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Context 

I am Assistant Principal and English Lead at Greengate Lane 
Academy in North Sheffield.  I’ve been English Lead for 10 
years, and I hold a Trust-wide position where I support other 
schools with their development of English. 

Greengate Lane Academy is above average in terms of free 
school meals.  Pupils’ background gives the school a 
deprivation score in the top 20% of schools with nearly half of 
the pupils classed as disadvantaged. The proportion of pupils 
registered as SEND is significantly higher than the national average. 

Attainment on entry shows that pupils are typically well below age-related expectations, in 
particular in communication and language and it is the main intent of the school to address 
this in the early year of education.  Our vision is that every child leaves our school a fluent 

reader with a love and passion for books. 

Explore 

After attending the first Reading for Pleasure (RfP) workshop, it was evident that we needed 
a clear, strategic approach.  Whilst the teaching of reading and reading attainment in school 
is good, many of our pupils don’t have a genuine love of reading and the results from the 
initial surveys confirmed this. All staff and children in school completed surveys to gather 
baseline data. We also carried out observations of a case study pupils in each year group to 
gather information about their interests and motivations.  

Teacher Reviews Staff knowledge of children’s literature demonstrated they relied on a 
narrow selection of authors and personal childhood favourites with a limited knowledge of 
poets. Cremin et al. (2014) demonstrated that when teachers extended their repertoires of 
children’s texts, they could become ‘teachers who read and readers who teach,’ able to 
recommend appropriate books to children therefore increasing children’s love of reading. 

 

 

 

 

 

Children’s Surveys We found children’s attitudes to reading are more positive lower down 
in school, less children in KS2 had positive responses to the survey: 

 



 

 
 

Whilst reading Building 
Communities of Engaged 
Readers: Reading for Pleasure 
(Cremin et al., 2014), several 
things really stood out to me.  
As I read on, I felt I was reading 
about my own school. The 
culture in many schools of time 
pressures, tick boxing and 
testing, had resulted in 
teachers who are deskilled in 
reading aloud and teaching RfP.   

There was also the idea that children associate reading aloud with written work.  Both 
teachers and children at Greengate Lane heavily associated reading with written outcomes 

or testing.  This was a culture we needed to change. 

 

Aims 

As a school, we needed to develop ‘a consistent RfP pedagogy’ so that the positive attitudes 
to reading lower down in school, continued up to Y6 and throughout the staff team.  Cremin 
et al’s research identifies reading aloud as a key element of this, supporting the development 
of a community of readers who have a repertoire of ‘texts in common’.  

 It is important that teachers regularly make time and space for reading aloud that is not 
linked to the formal English curriculum. RfP is nurtured when reading aloud is planned with 
affective engagement at its heart.  This pedagogy is dependent upon the teacher’s 
knowledge of children’s literature and of the children’s reading practices and preferences. 
 

Results from our initial surveys were eye opening; only 10% of pupils said they were read 
aloud to ever day. However, a huge 85% of pupils from across school said they loved it 
when their teacher did read aloud to them.  When asked whether anyone reads aloud to 
them at home, 60 % of KS1 pupils and 70% of KS2 said no.  Just 55% of pupils in KS2 
thought their teacher enjoyed reading.   

Our teacher pedagogy aim was clearly to develop reading aloud. 

Outline 

As recommended by the Open University team, at the start of the project I invited staff 
members to join my change team.  I was overwhelmed with support and created a team from 
EYFS to Y6 of teachers and support staff. They would act as RfP ambassadors in each year 
group or phase.  

 Change team members selected a few children in each class /phase to focus on.  They 
observed them throughout the year, taking notes and discussing findings.  They got to know 
these individuals as readers and adapted provision to suit their preferences.   

We undertook a range of strategies summarised below to enrich our reading aloud provision.  



 

 
 

 

 

Voting Systems  Every class now has a voting system in place to choose the next class text 
to enjoy.  Children were given opportunities to explore these books and discuss them with 
their teachers.  They then voted for the book they wanted their teacher to read to them.  The 
winning book was then read aloud to the class and enjoyed during our daily timetabled RfP 
time. 

           

Timetabled Reading Aloud Every class now 
has 20 minutes a day timetabled as RfP.  It was 
crucial that we had daily dedicated time to enjoy 
reading.  It was clear from initial survey results 
and conversations with pupils at the start of the 
project that a majority of them associated 
reading with a written outcome.  As one pupil 
said, “We read books then we have to do work 

on it.”   

 

 

They didn’t associate reading with pleasure.  The timetabled RfP time was used as an 
opportunity for reading aloud a range of books from the book vote or independent reading 
(staff read also).   



 

 
 

Classes also undertook activities like book blankets, engaged with book blethers, shared 
poetry.  These activity ideas were shared with staff during regular ‘masterclasses’ delivered 
by members of the change team.  

Impact 

Teacher Reviews (end of year): Pedagogy 

 

 

Children’s Surveys (end of year) 

 

  

 

 

 

 

 



 

 
 

 

Reflections on impact the TaRs research had on practice 

We have adjusted our reading curriculum for the next academic year so that RfP is at the 
heart of what we do.  It is at the core of our Reading Progression Map for 21/22.  In 
September, our staff will have a good understanding of their new class as readers and be 
able to ensure that the reading provision in class supports their preferences.   

We will continue to read aloud to all classes and groups of children and embed this 
pedagogy.  We will continue with our masterclasses and 10 min RfP time at the start of 
every professional development meeting. Members of the change team will each take 
responsibility for one of these areas and research, deliver and monitor the impact, progress, 
and development of our children as readers. 

 


