled book, where children could read 90% of the 

words independently, could they make progress.  We agreed that in KS1 until they 

become free readers children would be issued with a Read Write Inc. reading book 

but would also select a text that they would take home to read independently or 

with parents.  In KS2 it was decided that we would abandon the current book bands 

and give children a choice of a text from the classroom libraries. The main problem 

we could see was children choosing a text which they would have difficulty in 

reading.  We were also concerned about the lowest 20% of readers. I believed this 

group may require some support in selecting suitable text so we would need to 

guide them towards suitable reading material. In order to do this, our staff needed 

to have a good knowledge of children’s literature so that they made great 

recommendations to the pupils.   

Two INSET sessions, led by the Open University Reading for Pleasure team were 

very well received.  They reinforced the importance of RfP and provided many 

practical approaches for us to try out in school.  Teachers’ interest was sparked!   

Staff particularly enjoyed the reading aloud at the start of both sessions and this 

seemed inspire teachers to try different texts rather than simply reading aloud from 

the teaching text.  These CPD approaches are designed to encourage staff to ‘read 

outside their comfort zones’ and try out new texts rather than rely on trusted 

authors with their classes.  Cremin et al. (2014) found that this encourages ‘more 

spontaneous, informed and extended text talk.’   

Professor Teresa Cremin’s research (2014) noted that independent reading 

‘embedded in relaxed reading environments with diverse resources, enabled children 

to develop stamina for reading through choice.’  This research reinforces the place of 

independent reading as part of a planned pedagogic routine.  It is not something 

that happens when all other work is completed. This was a priority for our work.   

The Headteacher and other members of the SLT gave their full support to the 

project in terms of time and financial back up. We also got help from Sheffield 

Schools Library Service who, over the course of the project year, provided books and 

many recommendations. 

Staff were encouraged to share texts they had enjoyed, 

and a number of staff took up the idea of sharing the 

book they were reading on emails as part of their email 

signature.  These simple strategies had an impact; they 

sparked conversation about books.  We were talking 

about books that we were reading or had read.  

Naturally this led to sharing opinions on books, 



 

 

recommending books and sharing reading experiences.  Staff were engaging in 

informal book talk and reading more widely. 

Reading for Pleasure had a high profile in school. 

• All classes timetabled independent reading time for RfP. 

• Staff were sent updates on new and exciting children’s literature, including 

children’s book award longlists, shortlist and winners. 

• Staff were encouraged to share pictures of engaging RfP activities on our 

school Twitter account to generate excitement across our school community. 

• Children were encouraged to share books they had enjoyed, and timetabled 

independent reading sessions allowed time for them to share and talk about 

books in an informal manner. 

Purchasing New Books and Allowing Time for Staff to Discuss 

Children’s Literature 

We asked teachers to look at the books in their classroom in terms of modern 

texts, different genres and books representing our diverse society. The results 

were hard hitting.  Teachers became aware of the limited choices we were 

offering. Non-fiction books were massively underrepresented, as were 

picturebooks and poetry collections. After a racist incident, a KS1 member of staff 

was looking for a suitable book on her shelves and remarked, ‘There wasn’t a 

single book that didn’t have a white person or an animal as the lead character.’ 

Using our now growing knowledge of modern literature (and websites to support 

this subject knowledge development, for example BookTrust, CLPE’s Corebooks, 

UKLA Book Awards) and Open University RfP CPD sessions, we identified a 

number of books to provide the teachers with a snapshot of the wealth of 

wonderful children’s literature available to entice ALL readers.   

 

 

 

 

Some examples of the modern and varied literature we purchased to tempt our staff and readers 

https://www.booktrust.org.uk/
https://clpe.org.uk/books/corebooks
https://ukla.org/awards/ukla-book-award/


 

 

These books were well received and inspired a number of teachers to start their own 

collection of ‘special books’.  As I moved around the school, I found that it is these 

books which are being read aloud and children being given the option on which one 

they want to hear read. Reading time was starting to become more valued and time 

for the independent reading session was ringfenced so that it did not drop off the 

timetable.   ‘A children’s story that can only be enjoyed by children is not a good 

children’s story in the slightest’ (C.S. Lewis).  Books people enjoyed were shared on 

the staff room noticeboard and I hope this is something we can develop further 

when staff can mix more.  

A teacher admitted, ‘We had been reading the same books for far too long. We all 

knew this, but it has made reading seem fresh and relevant.’  Another explained how 

she felt about what we had been introducing, ‘Although I haven’t enjoyed all the 

books we have read, the children have responded well to them. The poetry book we 

read was enjoyed by many children which surprised me.’ 

 

Dedicated Independent Reading Time: Building Class Communities of 

Readers 

The independent reading time, now timetabled, was becoming an informal session.  It 

allowed time for children to read what they wanted, browse and select books and 

discuss reading with peers and adults.  A number of classes had undertaken this in a 

much more informal environment. In my own classroom we held ‘reading festivals’ 

where furniture was pushed back to the wall, beanbags were distributed and as many 

books as I could lay my hands on were left in piles around the room. This was a huge 

success. After a chatty start, all children found a book which they wanted to enjoy, 

had made themselves comfortable and were reading quietly.  These ‘festivals’ led to 

discoveries – of what the children wanted to read. With support of the Headteacher, 

we purchased the books which children requested that they wanted to read.  Through 

an informal ‘hands up’ poll, I found out that all but two children were enjoying 

independent reading time much more.  What I saw in my own classroom mirrored the 

Teachers as Readers research: ‘children were not expected to read alone or in silence, 

although they could choose to do so; many socialised and shared their reading with 

each other and their teachers.  Teachers began to see talk as part of their independent 

reading routines’ (Cremin et al., 2014). 

One child commented, ’Before we changed 

things in the classroom, I wanted silent 

reading to finish but now I want it to go on 

forever so I can finish my book.’ 

In classrooms, teachers created reading 

displays which inspired the children to 

explore new books. 



 

 

In our Y6 classroom, the teacher used a display to encourage children to read. The 

children started to include their own books and recommendations. It proved 

particularly effective in encouraging reluctant 

boy readers to get involved. The teacher also 

incorporated a ‘coming soon’ display which 

showed the new books on order, designed to 

entice. Again, the children were keen to add to 

the list and become involved in the process.   

The children felt they had a say in the reading 

materials being purchased.  They were an 

active part of the classroom reading 

community.   

Reading aloud and for pleasure has become 

established. The children are clearly starting to enjoy books rather than waiting for an 

inevitable follow-up task. These sessions inspired informal book talk but it was led by 

the children and their curiosities.  I knew that book talk needed to be encouraged and 

become part of RfP times.   

‘The research revealed that, over time, many teachers began to see talk as a crucial 

part of their independent reading routines, as children made selections and 

recommendations to one another, some sharing the reading of a single comic or 

swapping chosen picture books part way through the time. Talking about the texts 

being read became the norm’ (Cremin et al., 2014). 

We are trying to recommend books to children.  We do this in weekly assemblies, 

regular newsletters and encouraged parents to get involved via our school Twitter 

page. 

 



 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Impact 

At the end of the project year, we asked staff and pupils to complete the same 

surveys.  This would provide us with evidence of impact.  Of course, we had been 

gathering informal evidence of impact across the year in a range of ways.  The 

surveys showed that most teachers were now reading daily.  Both staff and children 

felt more positive about reading.  

Staff read more varied texts to the class more regularly.  Independent reading and 

reading aloud times are more relaxed and the reading is for enjoyment and not for 

directly improving an area of English. 

Staff comments are incredibly positive: 

‘As well as the children, I have started to enjoy reading to the class again.’ 

‘Although I haven’t enjoyed all the books we have read, the children have responded 

well to them. The poetry book we read was enjoyed by many children which 

surprised me.’ 

‘We had been reading the same books for far too long. We all knew this, but it has 

made reading seem fresh and relevant.’ 

Online interactions between staff and young readers 



 

 

‘After reading some of the newer books we purchased, children are now finding and 

recommending books. It has become a whole class activity which is much more 

enjoyable.’ 

We have found that when teachers read these new fresh books, children have 

responded well and suggestions and ideas for new books are now coming from the 

children themselves.   

 

There have been significant improvements in the children’s attitudes to reading and 

it is clear what we are starting to do is having a significant impact. I hoped that 

there would be a greater shift towards a love of reading, but I feel sure that we will 

continue to see the figures improve.   

Just as relevant though, were the comments made by the children. On the previous 

survey it was common for children to say that reading was ‘boring’ with no 

explanation of why this was. I focused on the group who said that reading was OK 

and interviewed them.  One child commented: ‘I like reading, but some books had 

too many words for me.’  It reminded me that longer books can be intimidating to 

children.  How would I know that this was the case unless I had invited the child to 

share their thoughts with me? I felt I could relate to this when putting off starting a 

series on streaming services with 200 episodes! 

Another child said, ‘We need more books about what I like.’  I was already aware 

that books we were offering did not interest some children, but this and other similar 

comments confirmed it to me.  They showed me that we were on a journey to 

change them from passive readers who to put it bluntly, could not care less about 

reading and simply saw it as a chore, to children who were active readers knew 

what they wanted to read and were keen to tell us. 

I feel more that the onus is now on the school to provide the books which children 

want to read. Focus group children all demonstrated improved attitudes to reading.    
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A Good News Story from the Focus Group  

Harry, who was a very capable but reluctant reader, has become the keenest of 

readers.  He articulated this very clearly, ‘At the start of the year I didn’t like reading 

because I couldn’t find any books I liked. I found the books in the reading scheme 

boring I didn’t want to change my book. After the ‘reading festival’ I found books I 

enjoyed. I want to read now and read every bedtime. I am reading Danger Gang 

and Roy of the Rovers.’ 

I received an email from his mum one Sunday afternoon. 

Hi 

I hope you are having a lovely weekend! I just wanted to let you know, Harry is very 

proud of himself this weekend he has completed two Treehouse Storey books - 13 

and 26. He wanted me to tell you as he says you will be proud too!! He has had a lot 

of praise from all of us this weekend as I’ve never known Harry read a book like he 

has this weekend! We are really pleased with him.  

He is now part of the group voting for the Sheffield Book Awards, a role which he is 

taking very seriously.  

Other focus group pupils also articulated 

their views, ‘I feel very different about 

reading than I did at the start of the year. 

When I read the 13 Storey Tree House it 

changed my mind. I look forward to choosing 

and getting new books.’  

 

‘At the start of the year I didn’t like books 

from the reading scheme. Then I read El 

Deafo and was surprised how much I enjoyed it. I choose to 

read at home now and I love reading. I read books by Pamela Butchart.’ 

The impact of what we have done with these children has confirmed to me that 

what we are doing is the right thing for the children. Because these children were 

already good readers, it will be interesting to see how our continued drive to embed 

RfP will impact on children who are less able readers next year.  

 

Not everything went well and my change team (who were selected to help me drive 

this work in school) was unsuccessful for different reasons.  However, other teachers 

who have worked with this initiative will be part of the team for next year. 

 

 



 

 

Sustain 

For next year we need to maintain the RfP message.  New books to conitue to build 

classroom libraries are on order.  These will be introduced and shared with the 

children with great enthusiasm.  

I also intend to: 

• spend time supporting new members of staff with RfP principles and practices 

• continue to develop teacher’s knowledge of the best modern texts through 

sharing book award winners and pointing teachers in the right direction 

• monitor reading aloud and conduct regular pupil interviews to inform ongoing 

work 

• identify less-able readers and focus on their RfP. 

I am sure what we have put in place will now continue, and I will lead this to help 

the children at Intake Primary school to rediscover the joy of reading.  We will all 

benefit from this. 

 


