
Kimberworth Community Primary School 
 

One Community Achieving Together. 
 

English Lead – Julie Edwards 

 
 

Context 
Kimberworth Community Primary is a single form entry school which has around 210 
pupils on roll. We also have day care provision for 2 and 3 year olds and this currently 
caters for 50 children who are mainly accessing the 2, 3 and 4-year-old early education 
funding. This puts us in a very fortunate position of being able to support some of our 
most vulnerable children and families from a very early age.  
 
Our school serves an area of poor socio-economic background. Around 90% of our 
children live in an area classed by the government as in the top 30% of economic social 
deprivation. We have a larger than average SEND with two children who have EHC. Five of 
our children are looked after and three are post-looked after, Around 45% of our pupils 
are eligible for Pupil Premium funding and this figure is rising. 
 
I have been the Deputy Headteacher at our school for ten years. I teach in Year 6 and I 
lead English. It has been a privilege to be part of the Reading for Pleasure and working 
with colleagues in the change team. Our team comprises of myself, Alison who is our 
SENCO and Y1 teacher and Liz, a HLTA in KS2. As a change team, we felt passionately 
about developing a love of reading in our school.  

 
 

Explore 
Intention: define the problem and establish a baseline 
To establish a baseline, all children from Y1-Y6 undertook surveys so we could find out 
their views on reading. Teachers also completed reading surveys to review their 
knowledge and practice.  
When analysed, the following key findings were evident:  
 
Pupil surveys:  
 

• There was a huge disparity between those who loved reading in KS1 and  KS2. 
Disappointingly, 41% of children at KS2 did not like reading or were not bothered 
about it.  



 

• We were happy to see that 90% of the children saw their teachers as someone 
who loves reading and it was clear that reading aloud was happening regularly in 
both key stages.  

• While 57% of children responded that they love it when teachers read aloud, this 
sadly showed that almost half were not keen. This made us question whether they 
were invested in the books we shared.  

• Only 32% of children said that they discuss their reading choices in school. When 
drilling down further into their responses though, it showed that less than half of 
these said it was with a member of staff. 
  

Staff surveys 

• Staff knowledge on a range of 
authors beyond ‘celebrity 
authors’ and established 
authors was weak.   
 

This meant that although reading 
aloud was seen as a strength in the 
data, staff were relying on the 
same set of books and authors time after time. Or in some cases, books they had read 
themselves as children. As Cremin notes (2008, 2009), ‘This is arguably insufficient to 
support reader development.’ 

 

• Shared books were almost always chosen by the adult.  

• Informal book talk was not happening regularly in our classes. 
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Prepare 
Intention: creating a clear, manageable plan for achieving your RfP aims 
The National Curriculum states ‘Pupils should be taught to’ develop pleasure in reading. 
But Frank Cottrell Boyce (2003) counteracts, ‘You can’t teach pleasure: You have to share 
it.’   
 
We recognised that the only way to nurture and develop a passion for books was by 
modelling a love of literature ourselves.  Students need to see us practice what we 
preach. They need to hear us passionately discuss books and share what we have been 
reading. If our aim is to foster a love of reading, then we have to expose children to 
current authors, begin to recognise their reading preferences and interests and make 
recommendations . Research shows (Manzo and Manzo 1995) that ‘Children are more 
likely to want to read material which connects to their personal interests. To support 
children’s engagement in reading, arguably therefore, teachers need to know them as 
individuals.’  
 
As well as knowing their pupils really well, it is crucial that teachers also have a wide and 
up-to-date knowledge of children’s literature. For how can we recommend books if we 
don’t know what is out there? As Younger and Warrington note (2005) ‘The teachers who 
have a secure knowledge of a range of children’s literature are not only more able to 
recommend the right text for the right child, but are also better positioned to create a 
community of readers in the classroom.’  
 
With this in mind and after looking at the data as a change team, the following were 
established as our focused aims for the year: 

• to extend teachers’ knowledge of children’s literature, especially by new and more 
recent authors  

• to explore children’s reading preferences and use this as a way to foster a love of 
reading  

• to use book talk to create a community of readers with opportunities to share 
responses, recommendations and opinions.   
 

As a change team, we used outcomes from the data to write an action plan around our 
three aims. We made a decision to choose six children from Year 1 and Year 6 as target 
children, as their teachers were part of the change team and therefore could track them 
easily and collect more in-depth evidence. The pupils in Y6 we chose were those we had 
identified as having the skills to read but not the will. Some, but not all, were working 
below age related expectations. In Y1, the six children fell into our bottom 20% of readers. 
  

Deliver 
Intention: implementing your development plan and ongoing 
documentation of impact:  
 
Aim 1 to extend teachers’ knowledge of children’s literature, especially by new and 
more recent authors.  
 
Aims and strategies: 

- Research book awards and purchase a selection of new books. 



- Set teacher reading challenges – choose book from the ‘book-tasting table, read 
over Christmas holiday.  

- Discuss books read in new year and continue with on-going book swap and chats 
at staff meetings.  

- Teachers to research into a variety of books to share that match their topics and 
offer more choices. 

Implementation and Ongoing Impact: 

When staff completed their surveys, it came as a shock to some of them to realise how 

narrow their knowledge of recent authors was.  

After the data was analysed a staff meeting was arranged so we could share the findings 
and the action plan.  We had purchased a range of new books, including picture books 
and graphic novels. We used these to set up socially distanced ‘book-tasting tables.’ Staff 
were encouraged to browse different sections around the hall and were challenged to 
choose a book to take home and read. A time frame was given for them to be brought 
back at a future meeting for a book swap and book blether.   
 
Unfortunately, lockdown hit us so things didn’t all go according to plan. We did keep 

pushing the message that we have to ‘practice what we preach’ and this became 

something of a mantra. At times it was difficult. We had certain teachers who would say 

they did not have time to read. But we made it clear that it was our professional duty and 

we made it an expectation.  

Soon afterwards, one teacher recommended a book to me that she had recently read. 

Other staff were asking for recommendations; Things were beginning to change. In 

addition to the book talk we began to hear, evidence could be seen within classrooms.  

 

 

 

 

 

 

 

 

More up to date books can be seen on show in different book areas. Staff have made a 

feature of books they have read and are encouraging children to, “Ask me about these 

books.” They are using what they have read to make recommendations.  

The Headteacher is also playing an instrumental part in sharing her passion for reading. 

Each half-term she visits classrooms with books that she has read and shares 

recommendations. After listening to her speak so passionately, there is always a waiting 

list for her books.  



Children are now beginning to read more because of these initiatives and we can see that 

in the comments they, and staff make to us:  

Logan Y6 - Me: You seem to be reading a lot more books now than you used to, why do 

you think this is?  

Logan Y6 “I realised you really love books and I feel like you’re more experienced in 

picking good ones. So when you recommend books, I know they’ll be good. Your books 

are a lot more interesting miss.”  

 

Reece Y6 – “I like reading so much more because now I know what kind of books I like. I 

didn’t really know before until I started reading some of the graphic adventure books. I’d 

never seen a book like that before.  

Kathryn Y4 teacher: “Lots of my children are asking me if I have more books that I can 

share or recommend. And now that they are hearing us talk about books more and 

recommending them, Isla brought in books from home today to recommend to children 

in the class.”   

Aim 2 to explore children’s reading preferences and use this as a way to foster a love of 
reading  
Aims and strategies: 
 

- Teachers share their reading challenges with students – encourage them to set 
challenges based on their own reading recommendations  

- Continue with class books and daily reading aloud.  
- Incorporate reading activities through Zoom while still in lockdown such as reading 

treasure hunts, book cover quizzes etc.  
- Celebrate World Book Day remotely – competition to create a book character with 

a potato, masked reader – each staff member share a book on Class Dojo and put 
on through the day. Can you guess who it is? Variety of World Book Day activities 
shared on Dojo.  

 
 
 
 
 
 
 
 

 
 

- Teachers and pupils create own reading rivers, me as a reader and/or favourite 
book covers.   

- Allow children to vote for class book from a selection so that they have some 
investment in the class read.  
 

Implementation and Ongoing Impact: 



The whole staff attended RfP twilight sessions which were held virtually, and they were 
put in discussion groups of three beforehand.  The conference had a positive impact on 
the staff and they were enthusiastic about how they could move things forward, despite 
the fact that apart from key worker and vulnerable children, learning was happening 
remotely. Staff were really keen to try and include many reading activities in virtual 
sessions with their class. As well as sharing stories on a daily basis, activities such as 
reading treasure hunts, me as a reader and 24 hour reads were held to try and ascertain 
some of the children’s reading practices at home.  
 

 
 
 
 
Through discussions straight after the RfP training, one teacher admitted that she liked to 
control what was read at story time but had realised that she needed to allow the 
children to take some ownership. So she set up a voting system straight away. Now we all 
have a system for voting for our next class book.  

 
 
 

Here is our Y1 class. They come in, wash 
their hands and then put a counter in the 
pots to vote for the book they want to share.  
 

 

 

 
In one KS2 class, the teacher and HLTA had discussed how their class didn’t seem 
interested in stories being read to them and in fact their responses in the survey reflected 
this. So they were keen to read a wider range of new books themselves They have been 
avidly reading and they talk with enthusiasm about them as they are reading.  
When the class are ready for their next story book, they ‘pitch’ three books for them to 
vote on. When engaged in this book blether,  they are careful to use sentence stems of ‘ I 
love this book because . . . ‘  ‘If you enjoy . . . then . . . ‘ and ‘The best thing about this 
book is . . . ‘  They are careful to model language they hope the children will then begin to 
use themselves.  
 
Other KS2 classes read the openings of a book, or choose a certain page from each book 
and the children choose.  



Those who voted for a book that didn’t win are encouraged to take it home to read, to 
see if they made the right choice as a class. As a result, children seem much more 
invested in the books being shared. Their attitudes towards story time have measurably 
changed and now ask if they can listen to the latest book in any spare five minutes they 
might have. 
 

No longer do we see staff reaching for a book to share just before story time. It has 
encouraged staff to think about books beforehand.   
 
Aim 3 to use book talk to create a community of readers with opportunities to share 
responses, recommendations and opinions.   
Aims and strategies: 
 

- Staff development meetings. 
- Teacher’s develop their own ‘class library’ of books read and use as a focus to talk 

about books together.  
- Teachers plan opportunities to engage in book talk with 
➢ individuals 
➢ small groups 
➢ whole class  
- Staff use information gathered from reading preferences to make book 

recommendations.  
- Build in daily independent social reading time and encourage paired and small 

group talk. 
- Display holiday read recommendations around school, written by staff and 

children.  
 
Implementation and Ongoing Impact: 

Carrying out the reading rivers has given staff much more of an insight into children’s 

preferences for reading, and because they are now reading a wider range of books 

themselves, they are in a much better position to make tailored recommendations to 

children.  

Adelle (HLTA) Y4  “I have learned so much more about children’s interests in reading and I 

feel much more able to recommend books now to specific children.” 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

One of the most useful strategies in moving things forward has been the implementation 
of social reading time in classes. There was a time when independent reading time meant 
silent reading – not anymore! Children have regular opportunities to read and talk about 
their books. They are regularly observed in book blether and making recommendations to 
each other.  
 
In Y6 Reece, one of the target children, was encouraged to read a graphic novel (The 
Titan’s Curse) by me when I opened up a delivery of new books.  He read it with great 
enthusiasm and was seen chatting to his partner about it. Telling him, “You should read 
this after me. It’s a really good book.”  
 
Sahil did borrow it. Reece asked if there were others in the set and more were purchased. 
He read four of them and because the boys have enjoyed them so much, and were talking 
about them, very soon there was a waiting list for them.  
 
When analysing the data after the first survey, It concerned me that only half of those 
children who said that they discuss their books, did so with a teacher. I’ve since revised 
that because I have seen how valuable peers talk is in fostering a love of reading.  This is 
given weight with responses from children I have spoken to around school.  
 



 
 
Review 
Intention: reviewing to ascertain impact at the end of the academic year 
 
To assess the impact of the project, we surveyed the same children and staff. We also 
interviewed children across school and used observations.  
The staff surveys showed that while Julia Donaldson still makes an appearance, all other 
authors in the first survey have been replaced with new names.  

First survey 
 
 
                                                                                                Final survey 
What we have seen in classrooms, on surveys and in things staff have said to us, show us 
that staff do have a wider knowledge of authors.  

 

 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 

                                    First survey                                End survey 
 
 
 
 
 
 
There are now many more opportunities for book blether. Staff are sharing their reading 
habits with the children and in turn, they are more than happy to share their reading in 
return. Some children are beginning to recommend books they have read to staff and this 
is wonderful to see. But by far the biggest impact we have seen is in the book talk 
between peers. It is a shame that we could not set up reading buddies across school this 
year due to working in bubbles. It would have been interesting to see how this worked 
across year groups and key stages. It is something we will explore next year.  
 
In the first survey 57% of children responded that they loved it when the teacher read 
aloud. We were disappointed that the end survey showed this had only risen to 59%. On 
the surveys, there were some positive comments:  
 
 
 
 
 
 
 
 
 
 
 
 
This lack of movement did not seem to match what we were seeing in our classrooms. In 
general, pupils did seem to be more engaged. We all had 
children who moaned at the end of reading time, who 
asked when we would be reading, and there had been a 
high engagement during lockdown on class Dojo for the 
stories.  
In addition, children were going to after school club and 
talking to the leader, Shazia about the class books:  



So we went back to the data to try an gain a better understanding. When we looked at 
the surveys again, we could see a small proportion who said they were not always 
interested in the book. Some EAL learners also said that they found it difficult at times to 
follow the story and understand all that was happening. There were many other children 
who said they would rather be reading for themselves. So there might not have been the 
shift we had hoped to see but it posed an interesting question for the change team to 
ponder: Can we be so disappointed by them wanting to read themselves?  
 
KS1 – Do you like reading?  
 
 
 
 
 
 
 
 
                                                      
                                                                 First survey                             End survey 
 
The KS1 survey showed no movement in the love of reading but small shifts in the other 
areas. We questioned whether a survey such as this was the best way to collect insightful 
data from our youngest children.  
 
When we look at the data for the Y1 target group of children, there is a more positive 
picture.  
 
 
 
 
 
 
 
 
                               
                            First survey                                        End survey.  
 
 In the first survey,  two Y1 target children showed a correlation between their enjoyment 
of reading and how they viewed themselves as readers. Neither of them liked reading and 
saw themselves as not being good at reading. Now they both love reading, see 
themselves as being good readers and have made great progress in their reading skills. 
Whilst we would have liked more of them to love reading, we now have none that 
responded they do not like it.  
 
KS2 – Do you like reading?  



 
We are disappointed that 
we have not moved 
more children into loving 
reading.  
 
But the Education 
Endowment Foundation 
(2018) states that 
‘Successful implementation 

happens in stages and unfolds over an extended period of time. It is not a single event that takes 
place when the decision to adopt a new teaching practice is made, or on the day when training 
begins.’ 

 
We can take some positives from the data and say that we now have less children not 
bothered or don’t like it but we wanted more.  
 
It also made us wonder: When we ask our children, do you like reading? How do they 
interpret this? Do they think of the act of learning to read? Do they think of their daily 
reading comprehension lesson? Or are they clear that we mean child-owned, child-
directed reading for themselves? 
 
We were happier with the more positive picture with the Y6 target children:  
               
                 First survey                                                                    End survey 

 
 
The impact on two particular children, Reece and Sahil was particularly pleasing. Both 
boys were reluctant readers and below age related expectations but have both been 
drawn into reading.  
Reece did not like reading and had never found materials he was interested in and his 
reading consisted mostly of The Guinness Book of Records.  
Sahil was not bothered about reading and believed he was not a good reader. He was. But 
his comprehension skills were weak and this is what he measured his reading by. He had 
no confidence as a reader but he does now.  
 
Their responses when interviewed at the end of the project, show how their attitudes 
have changed:  
Reece, “I used to get bored of books but now I know what I like. Before, I would have 
given reading a 3 or 4 out of 10  and now I would say its 8.” 
 
 



Sahil, “I always thought I wasn’t a good enough reader. But I’ve improved now because 
I’m reading more. Reece started me off with Titan’s Curse. Before, I would  say 5 out of 10 
and now I’m 8 or 9.” 
Their changes in attitudes have stemmed from teacher recommendations and book 
blether in social reading times. 
 

In addition, they both made above average progress, reaching age related expectations at 
the end of the year. This is despite both of them being disengaged in remote learning. 
This matches with the OECD findings that the ‘will appears to inform the skill.’ 
 
It has not all been positive. Justin another of the target children is a competent but 
reluctant reader. His opinion here shows clearly the challenges we all face, “I said I didn’t 
like reading at first and now I’ve said not bothered. I’m trying to get into reading a bit 
more and my dad pushes me to read. But I’ve got better things to do. I’d rather be out 
playing or play on the computer.”  
 

Sustain 
Intention: review and plan for embedding implementation and impact in 
future years 
 
Throughout the project we have learnt how important it is for children to have ownership 
and a voice. Professor Teresa Cremin discusses that reading for pleasure must be learner 
led, informal, social and with texts that tempt. We have tried to keep this at the heart of 
all we have done.  
 
We know that RfP is a journey that we have only just begun and for us, it is a long-term 
commitment.  We are much more aware of our limited knowledge and the work we need 
to do in becoming reading teachers.  
 
We have also learnt the need to balance how we timetable reading in our school. Phonics 
teaching and the teaching of comprehension skills alone, do not make a reader. We are 
making sure that as part of our reading offer, we are giving time to the enjoyment of 
books. ‘A Reading for Pleasure pedagogy must be explicitly planned for and underpinned 
by a thoughtful rationale’ (Cremin et al., 2014).  
 
Moving forward, RfP will continue to be on the DEP. We know that,  ‘Reading for pleasure 
needs to be an integral element in a school’s teaching and learning strategy and teachers 
need to be supported in their knowledge of relevant quality texts that will engage all 
pupils’ (APPLG, 2012). We are committed to fostering a love of reading and building a 
community of readers. We know how important that is for our children. We need to build 
on the progress we have started to make and embed the initiatives.  
 



We also have plans for a major refurbishment of our library area. We have committed a 
large amount of money from the budget to have plans 
drawn up for an exciting, inviting space we can all enjoy 
in the autumn term. Children will have a major voice in 
the types of materials we have in there.  
 
What we want most of all, is for everyone who steps 
into our school to know that we are a reading for 
pleasure school.   
 

 

 

 

 

 


