
Dobcroft Infant School

We are a three form Infant School and Preschool providing education for children 
aged 3+ to 7+. We serve parts of the Ecclesall, Millhouses and Whirlow areas of 
southwest Sheffield. Our 26-place Preschool is located in the main building of the 
Infant School. We are below the national average for pupil premium with just 7% of 
our school population made up of PP children. We have 27% EAL pupils, and this has 
been a constant average for the school for the last few years.  We are the national 
average for our SEND percentage, which is currently at 10%, however, we have 
higher than the national average for complex needs.  People choose to send their 
children to Dobcroft Infant School as we are renowned for being highly inclusive with 
a diverse curriculum and strong relationships between staff, children and families. 



Explore
Our whole school reading data has always been strong; however, we were aware that 

children had the skill but lacked the passion and enthusiasm for reading. This is consistent 
with international evidence from PIRLS and PISA (OECD, 2010). As a staff, there were small 
pockets of committed readers but we were not a reading community as a whole and many 

pupils did not think of their teacher as a reader:

What do you think your class would say about you as a reader?



Here are some of our headlines following the analysis of the staff and pupil 

surveys:

● There is a real need to introduce more poetry and quality non-fiction into 
classrooms

● Staff wanted nice, cosy, appealing reading corners but Covid restrictions are 
hindering this.

● Staff do know which children enjoy reading and some of their favourite 
texts

● Most chn did see themselves as readers or say they are good at reading, 
however we were surprised that a lot of children thought that they were 
just okay at reading or not good at reading...yet. 



Data from the reading surveys 



Key Strengths:
● Children could identify favourite books
● Most children said that they liked reading,
● Most children identified that they were good at reading
● Staff knowing their own class.
● Children said that they liked to read a lot of story books, as shown by the pie chart, but 

when we were writing down some of the authors that the children mentioned, the staff 
did not recognise them, so our subject knowledge needed to be improved.



● Key Areas for Development: staff knowledge of current authors, poetry knowledge and having 
poetry books available. 

As seen in the Wordle image above, the main authors named by our staff were Roald Dahl, Julia 
Donaldson and Michael Rosen. These are authors who we read a lot of in school and are authors 
whose work we use in our English lessons. As you can see, there is a lack of non-fiction authors, 
poets and modern authors who have published work in the past 5 years.



Prepare

1. For teachers to be familiar with the authors and books that the children of Dobcroft Infant 
School are reading

We broke this overarching aim down into three more specific strands:
● Staff are familiar with current children’s book
● Staff to be reading current children’s books so that they are able to make recommendations to 

the children
● Staff to be aware of which books are winning awards



2. For staff to enable pupils to read a diverse variety of texts
● To develop staff and children’s  knowledge of recent children’s texts especially 

poetry and non-fiction
● To see an increase the range of texts read and enjoyed in surveys and in class
● To promote a variety of different character representations/ genders etc. 
● To ensure that staff were reading a variety of new texts themselves.

The focus pupils we selected were of diverse backgrounds and reading abilities.
11/16 KS1 focus pupils were girls, and 5/16 were EAL. Of our 11 pupil premium pupils, 3 were selected 
to be focus children (27%), with one in each year group. We wanted these children to have access to a 
wide variety of texts that they may not have at home, and also to see themselves represented in the 
books they were reading. We were aware that a lot of our school books are older, and less diverse than 
they could be.



3. To develop staff use of informal book talk, inside text talk and recommendations
We broke this overarching arm down into three more specific strands:
● Increase the number of pupils who openly have a love of reading, and raise the pupil's view of 

themselves as a reader and their ability to read.
● Teachers to include formal book talk using question stems and sentence stems to encourage 

comparison of texts, characters and more discussion about books between classes
● Teachers use all opportunities for informal book chats - such as when they are coming in from 

play time etc.



Deliver
Implementation: implementing your development plan and 

documenting impact 
Aim 1 - To develop staff and children’s knowledge of recent children’s texts 
especially poetry and non-fiction: 
Strategies put in place to meet action plan:



The Reading Sheds 



Reading Spines
- All staff had a PDM to look at the recent UKLA winners and create 

a book spine for each year group
- Staff tried to include a range of diverse authors and characters
- Each year group’s Spine included at least one poetry book
- Launching on transition days and in September at parent meetings 

and across school



Aim 2 - For staff to enable pupils to read a diverse variety of texts
Strategies put in place to meet action plan: 



Poetry Books
- Each classroom having poetry book area in 

their reading area clearly labelled
- Pupils learning poems, even in Pre-School!
- Poetry books being in the book vote 

children have for their snacktime story 

http://drive.google.com/file/d/1jxdEL80lawB4g3uXr283YXH8X7hgSObN/view
http://drive.google.com/file/d/1avx0tGrWJvi_Nld9rbAJImB6vQl8ZKo8/view


Non-fiction books 

SLT Learning walk saw more children sharing non-fiction books and 
sharing facts

Purchased some non- fiction books

Increased bug club subscription (iPad reading)

This is a picture of one of our focus children, whose parent 
commented on his new-found love of animal fact books

When Year 2 children chose their favourite book to recommend to 
the younger classes, many chose non-fiction books

http://drive.google.com/file/d/10_t6DEtyuAFC5kF2cqdz4aJhRU2VHq0F/view


Aim 3 - To develop staff use of informal book talk, inside text talk and recommendations
Strategies put in place to meet action plan: 



Reading for Pleasure Day

http://www.youtube.com/watch?v=oleX6m9UT90
http://drive.google.com/file/d/1j-Rf9MqMEi8GujQ7hya-GRfIT_Lu2nV9/view
http://drive.google.com/file/d/1JnrcVwy8EnR7AmF-LhTQnxiBfhW8Vkiv/view


Review and Sustain
Intention: review and plan for embedding implementation and impact in 

future years.
What does your end of year monitoring and summative data reveal about the impact of your work?

When we re-surveyed the KS1 pupils in June 2021, we saw an increase in both the ‘I love reading’ 
and ‘I’m good at reading’ categories. 
We also saw a complete fall from 4% of pupils who said they felt they “were not good at reading 
yet” to 0%. This means the focus pupils who we selected initially for this reason have all had their 
opinion changed for the better.

A Year 1 class data
Baseline data Nov 2020       End of project June 2021         



What difference have you made to the focus children and how do you know?

At the start of the project, we used the baseline survey data results and follow-up discussions 
with teachers, we selected focus pupils in each class. We would have liked to have cross-class 
or cross-year group focus meetings and run book clubs, but we were unable with the Covid 
restrictions. There were 6 focus children in Foundation Stage, 8 focus children in Year 1 and 8 
focus children in Year 2.

Of the 16 Key Stage 1 focus pupils, 13 now feel like they are good at reading and enjoy 
reading more than before. Whilst 5 of the 8 Year 2 children are currently Working Towards 
the end of year government expectations, they have all made progress in their attainment, 
and most importantly in how they see themselves as readers and could all name a favourite 
book when asked by the Change Team. 

In one class, the focus children were keen to show us their Reading Area
where they each had recommended a book to their classmates. 



What has made most difference to the most vulnerable readers?

● One Year 1 staff member in has emailed me about a focus pupil in her class, to say that “I just 
thought you might be interested to know that NDS’s parents (one of our RfP focus pupils) said, 
totally unprompted at parents evening, that they had noticed he was so much more keen to 
read and interested in books in the last few weeks. His mum mentioned his new passion so I 
thought we needed to thank you for your support and hard work.”

● Another Year 2 staff member has a positive parent email saying “I just wanted to thank you for 
inspiring W to read independently. I've been waiting for him to just pick up a book for pleasure 
and it finally happened this morning! Reading Harry Potter to himself in our bed. Wonderful! 
Have a lovely break! Mr and Mrs K.”

● A parent of an SEN child wrote on their annual review form that “We are pleased to see his 
reading progressing; he is enjoying reading more and has asked to read to his grandparents 
recently which was lovely to see and he read brilliantly.”



Sustain (Conclusion)

Reading is going to be one of our school priorities next year, even though reading is a strength of 
the school.

Due to the Covid- 19 pandemic and all the knock-on effects it has had in the past 18 months, we are 
seeing that more children are not where they should be currently even with the intervention 
programmes that we have put in. In addition, we want to continue with the reading for pleasure 
project as we feel that it has benefits for mental health, which is another school priority. The school 
has worded the priority as “To address the impact of the Covid-19 pandemic on reading 
achievement.”

We hope through maintaining the momentum of Reading for Pleasure and the new poetry, non-
fiction and Reading Spine books we have purchased, all pupils will find their passion for reading, 
participate in more conversations about books, be exposed to a more diverse range of text and 
authors and make accelerated progress.



Sustain (Conclusion)
We are also keeping the timetabled Reading for Pleasure time across school, and will be launching 
our Reading Spines in September, updating these annually to reflect the new book award winners 
and current authors and releases.

One of our specific next steps to sustain
and develop Reading for Pleasure as a whole
school ethos is to have Year 2 Reading Champions
who will be responsible for changing the books
in the Reading Shed, recommending books to pupils
at playtime and bringing pupil voice recommendations
to the staff of books they would like us to order for
classrooms. We would also like to have cross-year
group Reading for Pleasure sessions, with older pupils
using book talk with the younger children.
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