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Wales Primary School 
Katherine Askey, English lead 

 
 
 
 
 

Context 
Wales Primary school is a one form entry school including a Foundation Stage 2 class. There are approximately 
243 pupils on role. There is a low percentage of EAL pupils. 9.9% of pupils have Free School Meals.  
 
Reading at Wales Primary School 
The three-year data trend in reading for Key stage 1 and 2 (2017- 2019) showed above the national average for 
expected outcomes. However, it has been felt amongst SLT that a lack of ‘pleasure’ in reading and the 
enthusiasm for reading was missing throughout the school. The school has an established lending library, paired 
reading between classes (pre-COVID-19), guided reading and whole class reading systems in place for the 
teaching of reading. The school encourages parents to celebrate reading for pleasure and progress by holding a 
whole school World Book Day event and a Book Fair. On entry to Foundation Stage 2, parents are advised to 
obtain a library card for the community library. Every teacher reads aloud to their class most days of the week.  

 

Explore 
Data was collected regarding attitudes to reading, reading behaviours and knowledge of children’s literature 
using the Open University’s pupil and staff surveys in order to identify the areas of need. Discussions with the 
head teacher based on previous classroom observations and the general culture and practice matched the 
results given in the surveys. Nothing revealed in the data or discussions was a surprise to the English lead.  
 
Findings from the Pupil Surreys 
 
KS1 and Foundation stage pupils liked listening to a story and looking at the pictures in a book but may only do 
this at bedtime or when reading their schoolbook with a parent. The range of text was limited to popular texts 
and authors at this time. This may also be true in class when the teacher read loud to them. Overall, it was a 
positive perspective on reading in general with our youngest pupils, as shown in the chart below. 

 
KS1 view of reading 

 
                               

64%

32%

4%

Do you like reading?

I love reading

It's Okay

I don't like reading

https://ourfp.org/schools-teachers/whole-school-development/
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The majority of pupils in KS2 did like to read and listen to stories being read to them. They weren’t reading a 
wider range of texts and unfamiliar authors at home, but some were being exposed to them in class. Most pupils 
who did read at home for pleasure were reading to themselves. The least familiar authors they read were: 

• Jeff Kinney 

• Rachel Renee Russel 

• Liz Pichon 

• Laura Ellen Adson 

• Max Brallier 
The following list identifies of the literature being read by the class teacher to their pupils in school: 

• The Boy at the Back of the Class by Onjali Q. Rauf 

• Spyglass by Philip Pullman 

• Beth on the Nile by Tim Hibberd. 
This showed the breadth of texts known to the children was not very wide. 
 
KS2 view of reading 

 
The reasons given for ‘loving’ reading included, ‘The teacher used different voices for the characters and make it 
fun to listen to; they read in an amazing way, and it relaxes me; she finishes it on a cliff hanger.’ It was evident 
that when reading was ‘done’ properly it made a positive impact on the pupils’ attitudes to reading.  
 
Findings from the Staff Surveys 
Teachers and TAs need to:  

• broaden their knowledge of age-appropriate text and new authors   

• share their preferences and reading habits with their pupils  

• read more frequently new texts/authors to the class and discuss books in terms of their feelings about it 

• encourage pupils to share their preferences with each other and make recommendations to each other 

• create more time to ‘free read’ in class.  
 
Many TAs and several teachers did not see themselves as readers and held the perception that they didn’t feel 
the need to share their reading habits with the pupils to improve the reading culture in school. Cremin et al. 
(2014) found the same: ‘Many teachers at the outset of the project want to develop the children as readers but 
express reservations about developing as reading teachers and taking time from teaching in order to share with 
the children their reading lives and practices.’ 
 
The following school aims were agreed: 
teacher knowledge  

1. of children’s literature and other texts, particularly non-fiction and poetry 
 

55%35%

5%

5%

Do you like reading?

I love reading

It's okay

I'm not bothered

I don't like reading
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and/ or  
2. of children’s reading preferences, behaviours and attitudes to strengthen reader relationships.  

There is a significant difference within the staff’s knowledge of children’s literature and authors. We felt that 
there were several strong teachers with high levels of knowledge that could share their expertise with other 
members of staff with a reduced knowledge.  

We could draw from the expertise of some KS2 teachers.  As Flynn; Dreher and Hunt state: ‘Studies have found 
that effective teachers of reading require sound subject knowledge of children’s literature and reading 
development in order to support all children in becoming independent, fluent readers who make thoughtful 
choices about the texts they read’ (Flynn, 2007; Dreher, 2003; Hunt, 1993).          

Our challenge going forward was in ‘transforming teachers who only teach reading to teachers who read 
themselves’ (Commeyras et al., 2003). 

Book talk, other than written ‘book reviews’ used as a reading activity every so often, didn’t take place and in the 
pockets that it did, it wasn’t planned for.  After sharing one of the Examples of Practice on the Open University 
site with the whole staff, it was clear that this was something we could adopt in every year group and would also 
support the development of teacher knowledge. 
 
Cremin et al. (2014) explain that informal book talk (inside-text talk) is one of the key pedagogical practices 
required to create a classroom culture of Reading for Pleasure (RfP). This would be something new to all staff 
and pupils. We aimed to spend the next few months discovering fun and impactful ways of doing this in our 
classrooms and online for remote teaching. This led to the third aim for the year:  
teacher pedagogy  
       3. book talk, inside text talk and recommendations. 
 
The Change Team 
The change team were enthusiastic members of staff. Strong reading teachers were to be used as good role 
models.  Teachers who would become a focus for support during the project were not encouraged to be a part of 
the change team. The change team comprised of the English Lead (also a KS1 teacher) and two KS2 teachers. TAs 
were not invited to join the change team at this point. This group would facilitate new ideas for both of our 
school aims and support staff in their buildings who needed the extra help with practical activities in class and 
online. 
 

Prepare 
Research shows that teachers that read, teach reading well (Cremin et al., 2014, Lockwood, 2008). We knew that 
staff subject knowledge of children’s literature is key to supporting children’s love of reading. Knowledge of 
authors, poets, genres and topic enhances the choices made for the pupils in regards to reading aloud to them, 
sharing opinions and making recommendations between each other.  
 
The aims our school was going to focus on will no doubt have an impact on other aspects of RfP, which did not 
form part of our focus, but will be developed coincidentally. 
 
Conclusively, we wanted our teachers to have gained a knowledge of contemporary authors and poets and for 
this knowledge to be shared with pupils who then in turn recommended titles and authors/ poets to their peers.  
We hoped that planned classroom book talk would facilitate this idea of sharing opinions and knowledge within 
every year group. We aimed for our teachers to be good role models for RfP as they read alongside their pupils, 
making it natural to discuss current reading in different ways and recommend books to individuals based on their 
knowledge of their personal interests.  ‘Reading teachers are not only motivated and enthusiastic fellow 
bookworms (with a rich repertoire to draw upon), they are also thoughtful and interactive reading role models. 

https://ourfp.org/finding/rfpp/booktalk-and-recommendations/
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Such teachers investigate their own experiences of reading and being a reader in order to support children’ 
(Cremin, T., 2018). 
 
Planned Actions to Achieve our RfP Aims  
Teacher knowledge of children’s literature 

• staffroom library  

• file on staff server to save texts, lists of texts/ authors recommended for topics, ages, year groups e.g., 
reading spines  

• visit to Gemma Books to purchase new texts recommended and topic specific texts 

• interactive staff notice board of updates and resources e.g., newly recommended texts  

• story and book blether at the start of each staff meeting  

• each teacher to conduct simple questionnaire with each pupil about their current interests and reading 
interests to inform book choices 

• change team to support specific members of staff with making book choices. 
 
Teacher pedagogy - book talk, inside text talk and recommendations 

• CPD time to share ideas offered by professors and RfP schools 

• timetabled RfP time (including book talk) 

• book blankets 

• book boxes/ treasured books 

• shadow book awards 

• book blethers 

• poetry papering 

• 24 hour reads 

• reading rivers 

• weekly book votes 

• dedicated CPD time with book talk as a focus 

• dedicated CPD time to share classroom practices adopted and 
developed through our own school. 
 
The Importance of Continued Professional Development 
We also wanted teachers to develop their own approaches to book talk 
that were appropriate for their class. This is important because one strategy 
e.g., book blankets, might not suit all ages. We soon realised as a staff that 
it was crucial to share each other’s classroom and online ideas throughout 
the year through staff meeting time, an RfP WhatsApp group and observing 

each other’s practice.  In the survey conducted by Maynard et al. in 2007, few children perceive that teachers 
help them choose books. It was believed that this may be the case because too few teachers knew of 
contemporary texts to make specific recommendations, or they may not see this as their role. These conclusions 
completely mirrored our findings for the majority of staff. The challenge for us going forward was to change this 
perception made by the children by learning from each other and trialling ideas with our own class. 
 
Focus Children 
Each teacher identified specific pupils to track throughout the year through observations, informal chats and 
engaging them in specific reading activities as outlined above.  We would also hold a mid-point one-to-one 
interview with focus group children.  Throughout the year, each teacher would collect notes on their focus 
children in a given notebook.  The comments made in the notebooks would be reviewed at RfP CPD meetings to 
support all members of staff.  Using the pupil questionnaire to gain an understanding of pupil’s general and 
reading interests, teachers would purchase texts designed to appeal to the focus children.  This is done with a 
hope that the focus children will be encouraged to read for pleasure and seek out more of the same text. 

https://cdn.ourfp.org/wp-content/uploads/20210205160600/Book_Blankets_Benjamin_Harris_002-2.pdf?_ga=2.47823779.505530073.1627287042-1940948722.1620374547
https://cdn.ourfp.org/wp-content/uploads/20210205163225/UKLA_Book_Award_in_schools-3.pdf?_ga=2.143833137.505530073.1627287042-1940948722.1620374547
https://ourfp.org/finding/rfpp/booktalk-and-recommendations/
https://ourfp.org/2019/03/05/beanstalk-trg-update/
https://cdn.ourfp.org/wp-content/uploads/20210205163110/JBreadingrivers-2.pdf?_ga=2.173342631.505530073.1627287042-1940948722.1620374547
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Extract from a RfP diary 
KB asked if we could order the books in this series by the same author. When asked why, he said that he keeps 
reading this book because it’s so funny and noticed that there were other books by the same author listed at the 
back.  
 

Deliver 
The RfP project would form part of our Developing Excellence Plan for 2020-21 led by the English lead and 
supported by the SLT.  Therefore, it was crucial to disseminate the theory and practices behind the research to all 
staff members, creating a holistic approach to our specific project this year. Planned staff meetings and twilight 
sessions were organised and a way of continually sharing reading ideas and text was established at the start. ‘If 
reading is anything, it’s thinking about reading’ (Meek, M., 1970). 
 
 
Teacher Knowledge of Children’s Literature 
This aim was the most challenging as it underpinned everything else. Being able to create a reading environment 
in the classroom, talk about books and authors and recommend books to specific individuals could only take 
place effectively knowledge of children’s literature was strong. The teachers who were not readers, did not enjoy 
reading aloud to their class and expressing their own opinions about books would need the most support in 
doing all of the above and a shift in attitude would need to take place.  It was agreed at the start of the project 
that all teachers would research contemporary authors and award-winning texts for their age range, find out 
about their pupils’ interests in order to purchase texts that would tempt and be prepared to lead book blether at 
the beginning of staff meetings throughout the year.  Teachers identified as role model readers would support 
the less confident teachers and the change team would make regular checks throughout the year. 
 
‘Teachers’ subject knowledge is key to fostering readers. It is needed to make tailored text recommendations, role 
model being a motivated reader and develop RfP pedagogy. Practitioner passion and knowledge enables the 
effective sharing of the pleasure to be found in reading’ (Cremin, T., 2019). 
 
Agreed Principles set for Informal Book Talk 

• This can be undertaken during reading aloud sessions and independent reading time. 

• This is planned for. 

• Informal book talk is focused on children’s emotional responses/ likes/ dislikes to texts.  Make sure 
children know it’s safe to say, ‘I don’t like it because...’ It’s okay to have personal opinions about texts. 

• Ask questions: what are you reading at the moment? What do you think about it?  

• Use opportunistic moments to ask questions: gaps between classes, lining up etc. 

• Hold a book blether each week/ fortnight to share recommendations to the whole class. 

• Encourage responses to texts through 3-word book reviews, 5-star ratings, top three reads in the past 
month. 

• Consider having reading ambassadors in class to promote reading and sharing of high-quality texts 
(someone who is already a frequent reader and loves books). 

• Make RfP ‘LIST: Learner led 
                 Informal 
                 Social and with 
                 Texts that tempt’ (Cremin, T., 2019). 
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Evidence of Impact: Mid-point Interviews with Focus Children 
A simple interview was undertaken with the focus children to see if there was a shift in school culture and their 
perception of reading.  

 
One response to the informal chat made by a Year 1 pupil: ‘I love to have the pictures to understand the words…I 
like to listen to chapter books.’ 
Teacher- Does your teacher like reading? How do you know?  ‘Yes, because it sounds like her voice is excited like 
if it says ‘suddenly’.’ 
Reading for Pleasure means… ’being happy reading.’ 
 
Other responses to this question, showing evidence of the impact of RfP in individual classes were: 
‘They talk about what they like’; ‘They recommend books they’ve read’; ‘We read together.’ 
Many responses to the question, what is Reading for Pleasure? made the point it was: ‘Just reading what you 
want.’  
‘It’s when we get comfy and have a good read. We also talk about books we’ve read. Mrs G tells us about books 
she’s read. We can recommend books to our friends.’  Year 6 pupil, April 2021 
 
All but one pupil expressed what they were currently interested in and said that they would read text about 
these interests if they were offered to them in the classroom.  
 
At this point, there was some evidence to suggest that the introduction of contemporary authors was having an 
impact on these pupils.  Books that had been read aloud in class and online were given as examples to the 
question, what do you read? They included The Boy at the Back of the Class by Onjali Q Rauf, graphic novels, 
Bear and Rabbit by Julian Gough and Jim Field. However, the more familiar David Walliams was offered by 3 
focus children clearly showing that this was to be a long process of culture change not a quick fix.  
 
The answers at these mid-point reviews indicated that not only was daily reading taking place, but other RfP 
strategies have been implemented into the classroom, linking to our RfP aims. 
 
Evidence of Impact: Classroom Observations 
Most classrooms showed reading areas that were developed from the previous year in terms of including newly 
bought text by contemporary authors, texts that related to the children’s interests (based on questionnaire taken 
in December) and a strategy to encourage book recommendations. These took many different forms, including 
scrapbooks, bookflix, starbooks and special areas created by the teacher of their recommended books. For 
example, a bookshelf, basket, suitcase, trolley containing books from their childhood, favourite classics and 
contemporary texts. 
 

                        
              Recommending books in classrooms 

Recommending books in classrooms 
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Consistency: A Whole School Approach 
Although each class had its own identity in terms of reading areas and displays, we wanted an approach that 
brought the project together. It was decided that a reading river was to be created in every building celebrating 
the texts being shared in each class. This simple idea would serve both of our school aims as teachers would be 
able to learn about new authors and text being read in specific year groups and pupils would be able to chat 
about and recommend them to one another informally. 
 

       
Developing reading rivers 

 
Aim 1: to improve teachers’ knowledge of children’s literature 
Strategies that had the most impact in school 

Book blether from teachers at the 
start of every staff meeting 

Curriculum planning: research 
contemporary texts linked to each 
topic and add to Cycle A and B 
plans 

Teachers interactive display and 
book box in the staff room for 
updated reviews and 
recommended texts (also file on 
staff server) 

RfP WhatsApp group to share/ 
recommend new texts 

Research and purchase award 
winning authors and texts per 
year group and genre 

Teachers to read aloud new 
contemporary authors in class  

Teachers and TAs to keep an RfP 
diary to note down any 
observations and comments 
made by their focus children 

Each classroom/ building to keep a 
reading river display to share what 
has been read in each class/ year 
group 
 

Each classroom have a strategy for 
recommending texts, other than 
during book talk sessions 

 
In many cases these strategies have had a positive impact on the focus children across school because the 
teacher’s influence and attitude now encourage children to read books other than the familiar ‘celebrity’ 
authors. Having the new text in the classroom and someone to recommend them now seems an obvious way of 
getting children reading more widely. 
 
Classroom observations of RfP time showed that the Year 6 pupils, although engaged in reading and discussion of 
opinions, were still choosing familiar authors when it came to fiction text. Lower down school pupils were more 
interested and persuaded to read the new contemporary texts that had been recently purchased and would 
challenge themselves to even read texts of a higher ability because they were eager to read something different.  
 

https://cdn.ourfp.org/wp-content/uploads/20210205163110/JBreadingrivers-2.pdf?_ga=2.203018261.505530073.1627287042-1940948722.1620374547
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Extract from Y5 RfP diary 
Mrs L-M helped Charlie choose the book to read today (The Boy Who 
Biked the World by Alastair Humphreys). He often reads what his friends 
are reading. In less than 2 weeks he’s read half the book and is telling Mrs 
L-M all the time about the countries the boy is visiting. 
 
Charlie has read all of his book now and researched another 2 books in 
the series. I’ll order them for him.  2 of Charlie’s friends want to read his 
book now after hearing how enthusiastic he’s been about it in class.  
 
We have found that the children’s interest in the contemporary authors 
we have purchased for our classes has actually had an impact on the 
teachers’ knowledge.  Pupils asking for more of the same or something 
similar has pushed us further into finding other books by the same 
author or theme. Where this scenario has happened in school the impact 
is obvious.   
 

‘Knowledge of children’s literature and of individual children and their reading 
interests is essential in order to develop young readers who can and do choose 
to read for pleasure’ (Cremin et al., 2014). 
 
At Christmas we decided to hold a short questionnaire with our pupils to find 
out their interests so that we could purchase more text that would tempt our 
readers. Usually, we would grab old texts form the school library that were 
based on our topics and appropriate for the age range. However, looking back 
at that way of working was not offering pupils texts that would tempt. Most of 
these texts were used for classroom display and weren’t even read aloud by the 
teacher.  
 
Aim 2: book talk, inside text talk and recommendations 
Strategies that had the most impact in school 

Use the book talk wheel to 
generate random RfP questions 
after a free read session  

Book wave and book blether - a 
chance to introduce new books 
and authors and give an honest 
opinion 

Book vote - vote between two 
unfamiliar texts each week by 
placing counter in a box in front of 
the text 

Scrap book - individuals to 
take the scrap book home to 
write/ draw about the book 
they’ve just read and enjoyed 

Read aloud and book chat 
“Much more general chat 
about books that isn’t initiated 
by an adult” Y5 Teacher 

Written reviews and 
recommendations e.g., 3-word 
review 

 
 
Extract form Year 5 RfP diary 
Lissie finished reading In the Spotlight by Carrie Hope Fletcher, then had a conversation (independently) with her 
friend to recommend it to her. 
     
Strategies for book talk have been varied, tailored to individual classes.  We have found that sharing our ideas 
during staff meeting has helped teachers adapt ways of encouraging book talk and making recommendations, 
without it being a forced activity.   The simple act of having the timetabled RfP slot each day where paired and 
small group talk can take place amongst pupils and staff has had the largest impact. The pupils seem to use each 
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other as role models for being confident to talk openly about their reads. Teachers have been keen to facilitate 
this without prompting or leading the pupils too much in their responses. 
‘I’ve read loads of Wimpy Kid books now, I love them. I’ve got Beetle Boy now though to push myself.’ 
                                                                                                                                                    Y5 pupil, May 2021 
 
An Example of a Successful Book Talk Strategy in Year 1 at Wales Primary 
Strategy: book vote- vote between two unfamiliar texts each week by placing counter in a box in front of the 
text. 
Impact: pupils are given the opportunity to make their own informed choices based on a book blether. Pupils 
then talk about their choices with one another. Pupils are learning about each other’s preferences, new authors, 
genres and text. 
Evidence: observations made of pupils chatting about books and recommending books to each other, 
recommending books for the next book vote. Pupils were re-reading books that were in previous book votes. 
Pupils asking for another book in the series or by the same author.  
Kai chose to re-read The Tunnel by Anthony Browne, ‘I liked this because I like the part when the boy and girl hug 
each other at the end.’ 
 
The Change Team: Passionate Teachers’ Impact 
One member of the change team has been an excellent role model for book talk as she is naturally passionate 
about children’s literature and has been able to share her practices at staff meetings. For example, the 
scrapbook idea. This teacher made a few examples to engage her pupils and gave it to them to continue with. 
 

 
 
The same change team member also carried out an online course for creating our own school virtual library and 
demonstrated this at the staff meeting.  The virtual library went live on our school website during lockdown. 
Follow this link the view:  
https://www.walesprimary.co.uk/page/storytelling/66468. 
 
Another change team member was instrumental in organising the children’s baseline and final survey using 
Google Forms. All members of the change team, plus other strong RfP teachers have contributed to the RfP 
WhatsApp group to share reading practices tried and tested. Teachers have shared resources through email and 
demonstrated them during staff meeting too. 
 

https://www.walesprimary.co.uk/page/storytelling/66468
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Lockdown Reading for Pleasure 
Immediate thoughts of continuing with the RfP project during the lockdown period and having little or no pupils 
in class was daunting, but in reality, it meant that teachers could try out different approaches to book talk in 
particular. Online ideas could be shared amongst staff by viewing each other’s class web pages where daily 
learning was to be accessed by the pupils at home. After a few weeks it was agreed to create a RfP tab at the top 
of each class web page that contained a weekly activity to encourage RfP at home. Every activity was designed to 
be interactive so that pupils could email work and photos of themselves and chat about their reading during the 
weekly zoom meetings. Some examples: 

• book blanket - send a photo of your books at home 

• masked reader - a photograph of a masked member of staff reading their favourite children’s book. Who 
could it be? Email me your guesses 

• share a joke - teacher recommendations of children’s joke books and their favourite jokes. Be ready to 
tell a joke at our next Zoom meeting 

• book wave - be ready to wave your favourite book from home or your parent’s favourite children’s book 
or your most recent read. 

• bookflix review- complete once you’ve read a book at home each time 

• listen to authors reading an extract of their current release 

• watch and listen to your teacher or TA read a book to you live via Zoom or pre-recorded onto the RfP tab 

• book vote - listen to or read an extract from a book, a couple of poems or the blurb to cast your vote 
each week. 

The process of enabling pupils to read for pleasure at home was undoubtedly a challenge for teachers to track in 
terms of the impact of the activities posted online. However, we were surprised to find a large percentage of 
pupils engaged in their learning were also taking part with the RfP activities also. Photographs and comments 
were being relayed back to teachers who in turn spoke about all of their positive feedback at weekly staff 
meetings. We felt, as a school, that we had succeeded with online RfP. As pupils returned to school, the majority 
were fully engaged in the practices of RfP for their class and were eager to continue with it in the classroom. We 
also began to think about how this was a step towards involving parents in RfP and building the community of 
readers at school and home. This is something we are keen to pursue in the forthcoming year. 

                                         
RfP at home 
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Review  
In June 2021 we carried out the same pupil and teacher surveys to see if there was any difference in attitudes, 
preference, self- perception and knowledge of children’s literature. Evidence was also ascertained by collecting 
in teachers’ notebooks. These told us a story of the change in the focus children’s reading habits and revealed 
that book talk was now natural, especially in key stage 2. Pupils were open in sharing their reading histories: 
‘My first memory of reading is Snail and the Whale in FS2 and reading at home with mum.’ 
                                                                                                                                                          Year 6 Pupil 2021 
Extract from Year 5 RfP diary 
Lucas really enjoyed reading an Alex Rider graphic novel. He went home and looked for others and came to school 
asking if we could order ‘Avatar’ graphic novels. I’ve ordered them for the class. 
 
One Year 6 pupil had always read picture books for younger readers by choice and even chose Julia Donaldson on 
the school virtual library during the lockdown period in the spring. By the summer term she was reading a wider 
range of texts (Meerkat Madness by Ian Whybrow, First News newspaper and poetry books). She was also caught 
on camera discussing her book with a friend and explaining why she liked it so much.  The teacher and I felt that 
it was probably too late in her primary career to completely convert this pupil, but it could easily be seen that if 
the RfP practices were sustained in the forthcoming years, the pupils at Wales Primary would become engaged in 
reading from Foundation Stage 2 to Year 6 and hopefully beyond.  
 
A final staff meeting was held in the second half of the summer term to discuss the strengths, challenges and 
next steps of the project for all teaching staff. All thoughts and opinions were noted and talked through with a 
mind to creating a new focus for the school year 2021-2022.  
 
Final Staff Meeting Discussion Points 
Teachers shared specific anecdotal evidence of their focus pupils that showed a positive impact of their RfP 

practice. The following email was sent from the parents of a Year 1 
focus pupil who had enjoyed listening to stories at bedtime but 
had not really picked up a book, especially at home, to read for 
pleasure. This was a book above her natural reading ability that 
she was free to choose from the school library. 

 

Edie initially chose a phonics book when first asked to choose 
anything to read at the beginning of the project. She said ‘I’ve got 
this to practice my letters and sounds.’ Later, in RfP sessions, Edie 
was observed reading her banded book and I presumed it was 
because she felt confident reading this by herself. After a few 
weeks Edie became more adventurous in her book choice and 
started to copy the choices of her friends and seemed to take 
pleasure in sharing the same experience. She started to enjoy the 
chapter books read aloud each day. When asked shall we read one 
more chapter? Edie shouted, ‘Yeah! More! More!’ 

Edie took home her own chapter books from then on. Her friend had noticed what type of book she was reading 
and recommended The Chronicles of Narnia - The Lion, The Witch and Wardrobe from her teacher’s treasured 
bookshelf. Edie has continued to challenge herself and is enjoying reading something other than her banded 
books and picture books at home. 
 

Hi Mrs Askey, 

 

Edie asked if I could send you 

this video of her reading her 

library book. She did really well 

and tried hard to work out the 

tricky words. Thank you so much 

as Edie seems to have flourished 

since she has returned to school. 

Regards 

Lisa and Carl 
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 Term 1: Edie reading a phonics book                                         Term 3: Edie reading a recommended novel           
 
End of Project Data 
Findings from the Children’s Surveys 
FS and KS1 
The FS2 and KS1 surveys revealed that all focus children still enjoyed reading in school and at home and all but 
one pupil said they were okay if not good readers. All of the Year 2 focus pupils said they still didn’t read at home 
and their knowledge of contemporary authors and text was unchanged. This class will be with a targeted teacher 
next year in Year 3 so they will continue to be targeted for support to develop their love of reading and 
knowledge of contemporary authors. 
Extract from Y2 RfP diary 
‘I got some soccer books for Christmas, Harry Kane, Messi, and Ronaldo. I like these because I can learn about 
them.’  
This shows that targeting these pupils with books that interest them is a great way forward, therefore more work 
to find out and purchase the right ‘tempting texts’ for this group is crucial.  
 
The FS2 and Year 1 pupils said they either read every day or a few days a week, by themselves or with parents. 
These responses are reflective on the practice in their classes.  None of the focus pupils gave a specific title or 
author when asked about their favourite books. There was still a lot of general themes- Julia Donaldson, popular 
culture, traditional stories. The Year 2 focus pupils mentioned a class text that had been either read aloud or 
used as a teaching text linked to their current topic. The Year 1 pupil (named above) said she enjoyed ‘the fairy 
books collection’, which had been introduced into the classroom as a result of the pupils’ interest’s 
questionnaire, December 2020.  
 
I talked to the Foundation Stage 2 teacher about her focus pupil responses, and we decided it would be better to 
remove the ‘common’ authors and popular culture texts, e.g., Peppa Pig, Marvel etc. from her reading area as 
these are texts that would probably be shared at home anyway and introduce more contemporary authors to 
her collection. She also felt she needed more of a range of genres instead of lots of fiction to make a difference. 
However, during her recommended reads session she felt that her children were explaining why they enjoyed 
their book with increasing detail and enthusiasm. 
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Extract from FS2 RfP diary 
‘The Monster that eats Gross Things - I like the monster because he is silly. He makes jelly worms and bugs on 
toast and bird bogies. It’s gross and silly!’ 
 
These results raise the question in FS2 and KS1 - do we need the pupils to name authors and titles or just develop 
their love of reading in the first instance? Therefore, the focus for RfP may have to differ in the key stages across 
school and something to be aware of when writing the Developing Excellence Plan 2021-2022.  
 
KS2  
Focus pupils  

   
 
On reflection, the focus pupils’ attitudes and perception of themselves as readers has not altered since the 
baseline survey but the amount of reading and the access to contemporary authors has been improved.  
 
Aim 1: to improve teachers’ knowledge of children’s literature 
When asked, ‘Do you like it when your teacher reads aloud?’ one Y4 pupil answered, ‘I’m not bothered…because 
if it’s linked to schoolwork, we have to answer questions about it so I prefer to listen to a class novel.’  This is 
interesting as it shows an enjoyment of reading aloud session (where children take the pleasure in simply 
listening). Comments like this are to be shared at staff meetings to encourage teachers to continue with their 
read aloud sessions in the forthcoming years.  
 
Responses to the question asking why they did enjoy their teacher reading aloud to them included: 
‘Because I can imagine the pictures in my head.’ 
‘I use my imagination whilst she reads.’ 
‘I like seeing and hearing the expressions she uses.’ 
The books being read across key stage 2 varied greatly and included classic and contemporary novels, dystopian 
fiction, humorous books and books linked to teaching.  These responses show an improvement in the range of 
texts being read aloud and the choices made by the teacher with a growing knowledge of children’s 
contemporary literature, compared to the beginning of the year.  
 
Children also revealed that they were reading a wider range of texts at home. In September, responses were 
limited to popular fiction (Harry Potter by J.K Rowling), traditional tales and comics.  However, the choices made 
about the focus pupils’ favourite authors are as follows: 

• Jeff Kinney 

• Davis Walliams 

• Jeff Brown 

• J.K. Rowling 

• Walt Disney. 
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This result was disappointing and poses questions for us: do we need to take particular authors out of the 
classroom entirely to allow the children to investigate the contemporary texts that are there? Is it a case of ‘at 
least the children are finally reading’ and leave the familiar, comfort text that they feel safe with until they are 
more confident in reading for a pleasurable experience, then introduce new authors?’ Neil Gaiman talks about 
these texts being the ‘gate way drug’ and a way into reading. 
 
Aim 2: Book talk, inside text talk and recommendations 
Do you ever talk about what you’re reading? If ‘Yes’, who with?  

Yes, with friends /////  ///// 10 

Yes, with mum ///// / 6 

Yes, with dad /// 3 

Yes, with grandparents //// 4 
Yes, with sibling(s) // 2 

Yes, with my teacher(s) //// 4 

 
The results to this question show that children are talking amongst each other about what they are reading.  
 
Extract from Year 6 RfP diary 
Josh said someone had recommended a newspaper to him, but he’d read it too much and now it’s boring. We 
talked about if he liked it when he first read it and he said yes so he agreed the recommendation was a good one. 
 
Extract from Year 3 RfP diary 
‘I love Cheetahs. I love animals and I read lots of animal books. I have lots of them at home now. I like to read 
them with mum or dad before bed.’ 
 
Extract from Year 6 RfP diary 
Luca told me he’d enjoyed reading Phoenix in the holidays. He asked if I could recommend any other books. We 
discussed the sort of things he enjoys (sci- fi, science and factual). I gave him Cosmic by Frank Cottrell- Boyce and 
asked him to let me know what he thinks. Also, I gave him a list of books that are similar. 
 
Luca said, ‘I love the Blue Planet book,’ and his dad is going to buy him a copy. 
 
The dialogue between the pupils and teachers shows that there is a desire to read but most importantly, read 
what they are interested in, at least to begin with. Finding out about the pupil’s interests in December has made 
a difference to most of the children in school because they’ve been able to pick at least one book up that they 
know they’ll enjoy because it was intentionally bought for them in mind. It is the teacher’s job to spot their 
enjoyment in these particular texts and recommend others. 
 
Findings from the Staff Surveys 
Aim 1: to improve teachers’ knowledge of children’s literature 
Teachers’ knowledge of children’s literature varied again from teacher to teacher depending on the amount of 
reading they had done in their own time in comparison to teachers who just read the class text aloud. There was 
an obvious difference in knowledge of contemporary children’s literature between teachers and TAs. I believe 
this is due to the circumstances this year has put us under.  TAs have been out of class for the majority of time, 
working with groups or individuals. I think many TAs have not had the opportunity to learn with and from the 
teacher in regard to RfP. I also believe that class bubbles and separation from other staff members has resulted 
in a lack of conversation centred around reading and children’s literature. In this final survey TAs were still 
offering familiar/popular authors of the last ten years and some from their childhood. It is also true to say that 
the focus teachers (teachers identified as needing support) didn’t offer a wide range of contemporary authors 
other than the ones used as a class read aloud. On the other hand, the stronger reading teachers were able to 
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name many fantastic contemporary authors they had read in class and bought for their class to try, based on 
recommendations.  
 

Name authors whose work you value: Name three poets whose work you value: 
 

Natasha Farrant 
Nicola Davies 
Claire Freedman 
Charlie Mackesy 
James Patterson 
Kate Dicamillo 
Rachel Bright 
Onjali Q Rauf 
Catherine Doyle 
Ross Montgomery 
Frank Cottrell- Boyce 
David Wiesner 

Joseph Coelho 
Benjamin Zephaniah 
Douglas Florian 
David Harmer 
Paul Cookson 
Robert Macfarlane 
Marilyn Singer 
 

 
Michael Rosen came up on a number of surveys, as did Allan Ahlberg and Julia Donaldson.  However, there were 
more contemporary poets being named by teachers now which suggested that these poets had either been read 
aloud in class for pleasure or as a teaching text. Many TAs offered the familiar poets that they have possibly 
grown up with, such as Dr Seuss, A. A. Milne and Lewis Carroll. 
 
Aim 2: book talk, inside text talk and recommendations 
 

 
 
These are great results.  Before the project many teachers at Wales Primary had never engaged in any form of 
informal book talk with their pupils.  
 

29%

71%

Q19: How often do you make book 
reccomendations to particular children? 

Regularly Sometimes Rarely Never

59%35%
6%

Q17: How often do you talk informally 
about books?

Regularly Sometimes Rarely Never
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Reading aloud was perceived to be a strength initially at Wales Primary, but we were concerned by the choice of 
text being read. The choice of text has shifted. Pupils are more involved in choosing the text to be read aloud. 
This was hardly the case at the beginning of the year, especially in FS2, KS1 and lower KS2.  
 
There has been an observed improvement in the time offered to pupils to read independently thus creating 
opportunities for inside text talk. Teachers have a better understanding of the importance of ‘free’ reading on a 
regular basis due to CPD throughout the year and seeing the impact it has on their pupils reading progress and 
attitudes to reading in general.  

 
 
Reading for Pleasure now had a high profile. It was no longer a ‘time- filler’, something to do when children 
completed their work. This has been the key to shift pupil’s attitudes at Wales Primary. In my own class (Year 1) 
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Q11: How often do you read aloud stories 
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children
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You share choices 
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the children
41%

Q12: Who chooses what you read aloud?

You always

You mostly and occasionally the children

You share choices and decide with the children
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pupils now ask if they can read once they’ve finished their work because they are eager to get back to a book 
they’re currently reading or to explore the new texts on offer.  
 

Strongest areas of knowledge and practice Areas to develop further to support children’s Reading for 
Pleasure 

• Book talk 

• Recommending books to class/ individuals 

• Understanding pupils reading interests and 
opinions 

• Providing a wider range of text (fiction and poetry) 

• Listening to pupils’ opinions and interests 

• Helping pupils to select appropriate books 

• Giving pupils the choice 

• Broaden knowledge of children’s authors 

• Find quality non-fiction texts 

• Parental interaction 

• Read more myself 

• Recommend more specifically 

• Share my experiences as a reader 

 
Although many teachers and TAs agreed that the main area to develop was to continue to widen their 
knowledge of children’s authors, some were more personal with their reflections. The teachers that have made 
less of an impact and whose children’s survey reflected this practice, commented on how they need to develop 
book talk with their pupils by providing the time to talk informally and generally make RfP more of a focus in the 
forthcoming year. Coaching around ensuring RfP is LIST: learner led, informal, social and with texts that tempt 
(Cremin, T., 2019) will need continued CPD and be monitored. We must remember that: ‘Teachers shape the 
reader identity positions available to young people and impact upon their attitudes, interest and engagement in 
reading’ (Hall, 2012). 
 
Conclusions 
It is evident that there will always be challenges developing Reading for Pleasure. This year has highlighted some 
fantastic RfP practice, and here the impact has been positive in both the teacher and their pupils.  
 
Impact 
The following extract from a Year 6 RfP diary is an example of a teacher who has embraced the project with 
enthusiasm. The impact on one of her focus pupils has been life changing: 
September - very able reader. Always scores well in tests. In guided reading will answer questions and offer 
suggestions to support ideas. Independent reading time - will choose a book but doesn’t appear to be reading, no 
progress, and same page. No favourite book or author. Not reading anything at home.  
January - during lockdown Zoom call, he was asked to find a book but couldn’t on several occasions. Said they 
didn’t have books at home. 
April - asked if he could read a book I’d recommended to the whole class. Asked if he could carry on reading the 
class text at home. Has borrowed 2 books from the library. 
May - asked if he could bring in his own book from home. Result! 
 

Sustain - What Next? 
Striking the right balance between pleasure and instruction is a challenge. There is an aspiration to sustain the 
fantastic start we have made developing Reading for Pleasure at Wales Primary, but there is also an 
understanding that it will take time and perseverance to create a culture change in reading across school. It is 
agreed that RfP will be integral to the development plan next year. Staff meeting time will be scheduled 
throughout the year to support staff in embedding RfP aims and to keep up the momentum of RfP as advised by 
Cremin et al. (2014): ‘Reading and discussing new authors, book awards and recently published texts needs to be 
prioritised in professional development and could usefully be included as a regular feature of staff meeting.’ 
 
We will continue with our two aims of the project developed this year in 2021- 2022. This is because this year has 
been a disjointed period of time and teachers and pupils need more time to develop and strengthen their 
practices in reading and talking about children’s literature.  Strategies that have been the most successful will be 
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shared and classroom observations will take place to learn from the best practice.  Some approaches will be 
embedded across school. The school will change the RfP aims over time, depending on the data collected.  
 
Change Team Next Steps 
Next year the change team will continue to be managed by the English lead. It is our intention that the change 
team will work in a structured manner, supporting and enthusing staff throughout the year, offering practical 
advice and recommendations. They will also track the progress made for RfP across school by gathering evidence 
in the form of classroom observations, staff meetings, and informal chats with staff and pupil interviews. 
 
Leadership focus 2021 - 2022 

• coaching focus teachers - embed the ‘skill’ and encourage the ‘will’ 

• parental interaction 

• develop teachers’ knowledge of poetry – identified as a staff need 

• develop teachers’ knowledge of non-fiction – identified as a staff need 

• change team reconfiguration  

• TA involvement  

• development planning - write an RfP policy to be reviewed each year. 
 
During the summer break, teachers and pupils will be encouraged to continue to read at home or on holiday. 
Teachers will be advised to take part in the OU and Reading Agency’s Teachers’ Reading Challenge alongside 
pupils and parents. 

And my book for the holidays… 
It’s the first in a three-book series. Wish me luck and I might get through all three! 
 
A final but important point has been made by Wood (2011): ‘Reading can change your life, it 
can inform, motivate, inspire and elevate; but it must be reading you do for yourself, at your 
own pace, in your own way, and that has a bearing on your background, interests, values, 
beliefs and aspirations. Reading that is forced on you in a mechanistic way and formally 
assessed may have the reverse effect, the major purpose becoming pleasing the teacher and 
passing tests, and a preoccupation with form rather than substance.’  

 

 

https://teachersreadingchallenge.org.uk/

