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Context 
 
Beechwood Church of England Primary School is a small, one-form entry primary school 
in the centre of Dudley and forms part of the drb Multi-Academy Trust.  There are 
approximately 190 children on roll. The numbers of SEN, Pupil Premium and EAL children 
are all above the nation average and a large number of our children come from families 
who may be experiencing income deprivation.  
 
At Beechwood, on-entry baseline data usually identifies that most of our children are 
working below age related expectations in all areas, particularly in Reading.  
 
I am the Deputy Head Teacher, and I am responsible for leading Reading, Writing and 
Maths at our school. I personally believe that reading has a vital importance within all 
areas of the curriculum so since joining the school in September, I have strived to raise 
the profile of Reading across the school. I want books to be prevalent in all lessons, not 
just reading lessons and I want our love of reading to shine through the whole of our 
school environment.  As a school, we want every child to learn to love reading. We want 
all children to become fluent and avid readers who read widely.  
 

Explore 
 
Pupil Surveys  
In the autumn term, we carried out Open University surveys with a selection of children 
in both Key Stage 1 and Key Stage 2 to form a baseline regarding children’s attitudes and 
views towards reading.  From the analysis of this information, we intended to set clear 
priorities to develop Reading for Pleasure (RfP) at Beechwood. 
 
Key Stage 1  
20 children were surveyed:  

- 85% of children love reading. Only 3 children do not love reading (although I 
would like to make this 0)! 

- 45% of children felt they were good at reading. 
- 25% of children do not read at home. 
- 0 children like to read non-fiction. This may well have been a knowledge issue – 

children may not have been exposed to enough non-fiction texts. In turn, this 
identifies the need for more non-fiction to be read across KS1.  
 

https://ourfp.org/schools-teachers/whole-school-development/


Do you enjoy reading? 

Are you good at reading?  

What do you enjoy reading? 

 
Key Stage 2 
40 children were surveyed.  

- 62% of children love reading and felt they were either a very good or good reader. 
- Over 50% of children prefer reading at school. This may be because they do not 

read as much at home, or because they do not have access to a range of books at 
home. 

- 78% of children read with someone at home and only 50% are read aloud to at 
home. 

- A large number of children said they mainly read via online games. This could be 
considered a positive as they understand reading comes in various forms! 

- Most children named Roald Dahl as their favourite author. This possibly related to 
the teachers’ limited knowledge of authors. 

- Most children identified their favourite book a class text they had read in school.  I 
think this may be because they read this most regularly. 

- Only around 50% of children said they chat about what they’ve chosen to read. 
- Most children felt their teacher loved reading and read aloud to them every day. 

 



Do you like reading? 

 
Are you a good reader? 

 
Do you ever chat about what you have chosen to read?  

 
Teacher Surveys  
We also carried out teacher surveys to establish staff understanding of Reading for 
Pleasure and their knowledge of children’s literature. The surveys identified that:  

- all classrooms have reading environments that are used by the children 
- all classes have regular opportunities for daily, independent reading  
- staff had a limited knowledge of children’s authors. Teachers mainly recalled well-

known authors such as Walliams, Donaldson and Dahl 
- staff mainly discuss reading as part of formal reading lessons – guided reading and 

whole class comprehension sessions 
- staff mostly only read their set class texts 
- most staff said they rarely or only sometimes discuss their reading with other and 

children in school 
- all staff felt that the community are not involved in children’s reading and that 

home-school reading links are poor 
- staff do not give their children a choice in what they read together 
- some staff members are avid readers!  

 
 
 

https://ourfp.org/schools-teachers/whole-school-development/


After the analysis of the children and staff survey results, it was evident that reading at 
home was a predominant issue across the school. Children were not regularly reading at 
home, so we needed to identify why, and we also needed to engage with parents to offer 
home reading support.  The teacher surveys indicated that staff were reliant on ‘famous’ 
authors and most only read children’s literature when they needed to, not for pleasure. 
Therefore, it was vital for us to address the gaps in teachers’ knowledge of children’s 
literature. How would our children be able to develop a love of reading a wide range of 
literature and authors if they were not being exposed to them? As a positive, it was 
evident that some staff members were avid readers and children were being read to daily 
as well as being given regular opportunities to read independently. In conclusion, we had 
a good starting point for beginning to make the necessary improvements and embed RfP.  
 
We felt our main areas to target were: 

- reading at home (as many staff felt this was an issue, the pupil surveys identified 
this too and as an SLT we knew it was something we wanted to address) 

- teachers’ knowledge of children’s literature 
- informal book talk, inside text talk and recommendations 
- reading aloud. 

 
We decided that with the ongoing pressures of the pandemic against us, we would 
refrain from tackling parental engagement and reading at home to begin with and 
instead focus on the other areas.  
 
After initial discussions with both the change team (a group of teachers and teaching 
assistants who I identified to work with me in school to promote reading for pleasure) 
and my Open University tutor (Rebecca Kennedy), it was felt that 3 areas may be too 
many to tackle at this stage.  By the end of the autumn term, we had decided on our 
main objective, which was that: more children enjoy reading a wide range of texts and 
can discuss their reading habits.  
Our two main priorities were: 

1. improve teachers' knowledge of modern children's texts  
2. embed the pedagogy of informal book talk, inside text talk and 

recommendations. 
 
These objectives formed part of our annual School Development Plan as we felt strongly 
as a Senior Leadership Team that Reading needed to be at the forefront of our school 
improvement journey. It is one of our key reading principles that, we want to, ‘instil a 
love of reading widely for pleasure within all children – both for now and the future.’  
 

Prepare 
 
We created a detailed action plan to develop our RfP priorities. We then refined and 
changed this plan based on school closures in the spring term.  
 
We agreed as a school staff that we wanted our children to all be able to flourish as 
readers, which links with our school vision: aspire, flourish and make a difference, 
together! We agreed that we wanted all of our children to have the opportunities to read 
a wide range of books and literature, regardless of their background. The OECD in 2002 
state: ‘Reading for pleasure is a more important indicator of future success than any 
socio-economic factors.’ In a similar way, it was stated by UNESCO in 2011 that: ‘Reading 



for pleasure is the single most important thing that will make a child successful in life.’ We 
knew that we had to embed reading for pleasure throughout our school in order to for 
our children to achieve their full potential.  
 
As a change team, we wanted to improve our own knowledge of children’s literature as 
well as the other staff’s. Our surveys showed similarities to the research in that most staff 
could only name well-known authors such as Dahl and Donaldson. We knew we had to 
start exposing staff to a wider variety of authors and a greater range of children’s 
literature if we were to help our children read more widely and in turn foster a love of 
reading. Cremin et al. (2014) make the point: ‘Those teachers who have a secure 
knowledge of a rage of children’s literature are not only more able to recommend the 
right text for the right chid, but are also better positioned to create a community of 
readers in the classroom’ (Younger and Warrington, 2005; Kwek at al 2007). In a similar 
way, Fiona Collins states that ‘knowledge of children’s literature and of individual children 
and their reading interests is essential in order to develop young readers who can and do 
chose to read for pleasure’ (2014). The research clearly shows that teachers who read 
children’s literature regularly, for pleasure, are more likely to encourage children to 
explore new and varied authors. It is only by improving teacher’s knowledge and 
understanding of children’s literature that they would be able to make recommendations 
to their class and help to widen the children’s reading habits.   
 
We also wanted to give our children opportunity to talk about their reading and to share 
their love of reading. Cremin et al. state: ‘Talking about books brings texts alive for 
readers through extending their understanding and relationship with the narrative’ 
(2014). Our children need to learn how to do this, and we needed our teachers to model 
how to do it so that it becomes part of everyday life in every classroom. We want 
children to be engaging more regularly with book talk. As Cremin (2019) explains, reading 
for pleasure should be: 
‘LIST:  
Learner-led, 
Informal,  
Social,   
(and with) 
Texts that tempt.’ 
 
If our children are encouraged to talk more openly about their reading, with their teacher 
recommending and discussing texts too, we should begin to see classrooms which are 
rich with reading conversations, where reading is seen as something which can be 
shared, enjoyed and celebrated by all learners.  
 

Deliver  
 
1. Improve teachers' knowledge of modern children's texts  
As Reading lead, I started three initiatives to raise the profile of children’s literature 
amongst staff and to help improve their knowledge of modern children’s texts. Firstly, I 
started up thirty second reviews in our weekly staff briefings. To start us off, I modelled 
the first review after reading Lenny’s Book of Everything by Karen Foxlee.  I then asked 
our SENCO to review a book I had lent her, and then we had a few other staff volunteer. 
We all know time is precious in school, but a quick thirty seconds each week was all that 
was needed to spark conversations amongst staff.   



Secondly, I set up a lending library in our staff room. I displayed a number of different 
books – some by new and upcoming authors – but also some from established and well-
known authors. I let staff know that they were welcome to borrow a book whenever they 
wanted and then when they returned it, they simply needed to display a 3-word sticky 
note review for others to see. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Staff lending library 

 
Finally, I changed my email signature.  I started to 
sign off my emails with a recommended book of the 
week. I found this simple tool to be very effective – 
it sparked discussions and informal conversations.  I 
often have staff members asking me for more 
details about my recommendations. 
 
 
 
                                                    An example of my email signature 

 
 
 
 
At the beginning of January, the Open University led an INSET day which focused on RfP.  
We carried out workshops around teachers’ knowledge of children’s texts and informal 
book talk. Staff were all very excited and really on board with the new ideas introduced; 
they were ready to go with lots of activities to get children talking about their reading! 
Unfortunately, the next day, it was announced that schools would not be open for the 
majority of pupils. Remote learning quickly became the norm once again and our reading 
for pleasure drive lost momentum.  
 
However, during the period of lockdown in the spring term, we did manage to use RfP as 
a platform to get children reading more regularly at home! Staff members recorded 
themselves telling different short stories and we had a special part of our website 
dedicated to reading for pleasure with lots of activities and links to free resources 
families could access from home: 
 
https://wakelet.com/wake/b8L3hAWvR7FEMlu1bhwfu 
 

https://wakelet.com/wake/b8L3hAWvR7FEMlu1bhwfu


During live lessons on Teams, children were asked to vote for the next book to be read by 
class teachers and our poorer readers were called by teaching assistants to listen to them 
read and talk about their reading habits. We also launched an online reading subscription 
to Colins Big Cat Books so that children had lots of access to a range of texts whilst at 
home.  
 

World Book Day was very well timed on 
Thursday 4th March and helped us to re-launch 
our Reading for Pleasure project within school. 
Just before all of the children returned to 
school, I launched a reading week. This raised 
the profile of RfP in the school community.  We 
held a number of competitions and activities 
set up for children to take part in whilst 
working at home. We had a Masked Reader 
competition, where a secret staff member (our 
caretaker!) read one of his own poems whilst 

wearing a mask and the children had to guess who it was. 
 
We also launched an activity where children were asked to have a photo of them reading 
somewhere special or strange, to show that reading can take you anywhere!  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Upon returning to school once again before Easter, I asked staff to ensure that RfP was 
given time during the hectic school day as I felt it was vital for their wellbeing after a 
period of such uncertainty. I was pleased that this became a protected part of the day in 
classrooms.  It was now clear that RfP was an embedded part of our school reading offer. 
 
2. Embed the pedagogy of informal book talk, inside text talk and recommendations 
 
In order to allow children opportunities to talk about their reading habits and preferences 
more regularly, teachers planned in opportunities for informal book talk stemming from a 
variety of different activities.  
 
In Year 4, children completed reading rivers. The children were asked to keep a record to 
show all of the reading they did over a certain period of time. They presented this 
information as a reading river to show that their reading ‘flowed’ through everything they 
do! Reading rivers helped children to understand that reading does not always have to be 

https://researchrichpedagogies.org/_downloads/_eop/Reading_Rivers_docx.pdf


restricted to banded reading books or decodable phonics books. It is seen anywhere and 
everywhere – from menus – to TV guides! It encouraged children to talk more openly 
about their reading and gave them the opportunity to reflect on the importance of 
reading throughout their everyday lives.  
 
In Year 2, the class had a discussion about what kind of reader they were and reflected on 
their reader identities. The children were encouraged to write about how they felt about 
reading and about what they need to become a good reader. Here are 2 examples: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

      ‘relaxed, sleepy, calm, happy’                      ‘focused, happy, calm, concentrating, read every day’ 

 
It is great to see that the children were able to articulate how they felt about reading and 
from a discussion with the class teacher, I know this is something the children refer to 
regularly in class. I think this shows that the children are beginning to learn about the 
power of reading, from a young age.  
 
In Year 3, children took part in regular book shares. The children were invited to find a 
partner to talk to about their reading. They could find anyone to talk to, perhaps 
someone else who had read the same book, or someone who had never even heard of 
the book. The class teachers said this activity really helped to prompt children to talk 
more openly about their reading. Whereas the first time the children tried the activity, 
they were quite reluctant to talk, after a few opportunities, the discussions soon started 
to flow, and children were much more confident.  
 

Review  
 
Focus Children  
Throughout the year, as a change team, we focused on around 4 children from each class 
and monitored their reading behaviours and attitudes. These children were initially 
chosen because they were disengaged with reading and ‘did not like reading.’ Child A was 
asked if he liked reading and explained that he didn’t enjoy it at all.  In the spring term, 
the teaching assistant noted that there was a much-improved attitude, and that the child 
was reading regularly, even choosing to take a non-fiction book outside with him at 
lunchtimes. When the surveys were carried out at the end of the school year, most of 

https://ourfp.org/eop/exploring-childrens-perceptions-of-me-as-a-reader-2/


these children stated that they enjoyed reading. I spoke to Child A again and he said to 
me:  
 
‘As Year 2 has gone on and on and I have liked reading, more and more and more!’  
 
Similarly, Child C from Year 4 stated: 
 
‘I love reading now! I didn’t used to be too bothered.’  
 
Child B, which was a focus child in Year 4, explained to me that he loves reading in school, 
but does not read much at home. As a result, I think it is right that we continue to work 
on our home-reading and the links we can make with our families to strengthen their 
involvement next year. We need to ensure that our whole school community are aware 
that we are trying to raise the profile of reading as much as possible and that we need 
buy-in from all stakeholders in order for this to be successful.   
 
 
Other initiatives to raise staff’s knowledge of children’s authors and texts  
 
As the year has gone by, the staff lending library has not been used as frequently as I 
would have hoped. I have been sure to add different titles throughout the year, and I 
have written quick reviews of the books I have read, but staff have not been proactive in 
borrowing and trying out new materials. I would like to try and raise the profile of this 
again in September as I think with the various pressures of the pandemic, staff have 
simply not had time to immerse themselves in new reading materials. I think I may 
suggest that we have a weekly coffee afternoon one day after school where staff can 
discuss a book from the lending library.  
 

 
The thirty second reviews have been quite successful; 
lots of staff members have made suggestions and 
reviewed books they’ve read. I would like to carry on 
with this once a fortnight in September as I think it is a 
great way for staff to be sharing their reading 
experiences and it is useful for modelling to the 
children what book talk is all about.  
 
 
 
 
 

 
Pupil Surveys  
In the second half of the summer term, in June, we carried out the same pupil surveys 
from the beginning of the project, in order to analyse the impact of the initiatives we had 
implemented. 
 
Key Stage 1 

- Only 10% of children don’t like reading. (This was 15%.) 
- 55% of children felt they were good at reading. (This was 45%.) 



- 10% of children do not read at home. (This was 25%.) 
- More children said they enjoy reading non-fiction books.  

 
Do you like reading? 

 
Are you a good reader? 

 
What do you enjoy reading? 

 
 
The Key Stage 1 data shows that there has not been much change in the number of 
children who love reading or feel they are a good reader. However, only 10 children from 
each class were surveyed, so it is not necessarily an accurate representation of all 
children. I am pleased to see that more children now enjoy reading non-fiction books as 
this was something we addressed earlier on this year by making sure more non-fiction 
books were available and that more were shared regularly by class teachers.  
 
From the classroom environments, I know that reading is widely celebrated throughout 
Key Stage 1. For example, Year 2 have a washing line of the books they have shared 
together as a class and the children are able to talk about these when asked. The 
collection gives the children shared ownership and they are able to relate to the different 
books and share their opinions when asked. A little boy from the class told me:  
 



‘These are all the books we have read this year. I loved this one the most (he then pointed 
up to The Doorbell Rang) as it was all about cookies!’   
 
It is also great to see that more children are reading at home. When speaking to the Year 
1 teacher, she informed me that there has been a notable increase in the number of 
comments recorded in home reading records since the autumn term. I think this could 
reflect the way in which we have really raised the profile of reading across the school and 
that children are becoming more avid readers who want to read regularly.  
 
Key Stage 2  

- 100% of children love or like reading. (This was 95%) 
- 76% of children felt there were good at reading. (This was 60%) 
- 54% of children chat about their reading. (This was 55%) 

 
Do you like reading? 
 

 
Are you a good reader? 

 
Do you ever chat about what you have chosen to read?  
 

 
The Key Stage 2 data shows me that there has not been much change in the number of 
children who love reading or like reading, however it is good to see that none of the 
children said they disliked reading! The number of children who feel they are a good 
reader has increased by around 15% but I feel this is something we need to continue 
working on. It is perhaps a change in mind-set that is needed, which takes a long time to 
embed. The number of children who like to chat about their reading has stayed the same, 



which is a little disappointing after one of our main focuses for the year was to increase 
the amount of book talk throughout the school.  
 
Staff Surveys  
We also carried out the staff surveys again in the summer term. The data identified that:  

- staff are now reading a wider range of texts more frequently – not just their set 
quality texts   

- staff now give their children a choice in what they read together 
- staff still felt that the community are not involved in children’s reading 
- staff are still demonstrating a limited knowledge of children’s authors.  

 
There are some clear achievements from these findings which should be celebrated. I 
think it is great that staff are now reading a wider range of texts and that they are giving 
their children a choice in what they read together. These strategies spark conversations 
about why the children may have chosen one book over another and encourage children 
to give their opinions more readily.  
 
I was a little disappointed to read that some staff were still naming mostly well-known 
authors such as Walliams, Donaldson and Dahl, so we will re-launch this in September 
and make it a staff expectation to improve knowledge of modern children's texts. To 
improve on this next year, I am going to develop a display in the staff room where I 
encourage the change team to show an ‘author of the month.’ Staff will then see this on 
a regular basis and start to interact with the information so that they begin to learn about 
new and different authors so that their knowledge improves.  Staff will also be expected 
to do a book review as part of our thirty second reviews before Christmas.  
 
 
When reflecting on our second school aim: embed the pedagogy of informal book talk, 
inside text talk and recommendations, I do not yet feel that we have fully achieved this.  
The objective will therefore remain as a whole school priority next year. I think we now 
have children who are reading more regularly and for pleasure, but I feel our staff still 
need to work on encouraging children to talk more openly about their reading habits and 
opinions. I will model this during our staff INSET day in September and provide 
monitoring feedback to ensure this is embedded.  
 

Sustain  
 
In conclusion, I think it is fair to state that we have made a good start as a school on our 
Reading for Pleasure journey. However, it is most definitely a journey and will need to be 
further embedded over the coming years in order to truly become an everyday part of 
our school culture. Therefore, Reading for Pleasure will remain a firm priority as part of 
our 2021-22 School Development Plan.  
 
During the year, it has been difficult to continue gathering pupil and teacher voice. Next 
year, I would like to gather smaller amounts of data, but more often, to gather an 
understanding of how the journey was developing over time and to measure the impact 
it was having throughout, rather than just at the start and the end. In turn, this will also 
give precise and timely actions for staff to work on.   
 



As stated previously, in September, I will start the school year by re-introducing initiatives 
such as the staff lending library and thirty second reviews. I think these are really 
important to keep up throughout the year, so that staff are constantly being exposed to 
new and exciting texts and authors. I would like to keep the change team in place next 
year, and ideally, I would like to begin our work on improving reading at home by inviting 
members of our wider school community to join us for these meetings.  
 
In terms of our Reading curriculum, I will ensure that Reading for Pleasure remains a 
central part of our offer, especially as it forms two of our key principles (shown in purple) 
within our reading rationale:  
 
 Key Reading Principles: 

• Enhance and broaden the vocabulary of all children. 

• Ensure that children are exposed to a range of high-quality texts and authors 

throughout their time here. 

• Enable a balance of content domains and reading skills across our reading offer. 

• Provide opportunities to revisit content domains and skills regularly through 

careful modelling and chosen activities. 

• Apply reading skills into different contexts across the curriculum. 

• Instil a love of reading widely for pleasure within all children – both for now and 

the future.  

I have also asked other members of staff about what they feel our next steps might be, 
their responses includes comments such as: 
-reach out to parents more regularly – get them in school for workshops 
-re-establish our regular local library visits for all children 
-sort out the library! Introduce librarians 
-improve the school’s offer of poetry and picture books. 
 
Overall, it has been a successful year for taking the first steps on our Reading for Pleasure 
journey. I think with another year to really embed and sustain the good practice we have 
started to see in particular areas of the school this year, staff will continue to widen their 
knowledge of children’s authors and texts, and children will continue to develop the 
confidence to talk more openly and widely about their reading habits.  
 

 


