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Yarnfield Primary School  

 

Context 
Yarnfield Primary School a is a three-form entry inner city school in Birmingham with 
approximately 632 pupils on academic roll. Within the school the majority of pupils have 
English as an Additional Language, 11% of pupils are SEND and 44% of the school is 
categorised as disadvantaged. The school’s 2019 assessment data reflected that 68% of 
pupils in Reception achieved the Early Learning Goal (ELG) for Reading, 76% of pupils 
achieved a pass rate in the Year 1 Phonics Screening Check.  At the end of Year 2 in 2019, 
65% of pupils achieved the expected standards in reading. At the end of Year 6 in the 
same year, 62% of pupils achieved expected standards in reading. The school’s reading 
curriculum focuses on both word level decoding,, fluency and language comprehension.  

Explore 
 
Initially, we completed the staff and pupil Reading for Pleasure (RfP) surveys as provided 
on the Open University RfP website. This helped us to gather an accurate and tangible 
baseline for Reading for Pleasure (RfP) at our school. Analysis of the data revealed our 
strengths and a number of key areas for us to address. When asked for their view of 
reading, the majority of pupils either chose ‘I love reading’ or ‘It’s okay’. However, there 
was still an average of 2 pupils per class whom selected that they did not like reading at 
all. 
 

 
 
Pupils’ favourite books gravitated towards texts which they were currently reading in class 
or within taught Reading lessons. Those pupils who could name a favourite author named  
‘famous’/well-known authors such as J.K Rowling, David Walliams and Roald Dahl.  Pupils 
struggled to articulate why they had enjoyed particular texts. The majority of pupils 
expressed that they enjoyed hearing stories read aloud to them. Several Key Stage 2 pupils 
said that that these sessions were not regular enough and that sometimes teachers ‘run 
out of time’.   
 
Significant numbers of higher attaining pupils stated that, whilst they were good at 
reading, they did not enjoy it and could find it boring. Most pupils felt that their teachers 
loved reading and were expressive when they read. Perhaps most significantly, a large 
proportion of pupils felt that reading was a taught lesson/ a school-based activity. Pupils 
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generally did not perceive reading as a relaxing past time. They felt that Reading lessons 
took place to build comprehension skills and that texts were informative rather than 
captivating. 
 
As well as conducting pupils’ surveys, staff began to record incidental moments where 
pupils discussed books. Every teacher identified focus pupil groups. These groups 
consisted of about 4 reluctant readers, such as those pupils who can read but do not 
choose to, and those who are in the lowest 20% of readers who are  ‘struggling’ .  Staff 
kept a close eye on these pupils to observe their reading behaviours.  
 
Many teachers recognised that the focus pupils were not sure which types of texts they 
enjoyed because they did not have any reading experiences beyond the school-set reading 
books. These pupils needed particular, tailored support to choose an appropriate text that 
they might enjoy. Staff noticed that the focus pupils were generally less assured readers 
who, when discussing texts with their peers, struggled to articulate what they had liked or 
disliked about a book.  
 
Staff survey data was also used to assess the knowledge of staff in regards to Reading. 
This data identified a need to further develop staff subject knowledge of children’s texts. 
Pupils often reflected that they did not regularly discuss reading texts with their teachers 
and many teachers had a limited knowledge of engaging children’s literature. 
 
When identifying authors whose work they valued, many staff gravitated towards less 
contemporary authors and ‘famous authors’ such as Roald Dahl, Jacqueline Wilson and J. 
K. Rowling. Poetry was found to be less well known by both pupils and staff alike. 
Although read aloud session were regularly timetabled within the school day, some staff 
admitted that these sessions could ‘fall off’ of the timetable if core lessons overran. 
Discussions with staff found that, whilst they were eager to spend time discussing texts, 
they often felt that they lacked the time in their personal lives to read texts, particularly 
those at length. 
 

 
Other staff survey data recognised that staff ‘sometimes’ made recommendations for 
reading material for particular pupils and that most teachers shared their attitude to 
 reading with their class and some shared their history as a reader.  
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However, other key findings identified that only half of all staff regularly shared choices 
and decisions over read aloud texts with their class and that staff ‘sometimes’ or ‘rarely’ 
discussed books informally that were not currently being studied. They also noted that 
there were limited opportunities for pupils to informally talk about their reading 
preferences within the school day. 
 

Prepare 
 
Our baseline data taken from staff surveys indicated that there were significant gains to be 
made in further developing staff knowledge of children’s literature. The importance of 
helping teachers to develop their passion for reading has been highlighted by Collins ‘In 
order to produce effective literary teachers, initial teacher education needs to ensure that 
student teachers develop a secure knowledge of children’s literature.’ (Collins, F). This 
resonated within Yarnfield, as many staff were reliant on dated examples of strong 
children’s literature. In turn, it is important to note that with a particularly young staff 
makeup, teachers may not be as confident in selecting texts to read or how to role-model 
a passion for reading to students. We chose to focus on improving staff knowledge of 
children’s literature to also, in turn, build the conversations within classrooms about 
reading preferences for not only pupils, but staff too.  ‘Millard (1997) argues that children 
are more likely to become critical and discerning readers where teachers and children talk 
about their reading choices and how their reading is influenced by social relationships and 
processes’. 
  
Pupil discussions, staff and pupil surveys all recognised that book recommendations within 
lessons were scarce, therefore this became a key priority for Yarnfield moving forward, 
‘Teachers with weak subject knowledge are not in a position to support children 
adequately in making their own reading choices and recommendations are important for 
all readers, particularly young developing readers.’ (Court, 2011; Goodwin 2011; Hughes-
Hassell and Rodge, 2007) 
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Research conducted by the Open University noted that a stronger emphasis on reading 
aloud supported ‘Children who were initially identified as reluctant, disinterested and 
disengaged readers and goes on to further state that they, ‘…became drawn into reading; 
their perceptions of their abilities as readers and self-confidence improved and their talk 
about reading and texts became more spontaneous, informed and extended.’ These 
changes appeared to be linked to their teachers’ enhanced subject knowledge and 
enriched pedagogic practice;’. 
 
Further research conducted by the OU also noted that as the project progressed, 
‘…reading communities that developed in classrooms fostered a sense of belonging and 
mutual commitment as well as increased interaction.’ (Adapted from 109- and 154-5 in 
Cremin, T., Mottram, M., Collins, F., Powell, S. and Safford, K. (2014). This was particularly 
poignant for learners within our school, as a large proportion of them are considered 
‘disadvantaged’ and are already less confident than their peers nationally in articulating 
their thoughts about their learning.  
 
The significance of improving children’s exposure to high-quality and engaging texts has 
been reiterated in recent studies, ‘By 3 years of age, there is a 30 million-word gap 
between children from the wealthiest and poorest families.’ (Fernald, Marchman, & 
Weisleder 2013). Therefore, we felt that the benefits of listening to and discussing texts 
with our pupils would allow them to not only increase their understanding of their own 
reading diets, yet also allow them to build a wider vocabulary to better equip them for 
their later lives. 
 
With this key research in mind, we chose three aims which we would work towards over 
the academic year. The first was to broaden staff knowledge of children’s literature and 
other texts so that staff can use growing expertise to promote a love of reading across 
school. The second, to expand staff knowledge of children’s reading preferences, 
behaviours and attitudes to strengthen reader relationships at all levels. Finally, to 
develop pupil’s ability to engage in book talk with peers, drawing upon their recent and 
wider reading and making recommendations based on these.  
 
Each class teacher throughout the school selected four reluctant readers within their 
class to work alongside over the year. Pupil conversations took place with each of these 
learners on a monthly basis, and staff closely monitored their reading preferences and 
captured incidental moments where they reflected on themselves as readers. A range of 
informal book talk and read aloud activities were introduced throughout the school to 
change focus pupil’s perceptions of reading. Staff spent time discussing texts with their 
focus pupils and began to identify texts that tempted them to read. Over time we aimed 
to utilise staff’s growing knowledge of a range of literature to make specific 
recommendations to focus pupils in an attempt to broaden their knowledge of what 
reading is and the ways in which it can be enjoyable. 
 
A ‘Reading Change Team’ was also established within the school to ensure that the profile 
of reading for pleasure was raised within the school. This team also conducted pupil voice 
groups with focus pupils to gain an impartial view of the pupil’s attitudes to reading over 
the course of the year. 
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Deliver 
 

Aim 1: Broaden Staff Knowledge of Children’s Literature: 

 
 
Aim 1 - Key Action: Recommended Reads Database:  
 

 
 
Our initial work with staff focused on improving their awareness of texts that were ‘out 
there’ in the world for young readers. As a Change Team, we initially acted as role 
models for completing a ‘Recommended Reads Database’ which could be accessed 
online by all of our staff members. This database comprised of book recommendations 
that could be used with particular students. We designed this with our focus pupils in 
mind. Staff read books that they thought may be good for the reluctant readers (focus 
children) in their class. They then compiled the database with the texts they had read and 
who they would be best recommended to. This immediately allowed our collective staff 
knowledge of exciting texts which tempt to increase. A greater number of staff began to 
access and input into this database over the course of the year. Excitingly, it was not just 
class teachers who contributed to the database as support staff have now began to 
recommend texts more frequently. 
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Aim 1 – Key Action: Recommended Reads Stickers: 
 

 
 
Staff used ‘Recommended Read’ stickers in collaboration with the ‘Recommended Read 
Database’ to make their reading preferences more readily available to all pupils within our 
school. Every member of staff at the school chose two books which they would 
recommend and happily talk to the pupils about. The stickers were worded in a way which 
encouraged the pupils to come and discuss a text with the member of staff who had 
recommended it. This not only made pupils aware of the staff as avid readers but also 
encouraged them to be tempted by a text that an adult had recommended. The use of the 
recommended read stickers encouraged talk across school as Year 5 students rejoiced in 
finding a book which their Reception teacher had recommended.  
 
 
Aim 1 – Key Action: Sharing Texts during Staff Training: 
 

 
 
As a Change Team, we decided to begin every staff meeting this academic year with the 
sharing of a text. This was inspired by sessions led by the Open University. Over time, it 
was evident that staff were growing more confident choosing, reading and discussing 
enthusiastically the texts that they had chosen to bring with them. The sharing of these 
texts during CPD sessions allowed staff to put themselves in the role of a pupil and 
allowed them to come to appreciate how inspiring it can be to hear a story read aloud. 
Many of these texts were then recommended to pupils who could feel their teacher’s 
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passions for particular texts. One pupil who heard ‘The Great Realisation’ after it was 
shared with their teacher stated that, ‘I didn’t realise there were books like this which are 
about what we have been through. I really liked it.’  
 

Aim 2: Expand staff knowledge of children’s reading preferences: 

 
 
Aim 2 Key Action: Focus Group Discussions: 
 

 
 
Throughout the academic year, teaching staff engaged in ongoing discussions with focus 
pupils within their class. Sometimes these conversations would take place 1:1 with a pupil, 
however, once a month all focus pupils within a class would come together to discuss their 
preferences with one another. These included recommendations which were shared and 
modelled conversations between the teacher and pupils which helped them to explain 
why they did/did not enjoy a particular text. After these conversations, the focus pupils 
would spend time together with their teacher in the library to choose texts which 
tempted them. As the year progressed, pupil’s attitudes to reading evidently begun to 
change. Many focus pupils transformed from reluctant readers who did not have a 
favourite text and could not recommend a book, to readers who had wide and varied 
recommendations for one another. 
 

 
 
One observation (which was made in a Year 5 focus group) evidenced the lack of texts that 
a pupil had been made aware of which were representative of her. Over time, 
recommendations allowed her to finally relate to characters within the stories which she 
read and she was eventually able to find characters with journeys like her own. 
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Aim 2 – Key Action: Reading Rivers, Book Blankets and Pitches: 
 

 
 
When meeting with staff to discuss their own reading preferences, the Change Team 
introduced the concept of ‘Reading Rivers’ to share the journey of an individual reader 
over a period of time. The staff spent time creating their own reading rivers and even the 
least enthusiastic readers recognised that they read far more than they realised. Having 
seen the success that this had with colleagues, teachers across the school introduced 
reading rivers in an attempt to gain a greater understanding on what their pupils were 
reading at home. This proved a successful endeavour as pupils began to realise that not 
only is reading a holistic skill which is used in many contexts, they also realised that there 
were actually many types of texts which they already enjoyed. Some children were able 
to address a misconception that they had formed that reading could only take place 
from a pre-selected book. They began to realise that reading can include your favourite 
comic book, an article which interests you or a non-fiction fact sheet about one of your 
interests.  
 

Aim 3: Develop pupil’s ability to engage in book talk 
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Aim 3 – Key Action: Read Aloud Sessions 
Whilst read aloud sessions had been timetabled since the beginning of the academic year, 
it was recognised in baseline staff and student surveys that they were inconsistent. As a 
team we worked together to ensure that read aloud sessions were completed every day 
and were not allowed to ‘fall off’ the timetable. Once these had been firmly established, 
staff began to grow the voices of the learners in their classes and the pupils began to 
take a more active role in text selection. Staff found a range of ways to engage learners in 
the selection of texts, choosing a text based on its blurb, based on its description or 
picking a ‘mystery book’. Staff have made their read aloud sessions more engaging for 
pupils and give children the opportunity to listen without needing to ask questions or 
create a task based on the text. 
 

 
 

Pupils now also have allocated time for text discussion. This has been observed in focus 
groups throughout the school including pupils seen here in Year 6 who were all 
enthusiastic about things they had read and the recommendations that they had been 
given from adults. 
 

Aim 3 – Key Action: ‘Choose it Tuesday’ 
 

 
 

‘Choose it Tuesday’ is now embedded within every class in the school. This enables all 
pupils to have a voice in the texts which are read to them. Pupils have enjoyed 
nominating books that they have chosen to be shared on ‘Choose it Tuesday’. Whilst 
initially learners based their votes on the illustrations of the book, they now ask questions 
to better inform themselves on their vote, basing their decision on genre, plot and 
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recommendations. 
 

Review  
 
There have been several successes in embedding a strong Reading for Pleasure curriculum 
at Yarnfield this year. This has been recognised in data comparisons between baseline 
surveys and those completed at the end of the academic year. It is also clear to see the 
significance placed upon reading for pleasure through discussions with pupils and staff, 
learning walks and observations of student’s reading habits. 
 
Changes in read loud sessions have been noted by support staff, “All the children wanted 
to take part even the less confident readers. It was good for the children to hear a range of 
voices and texts. Also, they had a go at persuading me to read their book.” 
- Year 3 Teaching Assistant speaking about a read aloud session. 
 

Across the school there is a tangible love of reading. This was recognised by Ofsted 
during a monitoring inspector in May 2021: 

 

 
 
Staff are now proactive rather than reactive when it comes to recommending texts which 
is evidence in discussions with the pupils about conversations they have had with staff. 
Staff utilise the ‘Recommended Reads Database’ regularly. This has also allowed staff take 
pride in seeing pupil’s attitudes to reading change, with many speaking enthusiastically to 
our Change Team about their observations. 
 
Staff are also now empowered to instil a love of reading in those around them. Teaching 
Assistants this year have been observed encouraging others to update their email 
signatures and share what they have been reading. 
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Staff Survey Data 
 

 
Comparisons of staff survey data over time have highlighted a number of things. This 
includes the frequency of their read aloud sessions. In October 2020, 3 members of staff 
specified that they completed read aloud sessions weekly. In June 2020 every member of 
staff specified that they read daily to their pupils. 
 
Staff survey data also recognises that pupils are choosing the books that are read to them 
far more often: 

 
This has allowed staff members to gain a valuable insight into the reading preferences of 
the learners in their class. 
 
Comparative data from staff surveys also identifies that they now offer pupils more time 
to informally discuss books: 
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Reflections from staff members also recognise the significance that the Reading for 
Pleasure project has had on their teaching. One Year 3 teacher discussed how she has 
been inspired to evaluate her own career progression as she has embraced a love of 
reading: 
 

 
 
Pupil Survey Data 
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Focus Pupils: 
 
Over the course of the academic year staff have spent time with focus pupils discussing 
their reading preferences and diet. The work on 1:1 conversation, book 
recommendations and pupil discussions have greatly affected the focus pupil’s attitudes 
to reading. During initial conversations in January, many focus pupils struggled to name 
more than 1 book they had enjoyed. In May 2021, all focus pupils were able to name three 
or more books that they enjoyed and were able to give reasons for why they had chosen 
them. 
 
The majority of focus pupils are now able to recommend texts to others, with pupils in 
each Key Stage gaining significant confidence in this. 
 
The journey of individual pupils has been recorded on their pupil discussion sheets. An 
example below highlight’s the change in a Year 4 focus pupil’s attitude to reading 
throughout the academic year. This pupil goes from not enjoying reading in February 2021 
to giving specific reasons why he enjoys reading in May 2021. 
 

It also demonstrates an increase willingness and ability to talk about the power of 
reading, as demonstrated in the question ‘Do you read at home?’ 
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Teaching staff have also explained that focus pupils are now much more engaged during 
lessons, display much more positive reading behaviours and have made accelerated 
progress in their learning.  We need to embed the RfP practices and continue to 
encourage staff discussions about their close observations of the lowest 20% of readers.  
This is something new to our school and we will embed and extend this work. 

Sustain 
 
There have been many significant learning points throughout our work on developing our 
Reading for Pleasure curriculum this academic year. One of the most significant 
reflections came from our baseline data which indicated that reading was seen as an 
ability to answer comprehension questions or read well, ‘This understanding of reading 
as proficiency was internalised by children. For example, during their group interview, the 
focus boys in School B described the ‘good readers’ in their class as being “…very clear, like 
they don’t stammer or get nervous sometimes.” (Hempel-Jorgensen, Cremin, Harris and 
Chamberlain, 2018). We have spent a great amount of time this year with our focus pupils 
explaining that anyone can be a good reader and that even if we struggle to read fluently 
aloud, we can still be confident readers through our knowledge and discussion of texts. 
 
Whitehead et al (1977) discussed the range of texts available within schools tended to 
lean more towards girl’s reading preferences. It contained far more narratives and less 
texts which tempted boys. Some of our major actions this year have centred around 
promoting a wider range of texts to the pupils within our school. Across Yarnfield, there 
are now many types of texts available to pupils which are designed to tempt them 
including graphic novels, poems, fact-files and biographies. 
 
The Reading curriculum will continue to be adapted next academic year to include further 
opportunities for pupils to discuss texts and participate in informal book talk. As a Change 
Team we will be spending time working with staff to develop the reading environment 
within classrooms, as access to these have been limited due to Covid-19. Focus pupils will 
continue to play a major role in the improvement of our reading curriculum. Pupil voice 
will continue to be completed with these pupils to stay aware of their attitudes to 
reading. 
 
This year has demonstrated that in order to ensure school improvement, staff must be 
aware of the current context of our school and the rationale behind decisions. This was 
helped by sharing pupil and staff survey data with colleagues. The more that staff can be 
inspired, the greater their influence will be on the pupils. Beginning every CPD session by 
sharing a text allowed us to keep building momentum within our school for reading for 
pleasure and meant that staff knowledge was slowly built over time without being 
overwhelming.  
 
Yarnfield’s next steps for sustaining and developing our reading for pleasure curriculum 
are: to work in closer partnership with parents so that they understand the multi-faceted 
role of reading for their children and to further engage with authors to raise pupil’s 
aspirations further in regards to reading. 

 


