
Tinsley Meadows Primary Academy  

CONTEXT 
We are a three-form entry 2-11 primary school 
serving 656 pupils based on the outskirts of Sheffield 
– an area of high socio-economic deprivation. 
 
The majority of our pupils speak English as an 
additional language (86%) and we have a higher-
than-average number of pupils in receipt of free 
school meals (43%), in on the Pupil Premium register 
and (46%) and with SEND (15%). 

EXPLORE  
We have good outcomes at the end of KS2 (80% of pupils reached expected 
standard in 2019), but have found that not all of our pupils are passionate 
about, or can articulate their passion for reading.  
 
Staff Voice  
 
From our staff surveys, we noticed that the most chosen authors reflected the staff’s 
reading habits themselves as children, or what they shared with their own children, rather 
than contemporary children’s authors.  
 
 
 
 
 
 
 
 
 
Further analysis revealed that the vast majority of individuals listed by staff were white  
and male listed (across authors, picture fiction authors and poets). Only 7% of authors 
names across both pupil and staff surveys were from BAME backgrounds.  
 
When asked about their views on RfP, teachers commented…  

Children don’t have enough time to talk about what they’ve read with each other;  
Building texts in common isn’t important;  
We don’t have time to share reading.  

Pupil Voice  

• Every child Y1-Y6 completed the survey OU survey; FS2 chose 6 pupils to collect 
pupil voice from using questions from the KS1 survey  

Top Five Authors Chosen in 
Teacher Survey September 2020 

Roald Dahl 

JK Rowling 

Michael Morpurgo 

Enid Blyton 

Jacqueline Wilson 



• Results from pupils suggested low engagement in reading: 74% loved reading in 
KS1, 69% in LKS2 and 53% in UKS2. Even those who loved reading often couldn’t 
name their favourite book, or named a class text as their favourite rather than 
one they had chosen themselves.  

 
When asked “are you a good reader?” many children’s responses were determined by 
their ability to word read, answer questions on their texts, or by their book band.  

 
 
 
  
 
 

 
Surveys also indicated that reading at home, particularly being read aloud to at home was 
not a reality for many of our pupils. We were not surprised by this finding; however, it 
reaffirmed our rationale for the project and provided valuable data to share.  

  

Yusuf, Y3 



PREPARE 
 
After analysing our surveys, the way forward was clear. We needed to… 

 
Raise children’s interest in reading  

Improve staff knowledge of children’s literature 
 
Surveys from staff and pupils highlighted that although children regularly were read 
aloud to (in reciprocal reading sessions), this was seen as a comprehension activity, 
rather than RfP. 
 
Research into the area affirmed our beliefs about the 
benefits of RfP for our children, particularly for our context.  
 

 
 
 
Raising children’s interests in reading 
 
Diversity  
Only 7% of authors named in both pupil and staff surveys were 
from BAME backgrounds. This was particularly significant given 
our context. We therefore began to wonder about the 
correlation between children’s enjoyment in reading and their 
exposure to authors and characters, which reflected their 
realities.  

 

‘There is ample 
evidence related to the 

benefits of reading 
aloud, including 

acknowledgement that 
the frequency of 

reading to children […] 
a direct causal effect on 

their schooling 
outcomes regardless of 
their family background 

and home 
environment’  

- Ledger, S., & Merga, M. K. 

(2018). 

 

It (RfP) has been shown to lead to 
improved general knowledge 

(Cunningham & Stanovich, 1998), to 
raised attainment in literacy and 

numeracy (Sullivan & Brown, 2013), to 
facilitate identity exploration (especially 
for marginalised learners) (Rothbauer, 

2004), and to increase empathy and 
mindfulness (Kidd & Castano, 2013). 

- Hempel-Jorgensen et al (2018) 

 

- Reflecting Realities (2019) 



Following the reading of Reflecting Realities, which closely aligned to our own findings 
about diversity in children’s literature, we read the We Need More Diverse books report. 
The findings from this report encouraged us to ensure that an emphasis on celebrating 
diversity and inclusivity ran through the whole project.   

Parental Engagement  
Following the finding that pupils were not always read aloud to at home, we considered 
the impact of this on children’s performance in, and love of reading. 
 
These findings signalled that our actions must aim to bridge the parental involvement gap 
that was present for many of our pupils to ensure that they were able to value RfP. 

 
 
Reading Aloud  
 
 
Reading aloud has long been a strong feature of the curriculum at Tinsley Meadows, which 
enables our pupils to access a range of challenging texts. However, reading aloud was often 
coupled with a comprehension, or writing activity. We recognised that this may disengage 
some children and instead wanted to incorporate a reading aloud for pleasure slot into the 
timetable. Research by Cremin et al (2014) affirmed the impact of this practice, providing 
evidence-based rationale for the introduction of protected read aloud time.  

  
 

The impact of the home 
environment and parental 

involvement in their 
children’s reading is widely 
accepted as influential on 

reading performance. 
- OECD, 2010 

 

Parents and the home 
environment support both 

the early teaching of reading 
and the development of a 

love of reading 
- EU, 2012  

 

Parents and the home 
environment support both the 

early teaching of reading and the 
development of a love of reading 

- EU, 2012  

 

Through reading aloud, teachers 
realised that they could 

demonstrate the power and 
potential of literature and thereby 
influence children’s perceptions of 

the pleasure to be found in 
reading.  

- Cremin et al, 2014  

 

Inclusive children’s literature is vital. Children’s books can act as mirrors, to reflect 
the readers’ own lives, but also as windows so readers can learn about, understand 

and appreciate the lives of others. They can shape how young readers from minority 
backgrounds see themselves as well as how readers from the more dominant culture 

see and understand diversity. 
- We Need Diverse Books, 2016 



Increasing staff knowledge in children’s literature  
 
We noticed from the pupil surveys that not all children viewed 
their teacher as a reader. With 33% of children saying they 
didn’t read at home at all, it was therefore unsurprising that 
interest in reading, particularly amongst the older children, was 
low, as they were missing a positive role model for the benefits 
of reading aloud and RfP.  
 
 
 
 
 

Change Team 
In line with guidance from the Education Endowment Foundation’s 
A School’s Guide to Implementation report (2019), following my 
research I put out a request for staff to come forward to be part of 
the change team for the project. I was pleased that three members 
of staff volunteered – Laura, assistant head and EYFS lead, Jenni, 
RQT and Y1 teacher and Ben, NQT and Y3 teacher. All three 
teachers are avid readers and were keen to promote its benefits to 
both staff and pupils. I was very pleased to have recruited a teacher 
from each key stage; this ensured that all ages were considered 
when writing our action plan and throughout the project.  
 
Focus Groups 
As each member of the change team, along with myself taught in a different key stage 
(EYFS, Y1, Y3 and Y3), we decided to run four focus groups with six children in each. When 
analysing the surveys, I selected six pupils from each of the four classes ranging in ability 
from BLW (below working standard) to GDS (greater depth standard) who had indicated in 
the survey that their interest in reading for low. I shared the suggested names with the 
change team before finalising our selections.  

 
From consideration of research, alongside findings from our own surveys, and feedback 
from the focus group, we were then able to develop an action plan, incorporating 
relevant actions into the School Development Plan.  

Teachers who are 
readers have a 

significant impact 
on the children 

they teach as they 
model positive 

attitudes to 
reading. 

- Sulentic-Dowell et al, 
2006 



Action Plan – Raising children’s interests in reading 
 
 
 
 
 

 
Action Plan – Increasing Staff Knowledge of Children’s Texts  

 
 

DELIVER  
We introduced the project in September 2020 
during a whole-school INSET day. Here, I shared 
the rationale behind the project, introduced the 
staff and pupil surveys and asked for volunteers 
to be part of the change team. 
 
 
Following analysis of both staff and pupil surveys, I met with the headteacher and 
incorporated a number of actions into the School Development Plan.  
 

 

Strategic aim 



 
In December 2020, a PDM was dedicated to RfP. Here, the change team and I shared survey 
findings. We provided each class with a visualisation of their class’ results and gave the 
teacher and TA time to unpick children’s answers, before sharing the action plan moving 
forward. 

 
 
 
 
 
 

 
 
 

 
 

 
 
To launch the project with the children, we 
planned a series of events for January 2021, 
including a Reading Week. However, due to the 
national lockdown, several of these events were 
unable to take place. I met with the change team 
in early January 2021 to make necessary 
changes to the project, in order to satisfy our 
COVID risk-assessment. One key change was 
taking the emphasis away from creating social 
reading environments.  
 
Aim One: Raise Interest in Reading  
In line with our strategic aim for all children to enjoy reading, central to the project was 
the need to encourage children’s intrinsic motivation to read.  
 
 

Y5 Diamond September 2020 Y2 Peridot September 2020 



Strategy One: Stop, Drop & Read 
Starting in January, we dedicated the last 20 minutes on a Friday to RfP. We introduced the 
strategy to staff by modelling it in a PDM. We allowed staff to choose from two books to 
read, then had an informal discussion at the end about our thoughts and feelings on the 
book.  
 
We monitored the implementation of Stop, Drop & Read in informal drop-ins, by asking 
staff to share their recent Stop, Drop & Reads in PDM time and through discussions with 
focus group children.  
 
What our focus group children say about Stop, Drop & Read…  

 
 
What staff say about Stop, Drop & Read… 
It’s good that we have protected time for RfP now, my class love it;  
The Stop, Drop & Read sessions have allowed our children to meet a wider range of authors 
and texts that they wouldn’t typically come across. 

 
Strategy Two: 50 Recommended Reads  
At the start of the year, we worked with Gemma Books 
to purchase 50 recommended reads for each year group 
FS2-Y6. These reads included novels, picture books,  
graphic novels, poetry collections and non-fiction texts 
from contemporary children’s authors, as well as some  
classic children’s texts, such as Funnybones, Charlotte’s Web and Goodnight Mr Tom. We 
also ensured that the 50 recommended reads were written by and featured characters 
who were from a diverse range of backgrounds to reflect our context.  
 
What our focus group children say about the recommended reads…  

 
 



 
What staff say about the recommended reads… 
It’s good that every year group has their own set of books. 
I can see children being challenged to read them all in years to come. 
 
Strategy Three: Reading Challenges   
 
We were due to launch of Year of Reading in January 2020, and although 
several elements of this had to be changed, we moved forward with weekly 
reading challenges to get children excited about books.  
 
The challenges included creating a reading river, reading in an unusual place, reading in a 
funny voice, creating a reading dice etc. Children from FS2-Y6 completed the challenges at 
home, then sent in photos to their teacher of what they had done. Their achievements 
were celebrated when a member of the senior leadership team did an online visit.  
 
We also encouraged staff to send in photos 
of them reading in unusual places – the 
children loved it! 

  
Upon returning to school, we made the challenges half-termly, supported children to 
complete the challenges during independent reading time and rewarded children 
who had completed all of the challenges. Again, it got children talking about books  
in class in a more informal way.  

 
 
 
 



Aim Two: Increase staff knowledge of children’s texts 
As we worked to make reading more social for the children, we aimed to do the same with 
staff.  
 
Strategy One: Purchasing books for staff  
At the start of the year, we bought every staff member (teachers, teaching assistants, the 
senior leadership team, pastoral and office staff) a children’s book. For those in class, the 
book was related to one of their year group’s reciprocal reading texts, or topics.  
 
We gave each staff member a goodie bag with a hand-written post-card, hand sanitiser (of 
course!) and their book. We asked staff to have read their book by October half term 2020, 
then swap books in their team meetings, in order to build their knowledge of texts to 
recommend to the children.  

 
 
What staff said about the books….  
I feel that I can now recommend more books to the children, especially if they’ve really 
enjoyed our reciprocal reading 
 
Strategy Two: Making reading social  
As we worked to raise interest in reading for children, we also placed 
an emphasis on doing the same for staff by making the act of reading 
more social.  
 
As part of this, we launched a staff book club in the spring term. 
Although this was not focussed on children’s literature, it encouraged 
conversations around books between staff. 
 
What staff said about book club…  
Joining the staff book club provided a fantastic opportunity for me to integrate with and 
feel part of the Tinsley community, whilst building my confidence interpreting books. 
 
 
 



REVIEW  
 
To review our progress, we repeated the same surveys from September 2020 in June 
2021 and were delighted with the results.  
 
Significantly more children across the key stages stating that they love reading. 88% from 
74% in KS1; 79% from 69% in LKS2 and 79% from 53% in UKS2. 
 
 
 
 
 
 
 
 
 
 
 
 
A higher percentage of children also stated that they enjoyed it when their teacher read 
aloud to them in KS2. 79% from 55%. Suggesting more children are seeing reading as a 
practice to enjoy.  
We also held focus groups across the year. Our focus groups compromised of six pupils 
from each key stage ranging in ability from BLW (below working standard) to GDS 
(greater depth standard), all of whom were identified in the baseline pupil surveys as 
having a low interest in reading.  
 
Successes  
Staff are employing more tactics to find out about 
what children like to read….  
 
Staff comments…  
They enjoy having books read to them – they enjoy a 
good stop, drop and read – and they love it when we 
get new books (the diversity collection was a real hit!). 
I’m finding that we are having a lot more chats about books.  
I ask the children in the playground what they’re reading and we’ve allocated time for 
children to share any book reviews, or recommend something that they have been 
reading.  
 
 
 



 
Focus Group Comments…  

 
 

  
 
 
 

 
 
 
 
Staff are reading a wider repertoire of books with 
children…  
 
 
 
 
 
 
 
 
 
 
More children saw their teachers as readers in KS2, with 75% stating that their teacher 
loved reading. A higher percentage of children also stated that they enjoyed it when their 
teacher read aloud to them in KS2. 79% from 55%. 
 
A far greater variety of authors were chosen by staff, 120 different authors, in 
comparison to 68 in the first collection. Far less emphasis on Dahl and Rowling, many 
staff members picking out authors of recommended reads books, CLLIP winners etc.  
 
Several more authors chosen were from BAME backgrounds. 17% chosen by pupils and 
staff, as opposed to 7% in the initial surveys.  
 
 
Pupil Survey Comments  
We read everything together  
My teacher shares comics and non-fiction and poems 
My favourite Stop, Drop and Read this year was Boy at the 
Back of the Class  
Miss has taught us that picture books aren’t just for little 
children; you can enjoy them no matter how old you are 
 
 
 

Staff naming some of 
their recent read 
alouds  



We have raised pupils’ interest in reading significantly…  
Children are now more able to name a favourite text. 65% chose a text that wasn’t their 
Reciprocal Reading book, or text type; less than 40% did this in the initial data collection. 
 

 
 
 
Staff comments… 

More children choose to read when given a choice of activity. 
The Stop, Drop and Read sessions have allowed us as a class to meet a wider 
variety of authors and texts. Children are developing more of a sense of the 
types of texts they enjoy. 
Children in EYFS are choosing to spend time in the reading area. 
My class have started asking when reading time is. 
Pupils are making more thoughtful choices over what they would like to 
read.  
 
Focus groups 
Our focus groups compromised of six pupils from each key stage ranging in ability from 
BLW (below working standard) to GDS (greater depth standard), all of whom were 
identified in the baseline pupil surveys as having a low interest in reading.  
 
We interviewed the pupils three times across the year, asking the same questions to 
further measure the impact of the project.  

 
 
 
 
 
 
 



SUSTAIN  
 
Although we are really happy with the progress we have made, this is 
just the start of our journey…  
 
We want RfP to become central to our school ethos; this isn’t as a one-
off project, but something that will become more embedded into our 
practice.  
 
We have many plans for next year, here are just a few.. 

• We will be launching our year of reading in September, publishing 
our reading charter (after delaying it due to the national lockdown) 
and will be working closely with Sheffield University and other 
partners to raise aspirations in regards to reading.  

• We will be setting up a children’s book club to run alongside our 
successful staff one.  

• We have arranged a visit to Oldham for all staff to Madeline Lindley 
bookshop at the start of next year. Each class team will have a 
budget to spend on creating a social reading environment fit for 
their pupils.  

• We are ensuring our reciprocal reading texts feature characters and 
are by authors from a range of diverse backgrounds. Want to 
increase the number of authors from diverse backgrounds year-on-
year. As part of this, we will be spotlighting a key author each month and their story, 
alongside their books.  

 


