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Wales Primary school is a one form entry including a Foundation Stage 2 class. There are 
approximately 243 pupils on role 2021. 

The three year data trend in reading for Key stage 1 and 2 (2017- 2019) showed above 
the national average for an expected outcome. Therefore, the teaching of reading as a 
skill and the comprehension of what has been read has not been a whole school priority 
but it was felt amongst SLT that a lack of ‘pleasure’ in reading and the enthusiasm for 
reading was missing throughout the school. Hence the decision to embark on the 
Reading for Pleasure project 2020/21.



Explore
 KS1 and Foundation stage pupils like listening to a 

story and looking at the pictures in a book but may 
only do this at bedtime or when reading their 
school book with a parent. The range of text is 
limited to the popular texts and authors at this time. 
This may also be true in class when the teacher 
reads out loud to them. 



 Overall it was a positive 
perspective on reading in general 
with our youngest pupils, as 
shown in the chart above.
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Do you like reading?
I love reading

It's Okay

I don't like
reading



Explore cont’d
 The majority of pupils in KS2 do like to read 

and listen to stories being read to them. 
They aren’t reading a wider range of texts 
and unfamiliar authors at home but some 
are being exposed to them in class. Most 
pupils who do read at home for pleasure 
are reading to themselves. The least familiar 
authors they read were:

 Jeff Kinney

 Rachel Renee Russel

 Liz Pichon

 Laura Ellen Adson

 Max Brallier
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Do you like reading?
I love reading

It's okay

I'm not bothered

The reasons given for ‘loving’ reading 
were that ‘the teacher used different 
voices for the characters and make it 
fun to listen to; they read in an amazing 
way and it relaxes me; she finishes it on 
a cliff hanger.’ It was evident that when 
reading was ‘done’ properly it made a 
positive impact on the pupil’s attitude 
to reading for pleasure. 



Explore cont’d

Findings from the teacher and TA survey:
 Teachers and TA’s need to broaden their knowledge of age appropriate text and 

new authors; share their preferences and habits with their pupils; begin to read, more 
frequently, new texts/authors to the class and discuss in terms of their feelings about 
it; encourage pupils to share their preferences with each other and make 
recommendations to each other; create more time to ‘free read’ in class. 

 Many TA’s and several teachers did not see themselves as readers and held the 
perception that they didn’t feel the need to share their reading habits with the pupils 
to improve the reading culture in school. 

 Cremin et al (2014) found the same: ‘Many teachers at the outset of the project 
want to develop the children as readers but express reservations about developing 
as reading teachers and taking time from teaching in order to share with the children 
their reading lives and practices.’



Project Aims
Teacher knowledge 

1.Of children’s literature and other texts,  particularly non- fiction and poetry
And 

2.Of children’s reading preferences, behaviours and attitudes to strengthen reader relationships 
There is a significant difference within the staff’s knowledge of children’s literature and authors. We felt that there 
were several strong teachers with high levels of knowledge that could share their expertise with other members of 
staff with a reduced knowledge. 
Strengths taken from the findings- draw from the expertise of some KS2 teachers. As Flynn; Dreher and Hunt discuss: 
‘Studies have found that effective teachers of reading require sound subject knowledge of children’s literature and 
reading development in order to support all children in becoming independent, fluent readers who make thoughtful 
choices about the texts they read (Flynn, 2007; Dreher, 2003; Hunt, 1993).         
Our challenges going forward was in- Transforming teachers who only teach reading to teachers who read 
themselves (Commeyras et al., 2003).
Book talk, other than written ‘book reviews’ used as a reading activity every so often, didn’t take place and in the 
pockets that it did, it wasn’t planned for. After sharing one of the Examples of Practice on the Open University site 
with the whole staff, it was clear that this was something we could adopt in every year group and would also 
support the development of teacher knowledge.

Cremin et al (2014) explains that informal book talk (inside-text talk) is one of the key factors needed to create a 
classroom culture of Reading for Pleasure. This would be something new to all staff and pupils, other than talk 
around the teaching text. We aimed to spend the next few months discovering fun and impactful ways of doing this 
in our classrooms and online for remote teaching. This led to the third aim for the year: to develop teacher 
pedagogy

3. Book talk, inside text talk and recommendations.



The Change Team
 The Change Team were enthusiastic members of staff who could afford time to 

commit to the project. 

 This group would facilitate new ideas for both of our school aims and support 
staff in their buildings who needed the extra help with practical activities in class 
and online.

 Strong ‘reading teachers’ were to be used as good role models and teachers 
who would become a focus for support during the project were not encouraged 
to be a part of the Change Team. 

 The Change Team comprised of the English Lead (also a KS1 teacher) and two 
KS2 teachers. 

 TAs were not invited to join the Change Team at this point. 



Prepare- Planned actions to achieve 
our RfP aims 

Teacher knowledge of children’s literature:
 staffroom library 
 file on Staff server to save texts, lists of texts/ authors recommended for topics, 

ages, year groups e.g., reading spines 
 visit to ‘Gemma Books’ to purchase new texts recommended and topic 

specific 
 interactive staff notice board of updates and resources e.g., newly 

recommended texts 
 story and book blether at the start of each staff meeting 
 each teacher to conduct simple questionnaire with each pupil about their 

current interests and reading interests to inform book choices
 change team to support specific members of staff with making book choices.



Prepare- Planned actions to achieve 
our RfP aims  contd

Teacher pedagogy - Book talk, inside text talk and recommendations

 CPD time to share ideas offered by professors and RfP schools:

 Book blankets

 Book boxes/ treasured books

 Shadow Book awards

 Book blethers

 Poetry papering

 24 hour reads

 Reading river

 Weekly book votes

 Timetable RfP time (inc Book talk)

 CPD time to look through the website at classroom strategies and past case studies with Book Talk as a 
focus. 

 CPD time to share classroom practices adopted and developed through our own school.



Focus Children
 Extract from Y1 RfP diary:
KB asked if we could order the 
books in this series by the same 
author. When asked why, he 
said that he keeps reading this 
book because it’s so funny and 
noticed that there were other 
books by the same author listed 
at the back. 

Each teacher identified specific pupils to track 
using observation, informal chats, reading 
activities, as outlined above, and a mid-point 
one-to-one interview. 

We chose up to 4 pupils each that were reluctant 
but average readers.

Throughout the year each teacher would collect 
notes on their focus children in a given note book. 
The comments made in the note books would be 
reviewed at RfP CPD meetings where appropriate 
to support all members of staff. Using the pupil 
questionnaire to gain an understanding of pupil’s 
general and reading interests, teachers would 
purchase texts designed to appeal to the focus 
children. This is done with a hope that the focus 
children will be encouraged to read for pleasure 
and seek out more of the same text.



Deliver
Implementation: implementing your development 

plan and documenting impact 

Book blether from teachers 
at the start of every staff 
meeting

Curriculum planning: research 
contemporary texts linked to 
each topic and add to Cycle A 
and B plans

Teachers interactive display 
and Book box in the staff 
room for updated reviews 
and recommended texts 
(also file on staff server)

RfP WhatsApp group to 
share/ recommend new 
texts

Research and purchase award 
winning authors and texts per 
year group and genre

Teachers to read aloud new 
contemporary authors in 
class 

Teachers and TA’s to keep 
an RfP diary to note down 
any observations and 
comments made by their 
focus children

Each classroom/ building to 
keep a Reading River display to 
share what has been read in 
each class/ year group

Each classroom have a 
strategy for recommending 
texts, other than during Book 
Talk sessions. 

Aim 1: To improve teacher’s knowledge of children’s literature
Strategies that had the most impact in school



Aim 1- evidence of impact on the 
children and staff:

Extract from Y5 RfP diary:
Mrs L-M helped Charlie choose the book to read today (The Boy Who Biked the World by 
Alastair Humphreys). He often reads what his friends are reading. In less than 2 weeks he’s 
read ½ the book and is telling Mrs L-M all the time about the countries the boy is visiting.

Charlie has read all of his book now and researched another 2 books in the series. I’ll 
order them for him. 2 of Charlie’s friends want to read his book now after hearing how 
enthusiastic he’s been about it in class. 

 We have found in our school that the children’s interest in the contemporary authors 
we have purchased for our classes has actually had an impact on the teacher’s 
knowledge. Pupils asking for more of the same or something similar has pushed us 
further into finding other books by the same author or theme. Where this scenario has 
happened in school the impact is obvious: ‘Knowledge of children’s literature and of 
individual children and their reading interests is essential in order to develop young 
readers who can and do choose to read for pleasure.’ (Fiona Collins)



Deliver
Implementation: implementing your development 

plan and documenting impact 

Use the Book Talk wheel to 
generate random reading for 
Pleasure questions after a free read 
session (see photo below)

Book Wave and Book 
Blether- a chance to 
introduce new books 
and authors and give an 
honest opinion

Book vote- vote between two unfamiliar 
texts each week by placing counter in a 
box in front of the text

Scrap book- individuals to take the 
scrap book home to write/ draw 
about the book they’ve just read 
and enjoyed

Read aloud and book 
chat
“Much more general 
chat about books that 
isn’t initiated by an 
adult” Y5 Teacher

Written reviews and recommendations 
e.g. 3 word review

Aim 2: Book talk, inside text talk and recommendations
Strategies that had the most impact in school



Aim 2- evidence of impact on the 
children and staff:

An example of a successful Book Talk strategy in Year 1 at Wales 
Primary:

 Strategy
Book vote- vote between two unfamiliar texts each week by placing 
counter in a box in front of the text.
 Impact
Pupils are given the opportunity to make their own informed choices 
based on a ‘Book Blether’. Pupils then talk about their choices with one 
another. Pupils are learning about each other’s preferences, new 
authors, genres and text.
 Evidence
Observations made of pupils chatting about books and recommending 
books to each other. Recommending books for the next Book Vote. 
Pupils re-reading books that were in previous Book Votes. Pupils asking 
for another book in the series or by the same author. 
Kai chose ‘The Tunnel’ by Anthony Brown that had been used in the 
previous week’s Book Vote: ‘I liked this because I like the part when the 
boy and girl hug each other at the end.’



Review
Intention: review the data and discuss the 

impact on the focus children
 In June 2021 we carried out the same pupil and teacher surveys to see if there was 

any difference in attitudes, preference, self- perception and knowledge of children’s 
literature. Evidence was also ascertained by collecting in teachers’ diaries of their 
notes and observations made of their focus children. These told us a story of the 
change in their reading habits and revealed how Book talk was now a natural thing to 
do, especially in key stage 2. Pupils were open to talk about their reading history 
without embarrassment: ‘My first memory of reading is Snail and the Whale in FS2 and 
reading at home with mum.’ Year 6 Pupil 2021

 Extract from Year 5 RfP diary:
Lucas really enjoyed reading Alex Rider graphic novel. He went home and looked for 
others so came to school asking if we could order ‘Avatar’ graphic novels. I’ve ordered 
them for the class.



Pupil survey results- The impact on the 
focus children

Aim 1: to improve teacher’s knowledge of children’s literature

 When asked, ‘Do you like it when your teacher reads aloud?’, one Y4 pupil answered, ‘ I’m not 
bothered…because if it’s linked to schoolwork we have to answer questions about it so I prefer to listen to a 
class novel.’ This is interesting as it shows an enjoyment of reading aloud session (where children take the 
pleasure in simply listening). Comments like this are to be shared at staff meetings to encourage teachers to 
continue with their read aloud sessions in the forthcoming years. 

 Responses to the question asking why they did enjoy their teacher reading aloud to them included:
‘Because I can imagine the pictures in my head.’
‘I use my imagination whilst she reads.’
‘I like seeing and hearing the expressions she uses.’

 The books being read across key stage 2 varied greatly and included classic and contemporary novels, 
dystopian fiction, humorous books and books linked to teaching.

 These responses show an improvement in the range of texts being read aloud and the choices made by the 
teacher with a growing knowledge of children’s contemporary literature.



Teacher’s survey results- The impact on the 
focus children

Aim 1: To improve teacher’s knowledge of children’s literature

 Teachers’ knowledge of children’s literature varied again from teacher to teacher 
depending on the amount of reading they had done in their own time in comparison to 
teachers who just read the class text aloud. 

 There was an obvious difference in knowledge of contemporary children’s literature 
between teachers and TAs. I believe this is due to the circumstances this year has put us 
under i.e., TAs being out of class for the majority of time, working with groups or individuals in 
order to catch them up and ‘fill the gaps’ in their learning. I think many TAs have not had the 
opportunity to learn with and from the teacher in regards to RfP. I also believe that class 
bubbles and separation from other staff members has resulted in a lack of conversation 
centred around reading and children’s literature. In this final survey TA’s were still offering 
familiar/popular authors of the last ten years and some from their childhood. 

 It is also true to say that the focus teacher’s (teachers identified as needing support) didn’t 
offer a wide range of contemporary authors other than the ones used as a class read aloud. 
On the other hand, the stronger reading teachers were able to name many fantastic 
contemporary authors they had read in class and bought for their class to try, based on 
recommendations. 



Pupil survey results- The impact on the 
focus children

Aim 2: Book talk, inside text talk and

Extract from Year 6 RfP diary:

 ‘Luca told me he’d enjoyed reading Phoenix in the holidays. He asked if I could recommend any 
other books. We discussed the sort of things he enjoys (sci- fi, science and factual, Blue Planet). I 
gave him Cosmic by Frank Cottrell- Boyce and asked him to let me know what he thinks. Also, I 
gave him a list of books that are similar.’

 ‘Luca said ‘I love the Blue Planet book’, his dad is going to buy him a copy.

Yes, with friends /////  ///// 10

Yes, with mum ///// / 6

Yes, with dad /// 3

Yes, with grandparents //// 4

Yes, with sibling(s) // 2

Yes, with my teacher(s) //// 4

Do you ever talk about what you’re reading? If ‘Yes’, who with? 



Teacher’s survey results- The impact on the 
focus children
Aim 2: Book talk, inside text talk and

These are great results.  Before the project 
many teachers at Wales Primary had never 
engaged in any form of informal Book talk 
with their pupils. 

29%

71%

Q19: How often do you 
make book recomendations

to particular children? 
June ‘21

Regularly Sometimes Rarely Never

59%
35%

6%

Q17: How often do you talk informally 
about books?

Regularly Sometimes Rarely Never

0%

55%
45%

0%

Sept ‘20



Conclusions
Although many teachers and TAs agreed that the main area to develop was to continue to widen their knowledge 
of children’s authors, some were more personal on reflection. The teachers that have made less of an impact and 
whose children’s survey reflected this practice, commented on how they need to develop their book talk with their 
pupils by providing the time to talk informally and generally make reading for pleasure more of a focus in the 
forthcoming year. Coaching around the elements of LIST (Cremin, T., 2019) will need to take place and be monitored.

 The following extract from a Year 6 RfP diary is an example of a teacher who has 
embraced the project with enthusiasm. The impact on one of her focus pupil’s has 
been life changing:

 ‘September- very able reader. Always scores well in tests. In guided reading will 
answer questions and offer suggestions to support ideas. Independent reading time-
will choose a book but doesn’t appear to be reading, no progress, and same page. 
No favourite book or author. Not reading anything at home.’ 

 ‘January-during lockdown Zoom call, he was asked to find a book but couldn’t on 
several occasions. Said they didn’t have books at home.’

 ‘April- asked if he could read a book I’d recommended to the whole class. Asked if 
he could carry on reading the class text at home. Has borrowed 2 books from the 
library.’

 ‘May- asked if he could bring in his own book from home. Result!’



Sustain
 Striking the right balance between pleasure and instruction is a challenge. There is an aspiration 

to sustain the fantastic start we have made into Reading for Pleasure at Wales Primary but there 
is also an understanding that it will take time and perseverance to create a culture change in 
reading across school. It is agreed that RfP will be integral to the development plan next year. 
Staff meeting time will be scheduled throughout the year to support staff in embedding RfP aims 
and to keep up the momentum of RfP as advised by Cremin et al. 2014: ‘Reading and discussing 
new authors, book awards and recently published texts needs to be prioritised in professional 
development and could usefully be included as a regular feature of staff meeting.’

 We will continue with our two aims of the project developed this year in 2021- 2022. This is 
because this year has been a disjointed period of time and teachers and pupils need more time 
to develop and strengthen their practices in reading and talking about children’s literature. 
Strategies that have been the most successful will be shared and classroom observations will 
take place to learn from the best practice. Some strategies will be retained and embedded 
across school where we see the greatest impact in the forthcoming year. The school may 
decide to change the RfP aims in a few years’ time depending on the data collected. 



Change Team- next steps:
 Next year the change team will continue to be managed by the English lead. It is our 

intention that the Change Team will work in a structured manner, supporting and 
enthusing staff throughout the year, offering practical advice and recommendations. 
They will also track the progress made for RfP across school by gathering evidence in 
the form of classroom observations, staff meetings, and informal chats with staff and 
pupil interviews.

 Leadership focus 2021- 2022:
coaching focus teachers- embed the ‘skill’ and encourage the ‘will’
parental interaction
poetry – identified as a staff need
non- fiction – identified as a staff need
Change Team reconfiguration 
TA involvement 
development planning- write an RfP policy to be reviewed each year
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