
 

 

  

 

Context 
Watercliffe Meadow is a 2 form nursery and primary school with 491 pupils on roll. It 
is situated in the Shirecliffe area of Sheffield which is an area of high social 
deprivation. We currently have higher than average numbers of FSM (51%), pupil 
premium (36%) and SEND (25%) pupils. We also have a significant number (20%) of 
pupils with English as an additional language. Our most recent attainment figures for 
reading (2018-19) were just below (2% @ KS1 and 4% @ KS2) national average for 
pupils attaining the expected standard in reading, and significantly below the national 
average for pupils attaining the greater depth standard in KS2. We introduced a 
whole school phonics system in 2019 which has had an impact on our children’s 
ability to decode text, and this was reflected in our recent OFSTED inspection 
(February 2020) which states that ‘The teaching of phonics is well organised and 
planned.’ Our pupils enjoy reading, as referenced in the OFSTED report (Pupils 
develop a real love of reading. They spoke enthusiastically about their books and 
favourite authors) but we are a school that is always looking to improve and we felt 
that further promotion of reading for pleasure across school would be significantly 
beneficial, in many ways, for all of our pupils. 

INTENT: Explore 
In order to establish key priorities for the project, I used the following information to 
establish a baseline: 
● Pupil surveys with a randomised selection of the 1st 10 pupils on the register in 
each class. 
● Information gained from monitoring home reading recorded in journals. 
● A PDM for teachers and teaching assistants followed by a staff survey to 
establish more detailed information about staff knowledge and pedagogy. 
● Information from learning walks and discussions with staff and pupils in relation 
to current reading activities and attitudes across school. 
The key findings from this included the following: 
Teacher and Pupil Surveys 
KS1 & KS2:   
A fair range of authors are known by teachers, but Morpurgo, Dahl, Donaldson and  
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Pullman are the main ones.  The majority of staff (70%) named 3 authors but 2 people 

didn’t name any. Nearly half the staff named 3 illustrators. Only a quarter of staff 
could name 3 poets, but quite a good range was given. 
EYFS:  

A much smaller range of authors was known, (Donaldson, Carle and Rosen being the 
most popular). 80% named 3, nobody named none. 
There was much less knowledge of picture fiction: 50% named none. 
There was even less knowledge of poets: 80% couldn’t name one. 
 
Despite this slightly limited view of authors and poets, staff and pupils reported that 
teachers read aloud to children regularly. In most cases this happens daily. 

This regular reading aloud was in part due to our agreed non-negotiables linked to 
the phonics programme. However, the pupil surveys also showed me that some 
children did not like their teacher reading aloud to them, and some others were ‘not 
bothered’ about it. These were a minority and although I would like to improve these 
figures, the thing that I was most surprised by was the high percentage (37%) who 
just thought it was ok and that only 53% of KS2 pupils actually loved having their 
teacher read aloud to them. I would have hoped that this figure would have been 
higher.  
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This led me to question the range of texts used for reading aloud and the quality of 
these sessions. I found that in many cases teachers were reading aloud a text which 
was later used as a stimulus for either a reading comprehension or a writing activity 
rather than purely for enjoyment. 

Other information gleaned from the staff surveys told me that the text read aloud 
was much more (60%) of a shared choice in early years than it was in KS1 and KS2 
(22%), where the text was generally chosen by the teacher. 
 
The staff and pupil surveys confirmed much of what I already knew about what was 
happening across school, but they also provided information which was useful in 
determining key aims for the project.  
 
Along with developing teachers’ knowledge of children’s literature, particularly 
picture books and poetry, I also decided that a pedagogy focus would be beneficial if 
we looked at improving the quality of reading aloud across school. Although this was 
already happening regularly, it was not as varied or enjoyable as I would have liked. In 
addition to this, the pupil surveys also told me that very few children (only 29% in 
KS2) talked about their reading in school and I hoped that this would improve with 
better teacher knowledge and more varied and enjoyable reading aloud sessions. 

INTENT: Prepare  
The project began, and was subsequently conducted, during a very difficult time for 
schools. Due to the coronavirus pandemic, schools were only open to children of key 
workers during the initial stages of planning. Exploration, deciding key priorities and 
establishing a change team was possible in the early stages of the 2020-2021 
academic year as children returned to school under certain restrictions that 
hampered certain aspects such as collaboration, use of shared spaces and resources, 
developing reading environments etc. Following this, implementation of plans was 
further complicated by another round of school closures and uncertainty in the 
spring. 
Despite the difficulties facing us, I still managed to set up and meet regularly with a 
small number of staff forming a change team. This team included myself, two year 5 
teachers, one from year 4 and another who provides PPA cover in several year 
groups, including year 4. We met soon after my own meetings with the RfP OU UKLA 
groups, in order to share key messages and to develop, deliver and continually 
evaluate an action plan based on our key aims. 
I shared with the change team, and then with many of the other teaching staff across 
school, some of the research and evidence that supported our 2 main aims:  

1) Teacher Knowledge. 
The research highlights the importance of this: 
 

Teachers with a rich and wide knowledge of children’s literature and other texts, ..., are 
best placed to help their pupils unlock the many and varied benefits of reading for pleasure. 
Teachers’ knowledge of children’s literature: the cornerstone of reading for pleasure. (Cremin 2019) 
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It was apparent from the initial surveys that our teachers’ knowledge of authors was 
slightly limited, in the same way that the above research found teachers were 
 
referring most commonly to childhood favourites such as Roald Dahl (744 mentions) and long-
established authors such as Michael Morpurgo, Jacqueline Wilson and J.K. Rowling. (Cremin 
2019) 
 

During initial discussions with the change team, we debated whether or not it was 
the knowledge of texts, or the authors themselves that was the most important.  
As the project progressed, we came to realise that it was the knowledge of the 
authors that helped us to build a network of texts in common that we could share 
with each other and with the children in our classrooms. The texts were important 
but it was the knowledge of the authors that helped us to make links between them 
and in a similar way to the teachers in the research: 

 
expand their repertoires of children’s literature and other texts, …. make tailored reader to 
reader recommendations and foster reading for pleasure (Cremin 2019). 
 
2) Reading Aloud 
There is considerable evidence of the benefits of reading aloud to children: 

● it enables them to process challenging content, text features and vocabulary – 
(Heisley and Kukan 2010).  

● reading to 4-5 year olds more frequently has been shown to lead to higher 
reading, maths and cognitive skills at age 8-9 (Kalb and van Ours, 2013). 

● expressive reading aloud conditions a child’s brain to associate reading with 
pleasure 

 And that reading should not always be a stimulus for further work: 
● when children are read aloud to, they are ‘enveloped’ in a risk-free environment 

that ‘removes the pressure of achievement and the fear of failure, allowing the 
freedom to wonder, question and enjoy material beyond their reading 
capabilities.’ (Wadsworth 2008) 

That it is a community building and pleasurable experience: 
● reading aloud creates a sense of community, building the class repertoire of 

‘books in common’ and a shared reading history.’ (Cremin et al.2014) 
● reading aloud was widely viewed as a key strand of a reading for pleasure 

pedagogy 
And that pictures and poems are a good way to engage children with reading: 

● ‘One of the teachers in the project began to read picture fiction and poetry 
aloud independently of literacy lessons and found that the children’s views and 
attitudes to reading altered dramatically as a result.’ 

● children found the reading aloud sessions much more enjoyable and said that 
they loved them, which was in stark contrast to their previously vehemently 
held negative views. 

 
All of these findings support the key aims and subsequent actions of our school project 
which were based on the results of our baseline findings. 

 
Sharing the aims with staff 
After deciding on the 2 key aims for the project, we got all staff together and shared 
with them 



●  the results from the surveys and the reasons for the specific focus of the 
project.  

● Key messages around the effect of Reading for Pleasure being the single most 
important indicator of a child’s future success (OECD 2002)  

● the professional tensions between the requirements of reading instruction and 
the desire for reading for pleasure were also discussed.  

Staff were all given a personal CPD proforma on which they were asked to 
● identify 4 pupils in their class who would be useful to monitor during the year. 

They were asked to identify children who could but did not read regularly; 
those not getting pleasure from their reading and so not intrinsically motivated 
to read.  

● identify 2 CPD actions for themselves based on our 2 key aims. I compiled a list 
of suggestions from OU website which they could choose from.  

As a key thread running through all of our work on the project, we wanted to ensure 
that the development of reading for pleasure used the following acronym as a guide: 
LIST. Reading should be: 

● Learner-Led 
● Informal 
● Social 
● Texts that temp 

 
An Action plan was developed, shared and evaluated after a certain time with the 
change team. These actions are developed further in the following section. 

Deliver 
Implementing the action plan.  

Aim 1: Improve Teacher knowledge of children’s literature and other texts, particularly 
poetry and picture books. 

Summary of Strategies. 

Picture books and poems selected from the library and presented to each class. 

Members of the change team to research poetry/picture books for their own year group and 
select some to share with their class. 

More contemporary selection borrowed from Schools’ Library Service. 

Teachers sharing books with other classes across KS1. 

Teachers sharing books across school on World Book via a virtual bookshelf. 

All teachers asked to identify 2 poets/authors that are new to them to read. 

All teachers asked to identify a key CPD action to improve their knowledge of children’s 
literature using a list of suggestions provided from OU RfP site. 

Reading leader to read to classes across school. 

Regular drop ins and discussions with change team and teachers across school. 

The most effective strategies are in bold red text: 
Picture Books and Poems 
At the beginning of the project the use of shared spaces was severely restricted and 
staff and pupils were not able to visit the library to select resources. The use of the 
Sheffield Schools’ Library Service was limited too, so I decided to try and take the 
library to classrooms instead. In order to focus more on reading for pleasure rather 
than for other literacy based activities, as discussed above, and in order to introduce 



the staff and pupils to new authors and poets, I selected 15 picture and poetry books 
for each classroom from the library. 

 I presented these to each class while pupils were present and asked the teacher to 
use them to read aloud to pupils each day and I asked the pupils to let me know 
which they enjoyed, and any that they didn’t. I also asked them to let me know when 
they had read them all so that they could swap their ‘selection box’ with the other 
class in their year group. I tried to ensure that the selection for each year group had 
authors and poets that would be new to the children and the teachers, but also tried 
to compile them as paired boxes so that they contained some connections with the 
themes, authors and poets included. I hoped that this would encourage some good 
discussions around these texts and authors in common.  
I also asked members of the change team to do some research into authors and poets 
that are new to them that they thought would grab the interest of their class, 
particularly the focus children and the reluctant readers. I suggested that they could 
use some of the books that I provided as a gateway to some of these new authors, 
and offered to buy them any new books that they thought would be useful. 
This strategy proved to be extremely successful across school, but particularly in the 
change team classrooms. All staff were immediately introduced to new authors and 
had the opportunity to share these with their pupils. They also had the chance to 
read and share poems which was something that had very rarely happened 
previously. As a result of this sharing of texts and also as a result of the input on the 2 
twilight sessions where staff were asked to share some new authors and then identify 
other new ones that they were interested in reading, a bank of texts in common was 
slowly developing. Staff in KS1 decided to set up their own book sharing scheme, 
committing to reading a book to their class each day, and then, every other day, 
wrapping and passing it on to a neighbouring class for them to enjoy too. Each class 
would receive a book from their neighbours in the year 1 and year 2 classrooms and 
begin to develop some books in common across KS1. The Nursery leader asked me if I 
could recommend some books that would be of greater interest to their children as 
they found that most of their stock was based around animals or white male 
characters as the main protagonists. I shared a selection of suggested books and she 
chose some that have proven to be very popular with the children in nursery as they 
tackle stereotypes and introduce children to characters and families that are more 
diverse and which the children can better relate to as they are similar to some of 
their own situations. 
In year 5 in particular, where the two teachers are both members of the change 
team, this sharing of new texts, and their further research, has had a huge impact on 
the reading environment, the children’s engagement and enjoyment of reading, and 
the intrinsic motivation of the focus children which I will detail further in the next 
section. 



These images, all from one of the year 5 classrooms, show how the initial pictures 
and poems box has developed into 2 book cases. The teacher has researched and 
resourced a lot of material himself and has used the RfP website to help him with 
adopting good strategies such as the use of forward facing books as can be seen here. 

The classroom has developed into a very enthusiastic and engaged reading 
community where there is a lot of talk about books and reading habits. 
 
Lily in Y5 has never been a reader.  
She has only ever achieved one reading mileage badge 
in previous years and has had issues with behaviour and 
been on report. 
  
This year Lily has her Bronze, Silver and Easter Challenge 
reading badges already She will soon be receiving her 
Gold badge for another 40 reads in the summer term. 
She has devoured the poems of A F Harrold, shared 
them with me laughing as she reads. She’s recorded 
some audio and video files of her reading these poems 
and some others on the class blog and shared them with the author. A F Harrold has 
sent her a reply and a signed copy of one of his books. She has then gone on to read 
his fiction, and that by similar authors who we have been able to recommend to her. 
She read to me and told me ‘it’s a cool book’ and enthusiastically recounts part of the 
plot and why she liked it. Recently her mum told us that she had used her pocket 
money to actually buy her own book! This is something that we had never imagined 
she would do. Once she’d read it she brought 
this book into school so that other people 
could read it. She is now working her way 
through as many graphic novels as we can 
feed her, has also taken a keen interest in a 
variety of other chapter books, and can often 
be found reading. 

 
Lily in Y5 is now a reader. 
 

 
Personal CPD actions 
Following the RFP twilight sessions, I adapted the original reflection sheet and 
directed staff to select 2 actions that they would undertake, each related to one of 
our whole school aims.  I used the OU RfP website to find classroom strategies 



aligned to each of these aims, and gave a summarised version to each teacher. This 
really focussed staff on developing their knowledge of children’s books and they 
came up with a variety of approaches: 

● research books related to topics covered 
● choose an author and read a selection of their books 
● read books passed on by other teachers 
● read books nominated for book awards (UKLA, Carnegie, Kate Greenaway, SLS) 
● ask children to bring their favourite books / comics / magazines in from home. 
● use the school virtual bookshelf to find new picture books 
● look for ‘like for like’ books: if you like X, you should read Y. 
● join twitter and become active in groups focussed on reading recommendations 

(@_Reading_Rocks_;  @OpenUni_RfP; @The_UKLA). 
During the time that we have been in school this year, I have seen that teachers are 
more regularly and openly discussing and sharing good reads. I have had more 
requests than normal for specific texts and I have seen a much greater and slightly 
more diverse range of books being read by both teachers and pupils. This greater 
knowledge of children’s books has allowed some teachers to be better placed to have 
relaxed social discussions with children about reading and in turn this has impacted on 
the children’s view of reading as they have seen their teachers as reading role models. 
I have also recently noticed some teachers exchanging books for their own personal 
enjoyment. One year 2 teacher has recently shown me The Midnight Library by Matt 
Haigh which has been left in her pigeon hole by a colleague who teaches in year 4. She 
has told me that it has also been passed on to a year 3 teacher. Although this is not 
necessarily a book to share with children, it is fantastic to see teachers developing as 
reading teachers and getting to enjoy books for themselves so that they can really see 
the value in the pleasure of reading. 
 
 

Aim 2:To improve staff knowledge and practice in reading aloud to increase children’s 
enjoyment and engagement through informal book talk. 

Summary of Strategies. 

All teachers read aloud daily to their class. 

All staff to identify their own CPD target  to improve their pedagogy around reading aloud 
using a list of suggestions provided from OU RfP site. 

Teachers to ensure the use of poetry or picture fiction in read alouds at least once each 
week. 

Begin to allow some pupil choice for the read alouds. 

Change team to begin to introduce Tell me discussion prompts into reading aloud sessions. 

Staff to share read alouds by exchanging books with other classes, scanning in picture books 
and recording videos to allow access to a wider audience. 

All staff to identify a small (3 or 4) group of children for a focus group: those that don’t enjoy 
reading 

The most effective strategies are in bold red text: 
Personal CPD actions 
Over recent years we have encouraged teachers to read aloud daily to their classes, 
and this became a daily requirement as a part of our whole school phonics 
programme which we introduced a few years ago. Unfortunately, this was affected by 



school closures, limited numbers in school, and then by the shortening of the school 
day to allow for staggered pickups of pupils.  As pupils returned to school in the 
Spring term we extended the school day by 10 minutes and made it a requirement 
again that everyone reads aloud daily to their class. 
As mentioned above. I asked the staff to identify their own personal CPD targets for 
each key aim using suggestions that I provided. Again there was a good range of 
ideas: 

● read aloud books that relate to the current cohort of children; stories 
celebrating diversity and differences so that they can all appreciate them. 

● pause occasionally during read alouds and invite discussion rather than 
questioning children. 

● allow children to select from a choice of 2 books for each read aloud. 
● read aloud a wider range: poetry, magazine extracts. 
● observe others reading aloud books that I would not necessarily choose. 
● swap read aloud books with other classes 
● discuss stories after important or exciting parts. 
● include more ‘funny’ books. 
● share books that I enjoy with my own children. 
● model reading aloud and give pupils a chance to rehearse and perform. 
● have a termly focus for read alouds with year group partner 
● display different genres of books and allow children to choose read alouds from 

these. 
The quality of reading aloud has increased across school and many more teachers are 
now reading aloud and enjoying picture books and poems that are no longer used for 
the purpose of a follow up activity but instead for the sole purpose of enjoyment. 
As a part of our World Book Day activities, we usually hold one of our termly ‘cosy 
reads’ where staff choose a book to read aloud. They produce a powerpoint slide to 
advertise the book (not the teacher) and children then get to sign up to go and hear 
that story in a cosy environment. This year this was not possible, so instead we set up a 
school ‘virtual library’ where teachers recorded videos of these cosy reads. In this way 
children were able to access them all from their own classrooms. I turned the cosy read 
library into a poster, added a QR code for the website link, and put this up in classroom 
windows before the Easter Holidays so that parents could get the link as they waited 
outside classrooms. 

 
 
 
Since this 
bookshelf was 
created, it has 
had over 1,800 
visits and the 
videos of the 
stories read 
aloud have had 
almost 400 
plays. 
 
 
 



Review  
Aim 1: Improve Teacher knowledge of children’s literature and other texts, particularly 
poetry and picture books.  
 

 
 
 
 
 
 
 
 
 
 
 

• 100% of KS1 and KS2 teachers were now able to name 3 authors. 

• There was a wider range of authors named though Morpurgo, Dahl and 
Donaldson were still the main ones. 

 
 
 
 
 
 
 
 
 

• A much higher percentage of KS1 and KS2 teachers were able to name 3 
illustrators (41% autumn; 88% summer) and a much lower percentage named 
none (30% autumn; 6% summer). 

 

• A much higher percentage of KS1 and KS2 teachers were able to name 3 poets 
(25% autumn; 50% summer). A much lower percentage of teachers named 
none (21% autumn; 8% summer). 

• A similar picture was seen with teaching staff in EYFS: 90% named 2 or more 
authors in autumn, 100% in summer; 10% named 2 or more illustrators in 
autumn, 100% in summer; only 20% named 1 poets or more in Autumn, 100% 
in the summer. 

Aim 2: To improve staff knowledge and practice in reading aloud to increase children’s 
enjoyment and engagement through informal book talk. 
 

Across school reading aloud was already happening regularly in all classrooms, and 
everyday in most. However, in KS2 in particular, much of this reading was using the 
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whole class text which was also being used for follow up comprehension activities. I 
introduced KS2 staff to the idea of using poetry and picture fiction and this became 
much more common than previously. The children in year 5 developed a keen interest 
in poetry, particularly that of A F Harrold. After sharing many of his poems, some of the 
children made audio and video recording of themselves reading them. These were 
shared online via the class blogs and the link was sent to A F Harrold who sent some 
personal messages to pupils and even some personalised signed copies of one of his 
poetry books. 
In KS1 staff knowledge of picture books and variety of texts used for reading aloud has 
significantly improved with the book sharing system that staff have set up. Each day 
children from each class will select a book to share with their neighbouring class. This is 
put in an envelope and delivered so that these classes, and teachers are building up an 
increasing stock of texts in common. This has also had an impact on the number of 
children that say they are talking about what they read. 

 
Only 29% said that they chatted about their reading in the autumn. This number had 
increased to 48% by the summer and was even greater (55%) for the number of pupils 
who said they chatted about their reading at home. 
Aim 2 was not only to develop reading aloud across school but also to begin to develop 
book talk during these informal sessions too and so it was great to see that children are 
now choosing to discuss their reading even more at home and at school. This is 
something I am hoping to develop further next year. 
Regarding the enjoyment of reading aloud, the results were not as positive as I had 
hoped.  There was actually a decrease (by 4%) of children who loved their teacher 
reading aloud, or thought it was ok. The number of children who didn’t like their 
teacher reading aloud to them increased by 6%, which was a concern. However, 
looking into this information in more detail, I discovered that 38% of these pupils said 
that they preferred reading their own book to themselves rather than listening to the 
teacher. I also found that 50% of them came from the same class and half of these 
children said it because it was too loud, or gave them a headache and they’d rather 
read to themselves. This is something I can investigate further. 
Other information about the focus groups of pupils was gained from class teachers 
recording informal observations, reading habits and any noticeable test data on a 
shared document. This information included the flowing: 

• a significant increase in number of home reads recorded 

• improved attainment in reading assessments 

• more positive attitudes recorded in surveys 

• taking book home, returning quickly and discussing 

• participating more in class 

• begun writing own stories at home (but not sharing) 

• vocabulary used in writing has improved 

• children being more confident in reading and reading lessons 
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Where the most progress was made, teachers took an active interest in the reading 
habits and preferences of their focus children, and tried to provide a wider range of 
texts that may appeal to them. They regularly discussed reading with these children, 
and the rest of the class, and also made links with parents to discuss their child’s 
reading. These observations and discussions produce some interesting results which 
showed how attitudes to reading had changed for these focus children: 

• Bentley was not a reader either but was recently overheard telling another 
child, “if you get in before me, and that book is still there, get it for me.” 

• Jayden has been asking his mum for a library card: “I’ve surprised him today 
and got him one; he was so happy. He likes watching YouTube videos but he 
said last night he was going to read his book instead of watching his videos.” 

• Dawid has been asking his mum to buy him books but he’s not happy because 
“they’re not as good as the books they have at school.” 

• We have ‘Golden Time’ on Friday afternoons. Children can choose from a range 
of ‘golden’ activities. Recently Basel’s class were outside enjoying playing in 
some golden time sunshine. He asked his teacher if he could go into class and 
get his book. “Reading is just a really good way to pass the time,” he told me. 

• Derren has never liked reading.  When he was told recently that his class were 
going to do independent reading this morning he fist pumped and said “Yes!” 

 

Sustain 
Intention: review and plan for embedding implementation and impact in future 
years 
I have learnt a great deal about Reading for pleasure during this project, but the main 
points that I have taken from the research and my own and others’ practice are: 

• Teachers’ knowledge of children’s literature is crucial to developing a RfP 
culture in school 

• Teachers need to pay particular attention to the interests of their pupils so 
that they can provide a choice of reading materials that will develop an 
intrinsic desire to read. 

• Reading for pleasure is a community building experience. 

• Reading aloud helps create this sense of community and builds a store of 
books in common that brings readers together. 

• Picture books, including graphic novels, and poems are a good way to engage 
children with reading. 

• Developing RfP across school is a constant journey. 
 
As a result of this knowledge I plan to make the following changes to reading at our 
school next year: 

• Teachers will have one reading session each week to develop Reading for 
Pleasure. This will involve some independent reading which is driven by pupil 
choice. It will involve some reading aloud, both from the teacher and the 
pupils. It will also create the time and space for pupils to discuss their reading 
with others in a way that is not driven by the demands of the reading 
curriculum: comprehension in the form of retrieval, inference etc. In this way, 
these reading sessions will be much more Learner-Led, Informal, Social and 
will use Texts that tempt, as they will be chosen by pupils themselves from a 
selection provided by teachers who are not only developing a greater 
knowledge of children’s literature, but also a greater knowledge of the 



reading practices and preferences of their children. By providing a good 
selection of reading materials of a similar genre (e.g. graphic novels), of texts 
by certain authors or poets, or of non-fiction texts with a particular theme, 
pupils will have a shared experience of reading which will allow them to have 
text based discussions and develop a whole range of communities of readers 
who can interact with each other. 

• Reading comprehension, or guided reading sessions, will also create time for 
discussion. A greater use of talk frames such as the likes dislikes, puzzles and 
connections prompts discussed in Aidan Chambers’ ‘Tell Me’ book and 
experimented with by the change team, will be introduced into some of these 
guided reading sessions so that they are not always focussed on comprehension 
questions. These sessions should not be, as Chambers says in his book, ‘the sort 
of discussions that look for specific answers to questions in a prescribed order’ 
but instead a much more pleasure able way of ‘giving form to the thoughts and 
emotions stimulated by the book and by the meanings we make out of its text.’ I 
hope that this will stimulate the sort of discussion around a shared text that is 
more liberating and risk free for children so that more will feel that they can 
participate and that their contributions will be valued. This in turn will develop 
the community of readers into one which listens to and respects each other’s 
differing ideas and opinions in a way that will develop their love of reading. In 
trying this myself with year 6 children, I have found that they are unsure of this 
approach to begin with since they are so used to us looking for a ‘specific 
answer’ to our questions. I would like to develop this approach across school so 
that children are more open to these kinds of interactions with books and with 
each other. 
 

As a school, we have made further progress on our reading for pleasure journey and 
there are things that we have developed this year that I would like us to continue doing 
next year: 

• Teachers developing their knowledge of children’s books by sharing favourites 
between classrooms, including the re-introduction of video book 
recommendations by children to share across the school. I would also like to 
continue sharing a good range of picture books and poetry with staff through 
team meetings and CPD sessions whenever possible. I will also encourage staff 
to do their own book recommendation videos and I know the change team 
would be a great place to start with this. Hopefully next year we will begin to 
have some assemblies where we can share these video reviews, if not I will look 
into sharing them across classrooms using the school network. I have asked all 
teachers to sign up to the Teachers’ Reading Challenge and will provide books 
to support them with this over the summer. 

• Teachers should identify a small focus group in their class (3 or 4 children) who 
can but don’t read, and try to find ways of connecting them with texts that they 
will enjoy. I will create another shared document for these children so that I can 
record any significant changes that I, or the class teachers notice with the 
children, either in the classroom or during informal discussions over the year. I 
will also conduct pupil surveys with these children again at the end of the year 
to measure any changes in their attitudes to reading. 

• I will continue working with the change team to help them develop and share 
their own practice and, if possible, expand this team to include members of 
staff from KS1 and EYFS. 



• I will also share the strategies and successes we have had this year with a much 
wider community. I am running a Teachers’ Reading Group next year, building a 
community of reading teachers across Sheffield and Rotherham. We have 
already held a launch event and had over 50 participants showing an initial 
interest. As the members of this TRG develop their own mini projects over the 
coming year, I will use some of the knowledge and experience of my own 
change team to help steer both their own CPD, and that of those new to the 
TRG. 

 
As with any whole school improvement, the process of implementing change takes 
time. We were already on this journey but now have travelled further along the path. 
RfP has been further developed this year, as with any organisational change, through 
the enthusiasm and commitment of a core team of teachers. Members of this change 
team have taken ideas and resources into their own hands and developed some 
excellent practice in their classrooms. We are now in a position where we can share 
some of this work, and the subsequent successes with the staff across the rest of the 
school to take us further on the journey of developing our whole school culture of 
reading for pleasure. 
 

 


