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Hob Green Primary School  
 

Context 

• Hob Green Primary School is a one form entry school with just under 300 children 
on role. We are a mixed sex primary school with a high proportion of Pupil 
Premium children (44%), we also have a specialised Speech and Language Base for 
KS1 and KS2 children.  

• We have a lower than average proportion of EAL children. However, there is a 
high proportion of SEN children (24%).  

• The school is located in a low income, housing association area. Ninety percent of 
children are from the top 30% most deprived in socio-economic terms. A 
significant number of children enter school with low language acquisition.  

• A high proportion of parents did not continue in education past secondary school 
and are open with school about the fact they are not confident with supporting 
their children with education.  

Explore 

• At the beginning of the academic year, all pupils completed a survey about their 
attitudes to reading.  

• This was paired with a staff survey about their subject knowledge i.e. their 
knowledge of the children as readers; their own attitudes to reading and 
knowledge of children’s authors and poets.  

• The analysis of the survey results helped us to establish a baseline of where the 
school is in terms of effectively promoting reading for pleasure (RfP). 

 
Staff knowledge  

• Analysis of staff surveys showed that:  although staff are aware of classic authors, 
there is a significant need for improving staff knowledge of contemporary 
children’s authors and poets and different text types.  

Children’s knowledge 

• Children’s surveys showed that: children’s views of themselves as readers are 
directly linked to their academic performance.  

• Overwhelmingly, children believe that reading is a ‘school-based’ activity. They 
read because it is part of a school ‘requirement’  

• Children have little or no understanding of the concept of RfP. They identify RfP 
as ‘being read to’.  

• There was a marked difference in reading habits and opinions between KS1 and 
KS2.  
 
KS1:                 KS2: The percentages varied getting lower the 
higher up the school they got. Year 6 only 33% of 

children love reading.  
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• When asked about being read to and the enjoyment of it, over 50% of all children 
in all classes said they like to be read to. The lowest percentage across school was 
50% in Year 6.  

• It became evident from the children’s responses that whilst KS1 children read at 
home (Y2 66%, Y1 87%), there are a lot of children reading on their own or with 
brothers and sisters (Y2 38%, Y1 20%). Conversations with the children about their 
parents reading at home have shown a lack of interest in books at home. Child A 
Y1 ‘My mom doesn’t like books.’ Child B Y2 ‘We don’t have any books in our 
house.’ 

• In KS2 (Y6 37% read at home but only 17% discussed their reading with someone.) 
(Y5 68% read at home with 42% talking to a parent.) (Y4 74% read at home 52% 
discussing with a parent) (Y3 74% read at home with 30% discussing with a 
parent.) Whilst these percentages seem high, when speaking to children it 
became evident that they are talking about words they found difficult or retrieval 
questions not about enjoyment of books or why they chose them. Child A Y5 
‘Mom asks me questions about the characters in the books.’ Child B Y4 ‘We just 
talk about words I can’t read.’ 

 
In summary:  analysis of the children’s survey showed that the vast majority of children 
at Hob Green do not experience a culture of reading beyond school. There are few 
children with books at home or access to texts on line. Many children do not understand 
the concept of RfP.  This can only mean that we do not do enough at school to promote 
RfP and help all our children to want to read widely and develop a love of reading. 
 
 

Prepare 
Staff were very positive about improving our RfP provision. They are aware of the 
importance of reading and very keen to increase the profile of RfP in schools for many 
reasons. Staff talk about wanting to promote an enjoyment of reading, spending quality 
time with the children, to spark their interest, increase their reading stamina.  
 
We recruited a team of staff (including 1 x TA) who were willing to be the ‘Change Team’ 
and help to lead RfP improvements in the year ahead. We agreed a draft role description 
for the Change Team members to start us off but recognise that this is likely to evolve. 
Initially the Change Team agreed to: 
 

• review relevant academic research starting with the Open University text: 
Building Communities of Readers 

• keep abreast of findings of the Education Endowment Foundation in order to 
sharpen the focus of our study 

• use the Avoidance/Motivation continuum to select a focus group of children in 
their class and share this with the rest of the staff to model the process 

• we created some additional prompts to help staff to identify the focus children 
and find out as much as possible about their: 
- attitude towards reading and what parents/carers can tell us 
- view of themselves as readers – beyond academic achievement 
- current extent of reading at home with a parent  
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In response to the baseline findings, we drafted an improvement plan with 3 Aims. We 
outlined strategies/actions to be taken to help us to address the Aims. We identified clear 
impact statements and milestones to help us to monitor our progress across the year 
ahead.  The three Aims: 
 
 
Aim 1: Develop teacher’s knowledge of authors.  

• In order to increase staff knowledge, we plan to implement the following 
strategies: 

• Establish a staff book swap in the staffroom to promote reading and 
discussion amongst the staff.  

• Create a book display of new authors in a communal place in the school.  

• Staff to share their reading on the email tag line and at the beginning of a 
staff meeting.  

• Staff sharing what they are reading on the doors of their classrooms.  

• Termly author competitions to introduce new authors.  
 
 
Aim 2: Raise profile of Reading for Pleasure in school so that children and staff broaden 
their understanding of ‘what RfP is’ and the purpose of Read Aloud.  In order to do this, 
we will: 

• Value RfP by adding time to weekly timetables.  

• Ensure that every class has a book, purely for pleasure, read at the end of 
each day.  

• Every class to have a poem a day read to the children.  

• Every class having an emoji display in their classroom to enhance book 
recommendations.  

• Every class to have a reading for pleasure journal.  

• Author competitions termly throughout school. 

• Sharing the rights of the reader with children. 
 
Aim 3: Deepen staff knowledge of their pupils’ reading habits and preferences. 

• In order to deepen staff knowledge of their pupils’ reading habits and 
preferences, we plan to implement the following things: 

• Analysis of the whole school children'.  

• Two focus children to be chosen in each class. This will be based on the 
following scale. Ensuring that the children are chosen based upon them being 
averse readers.  
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Deliver 
 
Below is a selection of some of the strategies we introduced to address each Aim. It is 
difficult to identify which specific strategies were ‘the most effective’.  They all 
interconnected and overlapped and some teachers adapted strategies and approaches 
according to their classes and what was happening with bubble closures/national 
lockdowns.  The following strategies had quite a big impact for quite little effort: 
 
Aim 1: Develop teacher’s knowledge of authors.  

• I began by creating a staff library in the staff room to open the dialogue about 
reading in school. This has meant that reading is discussed more widely as a staff 
during lunch times and on Well being Wednesday emails.  

 
 
 

• I created a display of new authors in the corridor. It 

Teacher response 1 

Teacher response 2 

Teacher response 3 



5 
 

has increased staff conversations about books and staff have been coming to see 
me to tell me what they have read and what they liked. Staff are now borrowing 
books more readily.  

• Teachers are sharing their book recommendations of their reads in form and post 
it notes on the display. These book reviews are also being shared with parents on 
a monthly newsletter.  

• Teachers adding what they’re reading on email tag lines. This has Increased 
exposure to new books and authors for staff.  

• New books are also being shared at the beginning of staff meetings with 
recommendations for year groups being given. 

 
 
 
  

 
 
 
 
 

• Sharing staff reads with 3 word reviews on doors.  This has impacted staff and 
children. Children are getting excited when the door labels change and asking us 
about the books we are reading.  

 
 
 
 
 
 
 
 
 
 

Aim 2: Raise profile of Reading for Pleasure and Read Aloud in school.  

• Adding RfP slots to timetables. Weekly slot 
for informal book talk. This quickly raised 
the profile of RfP.  Children are now 
excited about books, asking to read, 
verbalising their choices.  

• Reading for Pleasure journals. All children of 
all abilities are able to talk about what they 
like and don’t like about reading using 3 
word reviews or in KS1 using Emojis.   
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• Cr
eating Emoji 
reads displays in 
classrooms. 

Children able to voice choices about books and also being able to say what 
they don’t like and know that this is ok.  
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• Reading slot at the end of the day with a book for fun not linked to English. 
Modelling reading for the children and getting excited with them has shown them 
that adults do like reading too. This has also served as an opportunity to increase 
their knowledge of authors. 

• Reading a poem every morning. Children have enjoyed reading poems in the 
mornings. Child A Year 4 ‘Poems are like mini stories, I didn’t know they could be 
funny or sad.’  This quickly led to classes ‘sharing poems in common’.  

• Author competitions sharing a new author throughout the school. This half term 
we have started a competition using Helen Ward. Entries are not due until June 
but children are aware of the new author and have enjoyed reading a new book 
by her weekly. Child A Year 3 ‘She is very clever because she draws and writes 
about things too. I like drawing but I now I need to practise my writing.’ 

• Children having autonomy in the choice of the end of the day book. In Y4, we have 
changed our end of day book because children said they were not enjoying it. One 
child however, was disappointed so she has taken this copy home to finish the 
story.  

• Sharing the rights of the reader with the children enabling them to say they do 
not like books and being able to not finish a book. Children were surprised that 
they are allowed to not read things to the end and can swap books if they are not 
enjoying them.  

 
 
 
 
 
 
Aim 3: Deepen staff knowledge of their pupils’ 
reading habits and preferences. 

• Whole school questionnaires about 
children’ attitudes to reading. General responses 
shared with staff by previous RfP lead on the 
training day.  

• All staff were keen to share what they 
already knew about children that they had taught 
previously. They all wanted to know more ways to 

focus on RfP particularly with those children who have negative attitudes to 
reading. This was not something that we had talked about before.  

• The ‘act’ of asking staff to choose two focus children – using the 
motivation/avoidance continuum had a significant impact in itself. Even before we 
started to implement any strategies, the use of the motivation continuum 
promoted high quality discussion about the most vulnerable readers.  

• This immediately raised staff awareness of the issues behind the reader’s 
avoidance.  

• Staff able to talk about their focus children. Year 4 teacher ‘It was interesting to 
hear how children were choosing their books in relation to their ability instead of 
what they liked reading. It made us think about why … when do children choose 
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books that they would like to read – regardless of the school-set books?’  

• We implemented a very simple strategy: adult quality time with the focus children 
through 1:1 reading. Year 2 teaching assistant ‘This has made me realise that we 
need to broaden our reading offer. The focus child in my class has chosen a book 
way above his ability, which we now read together as a special 1:1 reading 
session. He chose it because of the content (spy mysteries) but we do not have 
books of this type available.’ As a result of this, we are looking to raise some 
money with the PTA to broaden the school library.  

• Book blankets and reading rivers completed to examine all of the things children 
like to read and have read in the world outside school. This was done virtually 
during lock down. Year 4 teacher ‘This opened my eyes to that fact that children 
only see books as reading. Since back in school we have discussed reading signs for 
directions, bus timetables, posts on social media sites and I feel children have a 
greater understanding of what reading is now.’ 

• Emoji reads showing their preferences. Children able to voice choices about books 
and also being able to say what they don’t like and know that this is ok. Year 6 
teacher ‘This has given my quieter children who would not usually voice their 
opinions a safe way to show what they do and do not like to better inform me of 
which books would be good as class readers.’ 

Review  
Intention: reviewing to ascertain impact at the end of the academic year  
Aim 1: Develop teacher’s knowledge of authors.  

• I took over the Reading for Pleasure project in January 2021, so for the first three 
months were all conducted virtually making staff knowledge harder to work on. 
However, since March we have been back in school and had a focus on Reading 
for Pleasure. At the beginning of the project, staff knowledge was very weak and 
almost all staff were only able to name classic authors such as Roald Dahl. Now 
over 53% of staff feel their knowledge has been improved and feel more 
confident with their knowledge of children’s authors.  

 
This means that 47% of staff do not feel secure meaning that this target needs to 
remain as high priority next academic year.  

• It is clear from the staff questionnaire, that the biggest impact on staff knowledge 
is the RfP time slot on the timetable and borrowing books from the display of new 
authors. Meaning that, these are things that need to continue next academic 
year.  



9 
 

 
• When asked about barriers to increasing RfP knowledge, 47% of staff stated there 

were no barriers.  
Teacher A: None at all I have really enjoyed making a A-Z of authors.  
Teacher B: I cannot think there is! 
However, 53% found there are barriers and all but one (6%) said the barrier was 
time.  
Teacher C: I have not found the time I hoped for at home to read the books from 
the new author display  
Teacher D: I suppose lack of time in personal life. 
This is something that we need to attempt to build into school time more readily 
to allow staff the time to explore new authors.  

Aim 2: Raise profile of Reading for Pleasure in school.  

• During the staff questionnaire, staff were asked to choose one word about how 
they feel about the new Reading for Pleasure programme. The wordle below 
show the enthusiasm amongst staff.  

 
• 100% of staff who took part in the questionnaire, felt that the new Reading for 

Pleasure programme had increased the enjoyment of reading in their class.  
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• When asked about the sustainability of the programme and anything we can do to 

improve the current offer, staff were overwhelmingly positive.  
Teacher A: No, I think we have made a really good start at widening our children’s 
interest. My class love to go down to the library and love to chat to me about their 
book choices. They are ecstatic about our new bookshelf arrivals and have enjoyed 
sharing them and reading them together. 
Teacher B: Just to continue introducing new exciting authors/books to the 
children.  
They were also keen to offer post COVID strategies: 
Teacher A: When covid has passed sharing a book that a class could tell the rest of 
the school their “new words and meanings” . This could be a special RfP assembly. 
Teacher B: When Covid restrictions are lifted, the younger children love to see the 
older ones as role models so it could be nice to partner children with an older child 
for them to demonstrate their love of reading. 

Aim 3: Deepen staff knowledge of their pupils’ reading habits and preferences. 

• It is evident that staff’s knowledge, in particular teachers, of all of their children’s 
reading habits have improved.  

 
• It is clear that we need to do much more work to develop RfP across the school as 

a whole. However, we have started something very new with the most vulnerable, 
reluctant readers. This work has only just started and we aim to extend this next 
year.  

Sustain 
Intention: review and plan for embedding implementation and impact in future years 

• Evaluation of our action plan shows that there is further work to do on all 3 Aims 

• We will continue to embed those strategies that have started to work well and are 
beginning to have an impact on building a positive RfP culture and ethos across 
the school. 

• To sustain and extend RfP improvements we will continue to use the 
Motivation/Avoidance continuum to help us to identify the most reluctant 
readers. 

• We need to build our repertoire of support and guidance for RfP for all children 
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but especially for the most vulnerable/reluctant readers. There is further work to 
be done here. 

• The Change Team has been significant in driving improvements. This is to be 
strengthened next year so that we have good models in practice for all staff to 
learn from. This is building our leadership capacity for the Reading Curriculum. 

 


