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Context 
About Wychall 

• Wychall Primary School is based in Northfield, South Birmingham. 

• Our school is a two-form entry primary school and with Nursery there are just under 400 
children on roll.  

• 65% of children are eligible for Free School Meals and 66% of children are eligible for Pupil 
Premium.  These amounts are significantly above the national average. 

• Working at Wychall requires dedicated and passionate staff that fully understand the 
social, emotional and behavioural needs of the children. In February 2020, Ofsted 
recognised this dedication and hard work and reported that Reading was embedded in 
‘the heart of the curriculum’. 

 
Reading 

• English and guided reading sessions are well-resourced, and each year group has a range 
of quality texts to teach throughout the year. 

• Reading as an independent activity was not 
timetabled previously, although some classes would 
allow for independent reading time. 

• Classes were provided with a book to read aloud to 
the children. 

• Due to Covid restrictions, the school library was 
prohibited to the children. 

 
The Change Team 
The change team was created by asking all the staff if they 
wanted to participate in promoting Reading for Pleasure 
across school.  They would help me lead the project.  It 
consisted of at least one adult from each age group including 
four teachers and 3 teaching assistants. 

Part of the change team organising a display in one of the main school corridors. 
 

 

Explore 
Gathering Data 
At the beginning of the academic year, all children and 38 staff (consisting of teachers, teaching 
assistants and learning mentors) completed surveys, regarding attitudes and practices of reading 
from the Open University’s Reading for Pleasure website.  The change team and I held group 
discussions with children across the school and colleagues (including office staff) to provide more 
information on perceptions of Reading for Pleasure (RfP).   After attending RfP CPD led by the 
Open University team, I delivered a Staff CPD session, and we discussed what reading looked like 
in school; what reading meant to the staff; what was good about reading at Wychall and what 
improvements we felt needed to be prioritised.  A change team meeting was held to explore the 
findings. 

https://ourfp.org/schools-teachers/whole-school-development/
https://ourfp.org/


 

Examples of mind-maps created during the staff CPD in autumn 1. 

  

 
Analysing Data: Staff 
As you can see from the examples above, some themes were forming around teachers’ reading 
habits and what reading looked like in school.  The discussions addressed the number of books in 
school; the difficulties faced with lockdown restrictions and the books that staff read.  A few staff 
read with their own children, but generally the overall feeling was that if they could find time to 
read, they would want to read something they were interested in.  They did not see the value in 
reading a children’s text unless it was for work.  
 
During the change team meeting, I asked each member to feedback something positive about 
reading in school and then an issue they felt needed prioritising.  The discussion showed, 
overwhelmingly, that the staff all held a positive opinion about reading in school and that they 
were enthusiastic to promote and improve reading across school.  Staff were very proud also, of 
the texts that they use in the English and guided reading sessions but recognised that Reading for 
Pleasure was not acknowledged within school.  

This was supported by the staff survey 
data. These charts, show the frequency 
of independent reading and discussions 
about books and reading within school.  
 
Children read independently, 
sporadically. There were no routines in 
place.  Any dialogue was usually with the 
same children and one to one rather 
than as part of a class discussion. 
 
 

Analysing Data: Children 
The children generally showed a great deal of 
positivity towards reading. They were able to 
talk about their favourite books (with regards 
to books they had read in lessons) giving 
some details about why they enjoyed them. 
 
 

On a scale of 1-6 (6 being the most 
often) how often do you encourage 
children to talk about texts during

independent reading?

1 2 3 4 5 6
How frequently do you set aside 

time for children to read 
independently?

Daily Weekly



The following chart shows the positivity that Wychall had towards reading and books. 77% of 
Key Stage 1 children answered positively with 67% of Key stage 2 children answering 
positively.  

 
 
Identifying Areas to Develop 
The change team and I identified issues around what informal book talk might look like in the 
classroom.  Most staff stated that they were happy with the way they approach the books in 
English and guided reading lessons but were worried about the idea of letting children talk freely 
about books in an unstructured way.   There was also the issue that knowledge of children’s texts 
was limited to teaching and learning texts and staff were not reading children’s literature of their 
own volition.  All staff also stated a concern that any reading in school would be restricted by the 
lack of book stock and range of books that were in the library. 
 
Reflecting on this finding, the change team, decided to analyse the 23% of key stage 1 children 
and the 21% of key stage 2 children who stated that they did not like reading.  We wanted to find 
out the reasons behind their responses. These discussions reinforced the teachers’ concerns 
about quality and availability of text.  
 
During this time, due to the Covid restrictions, the children were not allowed in the library. This 
meant that an adult would choose the book and give it to the child to take home on a Friday.  The 
child would then return the book by Tuesday, so that it could be placed in quarantine until the 
following Friday. When all the children had been given a book each, there was only approximately 
40 books left over in the KS2 library. School was in desperate need of adding more books to the 
school library. 
 
The final element that I felt was prominent from our initial data, was when the children were 
asked about where they read. 
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As you can see from the data above, the majority of the reading that the children at Wychall 
participate in is done at school. This is a huge responsibility that the school must take into 
consideration when taking any next steps in the promotion of RfP 

Prepare 
Through Open University CPD, reflecting on research undertaken by Cremin et al. (2009, 2014) 
and our analysis of the data we had gathered, the change team decided to focus on two main 
areas throughout the 2020/21 academic year.  It was already clear that action planning for RfP 
would need to take into consideration long-term development, as well as the short-term actions. I 
was particularly interested in Professor Cremin’s notion of ensuring RfP pedagogies and classroom 
practices are ‘LIST: 

Learner led 
Informal 
Social and with  
Texts that tempt’ (2019). 

 
It was therefore important to the school that all strategies that were put in place followed this 

model.  From our analysis we identified the following aims of our work:  

1) to improve the teachers’ knowledge of children’s literature 

2) to improve Reading for Pleasure pedagogy: informal book talk, inside text talk and 
recommendations. 
 

Improve the Teachers’ Knowledge of Children’s literature 

Reading within school was seen as a very one-way journey. Teachers read books they had chosen 
and would tell the children why they were reading them.  These choices were based on the 
curriculum, teachers’ preferences or their interpretation of the children’s interests.   However, 
this needed to change: ‘Reading literacy is influenced by both teacher-level variables and student-
level variables.’  Yan (2021).  Reflecting on Cremin and Yan’s work, I identified that reading in a 
classroom should be more of a reciprocal and interactive process.  Teachers should indeed engage 
children with their own tastes and beliefs.  However, for children to engage within discussions 
about authors and books, and teachers to be able to make recommendations of books to 
individuals rather than the whole class.  Teachers needed not only to know the children’s 
preferences and reading habits in order for any book talk to be more balanced but have an 
extensive and up-to-date knowledge of children’s texts.  ‘Those teachers who have a secure 
knowledge of a range of children’s literature are not only more able to recommend the right text 
for the right child, but are also better positioned to create a community of readers in the 
classroom.’  Younger and Warrington, (2005).  The importance of the teachers’ knowledge of 
children’s literature has been reinforced by academic research.  As Cremin et al. (2014) state: ‘To 
motivate young readers and nurture the development of positive reader identities, a breadth of 
knowledge of good-quality children’s literature is essential.’  From our data analysis, I could see 
that teachers were reluctant to read children’s literature and didn’t understand the importance of 
this.  But Cremin et al. found that effective teachers of reading require sound subject knowledge 
of children’s literature.  This allows teachers to ‘match texts to individual’s interests and needs.  
Such advice not only widens reading repertoires, but increases the chances of young readers 
finding reading relevant.  It can also foster shared knowledge of texts, prompting rich text talk’ 
(2014). 



I identified that by encouraging the teachers to read wider range of books instead of the same 
authors such as: Dahl, Morpurgo and Walliams, I was confident we could improve their 
knowledge of the different children’s texts available.  Additionally, challenging staff to read books 
they would not normally read would then broaden their own personal repertoires and give them 
more confidence to undertake book talk with their classes. 

Improving Reading for Pleasure Pedagogy – Book Talk 
   ‘Having worked so hard to get them reading, and begin the process of allowing 
them to develop a reading habit in their lives, now is the time to open them up to 

the views of others and to encourage them to share. It isn’t enough that they 
read. They need opportunities to bring their books to life through talk, debate 

and discussion.’ Pieper (2016). 

Reflecting on Pieper and further reflections on Scherer, (2016) who talks about the ‘emotional 
realm’ that children enter when they start reading, I was able to recognise that by taking steps  to 
improve the teachers’ knowledge of children’s literature and knowledge of the children’s reading 
practices and habits could support children to become confident readers who read a wide range 
of books and can communicate an informed rationale for why they have chosen the books, giving 
recommendations to others and give a more articulate review of the books they have read.   

 

 

Deliver 
Improve the Teachers’ Knowledge of Children’s Literature 

The Teachers’ Bookshelf 

To enable teachers to be able to improve reading across the school, a teacher’s bookshelf was set 
up in the library.  A selection of books was purchased and displayed. The teachers were asked to: 
choose a book, read the book, then leave a review.  The reviews were shared with the staff at CPD 
sessions. 



 

The Teachers’ Bookshelf 

The books were selected from the Top Texts recommendations 
found on the Open University website.  
There was an amazing selection of novels and picture books, 

and the staff commented on the variety available. 

Some staff selected books that they could share with their sons 

or daughters, some went for an easy book that wouldn’t take 

too much time, whilst others really embraced the opportunity 

of being able to read a book that they would not normally 

choose. 

As you can see from the examples below, reviews varied but the vast majority of the staff were 

engaging with this, sharing their opinions and identifying which class they might be best suited to. 

This was a 

positive start: the 

staff were all 

engaging in the 

promotion of RfP 

in school and 

reading more! 

 

This view was supported when, on several occasions, I passed the library and overheard adult 

conversations about different books recommendations.  This strategy had enabled staff to discuss 

texts with the children, which had led to clear models of how to talk about books with children. 

This could then lead to the children themselves mirroring these conversations when choosing 

books.  Not only were teachers reading new children’s literature, but they were also discussing it 

informally – this was what we wanted our children to do! 

 

Restructure and Restocking of the Library 

A huge priority within the school was to enable the children to be able to regain some ownership 

on their book interactions and choices. To achieve this, each year group bubble was given their 

own library. Shelves were put up and two socially distanced libraries were set up downstairs. The 

school also purchased a significant number of new and exciting books. 

The children now had access to quality books that covered a range of different interests and 

themes. The teachers had started to gain an understanding of the books the children wanted to 

  

https://ourfp.org/texts-authors-2/


read and were reading them themselves. This meant that the teachers were feeling more 

confident about discussing books with children in an informal way. 

Improve Reading for Pleasure Pedagogy – Book Talk 
 
Online Library  
One of the biggest obstacles that the staff at Wychall had to overcome was how were they going 

to deliver and promote RfP across the school 
during the January lockdown.   After 
conversations with the change team, and 
sending emails asking staff what RfP 
strategies they were applying, I discovered 
that most of the staff were uploading 
themselves talking about then reading a 
book for a daily storytime session.  
 
So that I could support the staff who were 

not yet confident enough to do this themselves, I decided to 
create an online library for all staff to access. These resources 
could be shared with the children across school.  They also 
modelled good practice with reference to book talk. The 
accompanying pictures are examples of the books on offer to 
the staff from the online library. 
 
Teachers were then able to take key words and phrases that 
their colleagues had used and apply them to their own practice. 

Teachers who were not 
feeling confident about 
creating this kind of resource 
were given training in how to 
deliver their own sessions.  
This online version of 
delivering a book talk was an 
excellent way of giving the 
staff practice and reflection 
time before the classes returned after lockdown.  
 
Battle of the Books 
The aim of this strategy was to provide children with reading options and choices.   I guided these 
sessions to assist the staff in how they should be delivered. I modelled how the session could look 
by creating a video to share with the remote-learning children that were at home. I used the 
children that were in school to share opinions and points of views on two books. The children 
were then asked to go on the ClassDojo to share their opinions and choices. The winning book 
was then read to the children at the end of the week. 
 
I shared these resources along with the children’s choices with the staff and asked them to deliver 
their own version of the strategy.  



Every class undertook a battle of the books.   
 
One class took pictures 
of the books and did a 
knockout tournament, 
throughout the week to 
decide which out of 4 
books they would read 
on Friday. 

Year 2 created a vote on 
the ClassDojo by just 
using the cover and 
blurb.  Another year 
group created a video of 
two teachers reading 
the first few pages of 
the book to help the 
children decide.  

The children’s response to all of these was fantastic.  Large numbers of children voted then logged 
to listen to the stories.  

 
When the children returned, teachers felt confident to 
deliver battle of the books in person and used this positivity 
and discussion around books to springboard many future 
informal discussions and book talk. 
 

Review 
I believe that the main transformation that has occurred in Wychall is that the profile of Reading 

for Pleasure has been raised across school. This is evident in a variety of ways. The children’s 

opinions of reading are more positive.  Additionally, one target I set at the beginning of the year 

(having 0% of the school stating that they do not like reading) has been met.  Furthermore, only 

2% of KS2 responded in a negative way. I believe that these opinions have changed because of all 

the work the team, led by the change team have done throughout the year. 

 
 

https://cdn.ourfp.org/wp-content/uploads/20210205163122/Hannah_Wright_-_Battle_of_the_Books_PDF-2.pdf?_ga=2.77175825.505530073.1627287042-1940948722.1620374547


 
 
 
 
 

 

 

 

 

 

 

 

 

 

There are now displays in corridors, classrooms and communal areas to inspire and engage our 

readers, responding to their interests. Children now have access to a wider range of books. Staff 

have been exposed to a larger range of books and this has enabled them to participate in 

promote and discuss books with confidence in classes.  This has encouraged a love of reading to 

develop across the school.    

 

Conversations between children observed by the change team have included children making 

recommendations to each other, sharing favourite parts of books and also making comparisons 

between books. Book talk is now undertaken independently by our children! 

 

Focus Children 

Focus children, selected at the beginning of the year, have all shown drastic improvement. Not 

only have they all improved their participation in discussions about books and reading, but they 

have all shown an improvement with their standardised test scores.   

A Flavour of the Success  

One child (Jake) was in school through the lockdown, the other (Brandon) was at home. Brandon 

was a more able reader. Jake, read phonics books and would sometimes refuse to read out loud 

to an adult.  Both boys stated that they didn’t read at home and that school was the only place 

that they did any reading. During lockdown, Jake had access to an adult, which meant that he 

could read through books that were too challenging for him to read on his own.  He also had 

assistance in participating in discussions about books he read. Brandon had been home 

throughout lockdown and admitted that he had not read at all during this time.  

 

By the time the children returned to school, the gap that had existed between the two boys in the 

autumn Term, had dramatically reduced.  In many ways, Jake had developed skills and language 

that enabled him to talk about books to a much higher level than Brandon could. I believe that 

these successes, which are an example of the many scenarios that the change team observed 

across school, were achieved because teachers are now placing Reading at the heart of the 

classroom and making RfP a priority.  

 

Do you Like Reading? 

 Key Stage 1 Key Stage 2 

October2020 June 2021 October2020 June 2021 

I Love it 45% 78% 29% 82% 

It’s OK. 32% 22% 38% 16% 

I’m not 

Bothered 
0% 0% 12% 2% 

I don’t Like 

Reading 
23% 0% 21% 0% 

 



Conclusion  
Reading needs to be promoted and developed continually across school, week after week and 

year after year. If at any point, a school does not prioritise Reading, and promote it in this way, 

then it runs the risk of children not fully understanding the importance of reading and engaging 

with it as much as they should. RfP is at the heart of Reading. 

 

Reading for Pleasure needs to be timetabled into the school day. It also needs to be delivered by 

well-trained and expert practitioners, who understand the importance of RfP, are themselves 

readers and use their excellent subject knowledge and knowledge of the children to engage and 

interest them, fostering their love of reading.  I believe we have started on this journey at 

Wychall, and the change team has been central to this.    

 

There must also be a continued financial investment in the books at Wychall.  This investment 

needs to be strategised and based on the needs and interests of the children.  Different types of 

texts need focusing on, and different genres need promoting.  The initial investment that was 

made to boost the books in school can be built on.  However, I feel that the children must be 

given more voice in the choosing of the books they read during RfP times. The development of 

book talk across the school is underpinned by teachers’ subject knowledge and they too need to 

continue to develop their knowledge of children’s literature.   

 

The last year has seen a lot of accelerated progress, but all this is not worth anything, unless we 

build on all the hard-work and progress we have made. 

 
 

 

 


