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Context 
Thornhill Primary School is a mixed community school that serves an area of poor socio-economic 
background in Rotherham, South Yorkshire.  We are a one and a half form entry and have the 
capacity for 360 pupils.  The ethnic origins of families within the school have changed significantly 
in recent years. We are proud to have children with 36 different languages within school. We 
have high pupil mobility and many of these families are new arrivals with no or very little English. 
A high proportion of our Y6 children do not start their educational journey in our Foundation unit.  
 
Reading as always been one of my passions. I originally came to work at Thornhill Primary school 
as the Reading Recovery teacher in 2008.  Reading is given a high priority within school and has 
featured in the School Development Plan for many years, but in the past, we have focused on the 
skills of reading and comprehension in order to try and improve our end of key stage results. 
However, all our efforts did not enable our children to be successful. When we heard about the 
RfP project, the newly appointed acting head and I were very excited. This was reciprocated 
throughout school. I was very lucky that I didn’t need to persuade staff to become a part of the 
change team which consists of volunteers from across all age ranges and a point of contact in 
weekly planning meetings where actions can be quickly implemented and monitored.   

 

 

Explore 
We collected initial data through discussions with staff and by undertaking Open 
University staff and pupil questionnaires.   
 
Children’s Survey Findings KS1 
 

https://ourfp.org/schools-teachers/whole-school-development/


 
KS1 Strengths 

• More children loved reading than did not (61%). 

• More children thought they were a good reader than did not (66%). 

• 92% children said they read at home. 

• Children read to different people in the home. 
 

KS1 Challenges 

• Although more children loved reading and thought they were a good reader than 
did not (61%/66% respectively), this still left roughly one third of children who did 
not love reading or think they were good at reading. 

• A huge 92% of children said they read at home, but evidence from the reading 
record books did not match this. Was this a true reflection? The majority of 
reading record books in all KS1 classes were unsigned. This questions their 
usefulness and something as a school we need to explore further - just because 
the reading record book wasn’t signed doesn’t mean a child hadn’t read and the 
surveys suggested that children read at home and many children said they read to 
lots of different people.  

• Looking at where the children liked to read was very interesting and shocking. 
Only 1 child liked to read at school. This was clearly something we needed to 
address.  

sofa bed outside school anywhere 

12 37 11 1 2 

19% 58% 17% 2% 3% 

• After talking to the children and analysing the data, we realised that the children 
wanted to be comfy and relaxed. So, one of our challenges would be to create an 
inviting, safe space for children to read during a national pandemic. 

 
The books that children in KS1 chose as their favourites, were books that had been 
shared in class, such as Fantastic Mr Fox by Roald Dahl or they were in fact Disney titles 
or books based on superheroes or TV programmes.  Hardly any of the children could 
name any authors and named book titles instead, e.g., The Gruffalo by Julia Donaldson 



and Axel Scheffler.  This was not really surprising; many of our children do not have 
access to books at home other than schoolbooks as parents do not see books as a 
priority.  
 
Children’s Survey Findings: KS2 
 

 
   

 
 
KS2 Strengths 

• More children loved reading than did not (58%). 

• More children thought they were a good reader than did not (69%). 

• 60% of KS2 preferred to read at home (quieter, personal space, no distractions, 
read for as long as they wanted and more comfortable).  
 

KS2 Challenges 

• As in KS1, more children loved reading and thought they were a very good /good 
reader than did not in KS2.  However, it still left over a third of children who didn’t 
like reading.  Analysing children’s comments gave more insight, ‘reading is alright 
but its sometimes hard’ or ‘books are boring.’ A child who thought they were not a 
good reader said, ‘I sometimes pretend.’ Even children who thought of themselves 
as good readers said they ‘got words wrong’ and knew they were good because 
‘Miss’ told them.  

• Children’s comments were mainly about word difficulties, comprehension and 
colour book bands. None of the children were excited about the books they were 
reading. We needed to target and inspire these children. 

 



• 60% of KS2 children who preferred to read at home stated a variety of reasons 
including its quieter at home; they liked their personal space; there were no 
distractions; they could read for as long as they wanted and its more comfortable. 

 
Unsurprisingly, the question about lockdown reading showed the children’s reading 
range to be limited: Diary of a Wimpy Kid, Horrid Henry, Harry Potter (no exact titles 
given) and books from Roald Dahl, David Walliams were popular. These are the authors 
that we have read to them in school. Similarly, favourite authors were class novel authors 
or sadly, many children said they didn’t have one.  We are failing our children because we 
are restricting the range of genres and authors, we are introducing them too. 
   
Although some children said they chatted about what they read, when asked they 
couldn’t really say what they chatted about. They just said chatted. They had not been 
given any guidance / structure to follow.  
 
Teacher Survey Findings 
 
Strengths 

• All staff value reading as a priority in school. 

• All children are read aloud to either daily or at least 3 times a week. 

• All children have the opportunity to choose their own books from either school 
library or class bookshelf. 

• All KS2 children having daily independent reading time and KS1  children 2/3 times 
a week. 

Challenges 

• Staff knowledge of modern children’s literature.  

• Staff knowledge of children’s reading preferences and habits. 

• Develop informal book talk, inside text talk and recommendations so that children 
are confident to chat about their reading, authors and books. 

• Provide children with more choice so that they have a more active role in what is 
read to them. 

• Create an engaging and interactive reading culture in every classroom. 
 

The early questions from the survey showed that teachers’ knowledge of different 
authors, poets and genres was very limited. A few teachers also choose to leave the poet 
section blank or write traditional poets that they knew, not necessarily poets aimed at 
primary aged children. Similar authors were chosen across Foundation, KS1 and KS2 
these included Roald Dahl, Julia Donaldson, David Walliams, Eric Carle, Quentin Blake, 
William Shakespeare and Spike Milligan. These names featured again for picture books 
and poets.       
 
Findings from Change Team Discussions 
Throughout the project, we worked closely with the Open University team of tutors, led 
by Professor Teresa Cremin.  After an initial staff meeting to inform staff about the 
project, the change team analysed completed questionnaires from staff and children. We 
also reflected on our own practice.  



• Choice of books to be read was mainly decided by class teachers (some teachers 
had begun to give a choice and the children voted on them for the class novel – 
but these were still limited to the traditional authors).  We questioned whether 
this was holding the children back from enjoying books in school. We decided our 
aims would need to include giving the children more ownership of what texts 
were read to them and what they chose to read for themselves.  

• We wanted to provide children with opportunities for varied reading experiences 
(to include silent reading, partner reading and talk, reading aloud). 

• Some staff had commented that during the first lockdown they had begun to re-
ignite their own love for reading (they had more time) and we wanted to harness 
this so that staff became reading role-models for the children.  

• Develop informal book talk, inside text talk and recommendations between adults 
and children.  Book swaps had begun in lockdown between staff. The change 
team felt this was something that could be replicated with the children.  

• Promote informal book talk between staff and children. In engaging with the 
children in book chat we could model how to share our experiences of books, 
thoughts about what we were reading and promote a love of reading for pleasure. 

• Display and invest in books to tempt and involve children in these book choices.  

• Teachers were not confident in knowing what individual children liked reading.  
 

Prepare 
From our discussion as a change team, we came up with two main aims to focus on.   
1. develop teachers’ knowledge of modern texts in children’s literature 
 
The findings from our teacher surveys aligned with research findings: that being teacher 
knowledge of children’s literature was limited. ‘Teacher’s knowledge of children’s 
literature is dominated by Dahl and ‘celebrity’ authors and is insufficient to support reader 
development’ (Cremin et al., 2009; Clark and Teravainen, 2015).  Teachers were heavily 
reliant on texts that they had read as a child or that they had read to their own children. 
Teachers also stuck to the same authors regardless of which key stages they taught.  
 
As previously mentioned, we were failing children by not providing them with a rich and 
varied literature diet. Were the texts teachers reading still relevant and representative of 
our children today?  Could it be that some children did not have the desire to read 
because we hadn’t found a book that tempted them yet? This also made us question how 
well we knew our children as readers.  We realised we needed to take more responsibility 
for our children becoming a reader and creating a social environment where they could 
achieve this. ‘When teachers recognise their professional responsibility to expand their 
repertoires of children’s literature and other texts, they are enabled to talk about such 
texts, make tailored reader to reader recommendations and foster reading for pleasure. 
Without secure subject knowledge and thoughtful appreciation of reading and being a 
reader, teachers are not effectively able to employ a reading for pleasure pedagogy’ 
(Cremin et al; 2014).  
 
2. develop Informal book talk, inside-text talk and recommendations 



The survey showed that all children were read aloud to at least 3 times a week, if not 
daily and had some form of independent reading time during the week. However, the 
teachers acknowledged that regular, quality time wasn’t given for informal book talk and 
recommendations. Many teachers commented that they were not confident and 
knowledgeable about the texts they were reading. ‘The TaRs research project revealed 
that a robust reading for pleasure pedagogy encompassed four specific practices: reading 
aloud, informal book talk, inside-text talk and recommendations, and independent 
reading time within a highly social reading environment. It was not simply a case of 
employing these pedagogic practices. Their success was dependent upon teachers’ 
knowledge of children’s literature, their young readers and the nature of reading. When 
responsively combined these practices positively influenced children’s attitudes and 
attainment’ (Cremin et al; 2014).  
 
As part of our professional development, we read an article written by Professor Teresa 
Cremin (2019).  In it she describes how to develop classroom communities of readers.  
and outlines how Reading for Pleasure (RfP) practices should be LIST: Learner-led, 
Informal, Social and with Texts that tempt.  We felt that our two RfP aims would support 
each other. If the teacher does not have the subject knowledge about the text they are 
reading, then they cannot inspire book talk, make recommendations and nurture a love 
of reading.  As in other areas of the curriculum, it is our professional responsibility to do 
our research first. For example, if we were doing a history lesson on Mary Anning, we 
would find out all the facts before teaching the class. This same principle needed to be 
applied to the literature we shared with our children.  
 
The change team discussed what actions we would need to meet our aims. The 
highlighted text are the strategies we found to have most impact. 
 

Aim 1: develop teachers’ knowledge of 
modern texts in children’s literature 

Aim 2: develop Informal book talk, 
inside-text talk and recommendations 

Begin staff meetings with a new 
book/author.   

Model informal book chat from book 
blankets/book blethers. 

Encourage all staff to sign up to the Open 
University RfP website – signpost staff to 
award winning books. 

KS1 children to vote for class story each 
day. 
 

Create a box of modern literature for staff 
to borrow and share with their class in 
staff room. 

Teachers/children make 
recommendations using individual book 
tracker. 

Staff to build up their own reading 
repertoire during timetabled ERIC time. 

Staff to display what they are reading on 
their door. 

Teachers to record books/new authors 
read. 

Re-organise book areas. 
 

Staff to display what they are reading on 
their door. 

Undertake and use reading rivers. 

Teachers to make their own special 
box/bookshelf.  

Teachers to make their own special 
box/bookshelf.  

  

https://ourfp.org/
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Our RfP journey initially started positively even though we were in the middle of a 
pandemic. All teachers were enthusiastic and keen to engage children in reading and 
read themselves. One of our areas to address from the reading surveys was that children 
preferred to read at home rather than at school because they were able to be 
comfortable and relaxed.  However, due to having to stay in bubbles and social distancing  
restrictions we were unable to address this fully but plan to do so when restrictions are 
lifted. 
 
Focus Children and the Challenges 
As we implemented the approaches to support our aims, each class teacher was asked to 
identify two children from their class who they thought would benefit from extra 
targeted support and observation during the RfP project.  These would become our focus 
children and be central to our RfP journey.  Most teachers identified a child from their 
class who was able to read but was reluctant to do so or a child who expressed a dislike 
for reading. The plan was to interview the focus children in the spring term and then 
again in the summer term for the final children’s survey. Covid-19 again got in the way, 
and we had another lockdown in January.  This meant for many of the teachers they now 
had none or one of their focus children in school. 

Deliver  
 
Begin staff meetings with a new book/author to develop teachers’ knowledge of 
modern texts in children’s literature and model a book blether to develop informal 
book talk and recommendations. 
Beginning staff meetings with a new book/author and blether was successful.  Teachers 
acknowledged this had impacted on developing their own knowledge of texts. It was 
usually me who choose the books and read aloud. As although we were all teachers, not 
all felt so comfortable and at ease reading in front of other teachers.  This year, the 
majority of our texts were picture books and some of our KS2 teachers have realised the 
diversity and challenge of picture books.  We are planning on continuing this next year 
and will endeavour to focus on a wider range of texts, especially poetry.  
 
By starting each staff meeting by sharing a picture book, I was also able to model 
informal book talk. The change team felt that this was something that could be 
implemented quite quickly. After the staff meetings, books were loaned by teachers and 
read to their class. Staff were very positive about their class book blethers.  At first, it was 
very much adult led but as the strategy was repeated some children began to take the 
lead in discussions. Staff stated that doing a book blether reinforced and increased the 
children’s abilities to articulate their feelings and opinions of the books and we reinforced 
the importance of keeping the author and illustrator to the forefront of discussions too. 
In the past this had been neglected after the initial reading. (It’s no surprise that in the 
initial survey children had limited author knowledge.)  Staff reported that children 
referred to the washing line (where previously read books were displayed) when 
discussing authors and texts and made comparisons. In the final children’s survey, more 
children were able to give titles and authors of books they enjoyed.  
 



 
KS1 washing line book blether and F2 book blether 

 
The incidental vocabulary acquisition that the children acquired through these read 
alouds and book blethers is also highlighted by research by Beck, I. and McKeown, M. 
(2001): ‘We consider the best sources for new vocabulary to be…books that teachers read 
aloud to children.’  Listening carefully to the children in their groups enabled the teachers 
to hear some of the language being reused in their conversations with their peers: ‘He 
was suspicious at first.’  ‘They were being ‘responsible.’  

      
We were also able to continue this during 
lockdown by placing links of authors reading 
their work and Mrs Hill (Headteacher) read 
stories on ClassDojo.  The children were able to 
hear the same story as their peers attending 
school and upload a simple 3-word review 
responding to each book.  When children 
returned to school, many said that this was their 
favourite part of home learning. 
 

Headteacher’s assembly        
 
 
 
 
Independent book blethers from home 
during lockdown 
 
 
 
 
 
 
 
 
 
 
 



Teachers create their own special box/bookshelf 
 

 
Teachers’ special reading boxes 

 
This small gesture has had great impact on the children’s enthusiasm for becoming a  
reader. One LKS2 teacher said that both he and his TA shared books in class that they 
had shared with their own children. These were now available for the class to borrow. 
They were books that they were confident with and could therefore talk about with the 
children. Previous to this,  Mr Murray said he had about 3 children from a class of 27 that 
regularly brought their books to be changed. However, since the introduction of this 
special bookshelf,  he now has 20  children who regularly access the ‘special’ books. 
Engaging in dialogue with the children about our own histories as a reader and making a 
personal connection with our young readers has had a great impact. The children are 
seeing their teachers as a reader and want to become a reader too. Alongside this, 
children are seeing their teachers read during timetabled ERIC (Everyone Reading in 
Class) sessions. 
When we discussed this informally, staff in all key stages were experiencing children 
wanting to read from the teacher’s ‘special’ box / bookshelf. Many staff have a waiting 
list for specific books.  
 
KS1 children to vote on 2 books for class story each day 
 
The biggest impact in all KS1 classes has been the daily voting for the class story. The 
children take their counter and select either text A or B.  There has been a shift in how 
they choose. In the beginning, they were tempted by the front cover and title. Now, the 
books are in their hands, they turn the pages, reading bits before the important decision 
is made.  They discuss the books with others, ‘I’m choosing this …… because I liked…’ and 
shouts of joy when they realise one of the choices is an author we have previously read, 
and they enjoyed it.  This recently happened with Tom Fletcher and Ross Collins. It makes 
me giddy to see their genuine thrill. 



 
Taking time to vote for read alouds 

 
There is usually tension when it’s time to count up the votes and we have occasionally 
had unanimous decisions - another new word to add to their ever-expanding vocabulary 
list. It is only now, whilst reflecting on the RfP, I realise we have wasted an opportunity to 
record the daily vote winners. This is something to implement next year as this will 
influence the types of texts needed for our new classes.  
Once books have been read, they are placed into a basket: books we have shared and are 
available for the children to read during within bubbles. This strategy is encouraging lots 
of informal book talk throughout the day. Conversations are overheard outside at 
playtimes and queuing in the hall for lunch. The school cook recently overheard some 
children in my class chatting about the author Tom Fletcher and the book The Dinosaur 
that Pooped a Princess. The next day, she provided a book that had belonged to her son, 
The Dinosaur that Pooped Christmas and told them they could add it to their collection. 
They were DELIGHTED. The look on the children’s faces whilst I was reading was priceless. 
They were pulling at their skin, listening, looking through split fingers, torn between 
wanting to see and not wanting to see; they were all captivated. One girl commented, 
‘It’s funnily disgusting.’ It’s times like this you feel genuinely connected and appreciate 
the incidental having such a powerful influence.  Sometimes things can’t be planned, and 
we need to respond to learners. 

Review  
Final data was collected through staff /child questionnaires, discussions and observations 
of the focus children throughout school. 
 
Children’s Survey Findings: KS1  

• More children loved reading than did not (75%), an increase of 14% from the 
initial survey. Only 7% compared to 20% in the initial survey did not like reading. 

• More children thought they were a good reader than did not (73%), an increase of 
7%. 

• Nearly all children were able to give a title of a book they could remember having 
been read to them. Some children also named authors spontaneously. 

 
 



 
 

Where children preferred to read was still interesting, as although only 1 more child 
preferred to read at school than the initial data stated, when we delved into the 
percentage of children who preferred to read outside (17%), the children clarified their 
answer by saying ‘outside on field’ or ‘outside on bench with my friends.’ Meaning there 
were more children who now liked to read at school. Classroom observations clearly 
indicated that the majority of children enjoyed reading at school as they were engaged, 
asking if it was time to read and asking to take their books outside to read at break and 
lunchtimes. The children were more confident and vocal in stating their preferences, 
‘beanbag’ and ‘my den’.  One child also stated that, ‘I like to read on my bed, sofa, 
outside, on the teacher chair, in fact anywhere.’ 
 

 
Independent reading times 

 

sofa bed outside school anywhere bean 
bag 

my 
den 

17 27 11 2 2 2 2 

27% 43% 17% 3% 3% 3% 3% 

 
 
 
 
 
 
 
 
 



Children’s Survey Findings: KS2  
 

  
 

  
• More children thought they were a good or very good reader than did not (86%), 

an increase of 17% from the initial survey. 

• Only 4% of children ‘don’t like reading’ or ‘not bothered’ about reading. Most 
children commented ‘l find out new things, I like reading because it’s interesting, it 
improves my imagination’. 

Preference for where children enjoyed reading was more equally balanced: 43% at home, 
41% at school. Most children said they liked to read in the quiet and some thought it was 
quieter with less distractions at home, but others thought it was quieter at school 
depending on how many lived in their household. Others said they preferred school as 
there were more book choices. One child said they had no books at home, some children 
said they preferred to read at school because they could do it with friends or the teachers 
helped them. 
 
Observations and surveys show that children have: 

• a wider knowledge of authors and books – nearly everyone had a favourite book 

• a more positive attitude towards reading - teacher boxes working well as children 
eager to read these books and recommendations being made to their friends. 

 
Teacher Survey Findings 
Teacher’s knowledge of authors varied considerably. Teachers who were strong 
advocates for RfP  were able to name a wider range of traditional and modern authors 
than they had previously. In KS2 this included, Onjali Raul, Mitch Johnson, Ibtihaj 
Muhammed, Zian Mian and Katherine Rundell. In F/KS1 it included Ross Collins, Zanib 
Mian, Judith Kerr and Kes Grey.  

50%46%

2% 2%

1. Do you like 
reading?

I love reading It's okay

I'm not bothered I don't like reading

29%

57%

24%

5%

2. Are you a good reader?

I'm a very good reader I'm a good reader

I'm okay I'm not a very good reader

43%

41%

12%

3. Where do you prefer reading?

At home At school Somewhere else



Disappointedly, some teachers were still naming a very limited range. The same authors 
were used in all 3 categories - author, picture fiction creators and poets and again poetry 
was also left blank, highlighting that we still have a long way to go.  Some teachers said 
they could remember the title / theme of the new texts they had read but not the 
authors. We therefore need to utilise the strong advocates we already have and see what 
strategies they are using.  
Strengths 

• All children are read aloud to daily. 

• All children have the opportunity to choose their own books from either school 
library or class bookshelf. 

• All children have been given the opportunity to discuss what they are reading. 

• All children are given daily independent reading time. 

• Reading areas are being used more positively. 

• Some staff have increased their knowledge of modern authors and texts. 
Continued Challenges  

• Continue to build on staff knowledge of modern children’s literature and utilise 
staff with strong subject knowledge. 

• Increase knowledge of poets as this is still an area of weakness 

• Involve parents (after restrictions are lifted). 
 
What has been noticeable is the changing attitudes between children, teachers and other 
staff around school. There is a general buzz about reading. Reading walks around school 
show books that teachers are currently reading displayed on their classroom doors and 
books on teachers’ desks ready for ERIC sessions.  Recommendations between staff on 
WhatsApp groups and children and staff are taking place.  I was recently recommended 
Wonder by R.J.Palacio by one Y5 girl.  She told me, ‘It will make you cry but it’s worth it.’                                  
 
Focus Group Children 
Most children who were identified to be in the focus group have experienced success and 
demonstrated a change in attitude. One year 4 girl thanked her class teacher for 
introducing her to different authors: Jeff Kinney, Sienna Mercer and Adam Blade. 
Although these not new, they were new authors to this reader and have tempted her to 
read other authors.  Each teacher produced a PowerPoint slide of an analysis of the 
impact of this work on one of their focus children highlighting any changes they had seen. 
 
KS1 Focus Child 
The class teacher stated that at the start of the RfP journey this boy preferred maths and 
never wanted to read. He always looked bored at the prospect of a class story. This all 
changed with the introduction of book blankets.  He was able to browse different book 
types, discuss what he liked/disliked with a friend and asked whether he could take the 
atlas home for his library book. He said it was because he didn’t have to read it. When the 
teacher questioned him on return, he told her he had found Birmingham where his 
cousins lived, Pakistan and Turkey where his dad had visited and Dubai where he wanted 
to go.  He showed the teacher where he had found this information.  This child had 
selected reading to suit his purpose.   Another turning point, was when he asked where 
he could spend his world book day voucher and brought in Planet Omar, Accidental 



Trouble Magnet by Zanib Mian.  He now engages during class novel, participates in the 
class voting and is articulate about expressing what he likes /dislikes about books. 
  
Foundation 1 Focus Child 
In the beginning, this child didn’t show any interest in sitting and listening to stories. After 
directed adult support to interact with books and props for retelling, this child has begun 
to initiate his own reading in the different learning areas where books have now been 
displayed. He now treats books carefully, will ask an adult to share a story and has even 
asked, ‘Can I finish the book before I go out to play?’ 

            
 
 
Teachers have also commented about the changes they have seen in the classroom. 

‘Children seem to be more interested in reading and they are eager to borrow from the 

teacher bookshelf.’ (Y3/4)  

‘Children are eager to choose books from the teacher’s box and they look for books that 

other children have recommended, which are displayed on the reading wall.’ (Y5/6) 

‘They love listening to stories being read and love to see pictures to help them imagine 

what is happening.  They also enjoy the opportunity to finish off sentences in books with 

repetition … because I have told them I like rhyming books the children keep bringing 

them in from home for me to read.’ (Y1/2) 

The foundation teacher noted that, ’As the staff were more focused on promoting the 
enjoyment of reading, the children seem more enthusiastic about choosing to read and 
share books during free flow. They look forward to story sessions and enjoy book related 
activities.’ 
 
 
 



Sustain 
Whilst upskilling our knowledge of modern children’s literature as recommended in the 
research, we also realised that many of children in school did not have books at home. 
Therefore, the books we supplied from home became new texts for our children in 
school.  By sharing our own history as readers, we could passionately discuss these books 
with our class.   The children could see and feel this connection with the adult role 
models. The children in my class got excited when they saw my son’s name in a book and 
started informal discussions around book choices. 
 
We know we need to keep on expanding our knowledge of modern children’s literature 
to reflect a wider range of exciting authors, themes and represent diversity so that what 
we read to our children is relevant and meaningful for them today. 
 
At the start of RfP project year, KS1 teachers and their classes discussed their reading 
areas and decided to change how books were displayed.  Children said they couldn’t 
choose because there were too many books, and they couldn’t look at the books. 
Together it was decided to organise the books into themes and put them in baskets to 
make them more accessible.  We found that forward facing books were more attractive 
and tempting to the children and less books were somehow more. 

 
KS2 classes are currently discussing how to re-organise their reading environment for 
next academic year so that children are able to browse and select books easier.   
As we come to the end of our first RfP year, KS1 teachers have observed the children 
discussing the author more whilst choosing books and a discussion has begun about re-
organising some baskets/boxes by author and not just themes.  This was suggested by 
one of the focus children, ‘We could put all the books by Ross Collins together.’ 
 
What are our next steps? 
 
Develop outside reading spaces 
Trailed outside reading in one KS1 class.  As restrictions ease, we will roll this out to all 
classes. Outdoor reading sheds have been purchased and will become reading dens.  This 
will allow those who want to, to have access to books at different times of the school 
day.  
 
 



Book of the month 
Our Headteacher will introduce and read new books in assembly.  Two copies of each new 
book will be purchased so that one can be displayed in the Headteacher’s bookcase and 
the other can be shared around classes.  Both copies can be borrowed.  The Headteacher 
is also a reading role model.    
Continue to build teacher knowledge of children’s literature 
We will do this by utilising staff with strong subject knowledge and enthusiasm for 
reading.   
Talk to children about their reading preferences 
Teachers are more knowledgeable about their focus children’s preferences, but this 
needs to be embedded as part of RfP across every class.   
Involve and promote reading with parents 
We need to engage more parents in reading with their children at home: to introduce 
them to the different types of reading - reading aloud, reading as a social activity and that 
reading isn’t just about books. 
 

‘Reading should not be presented to children as a chore or duty.  It should be offered to 
them as a precious gift.’  Kate DiCamillo 

 
 
       
 
 

 
 

 
 
 
 
 
 
 
 
 


