
 

 
 

 

 

Going Beyond Books in KS3 Reading Lessons            

Aaishah Rauf 

Context 

 

 

I’m an English teacher at Windsor High School and Sixth Form, a mixed secondary academy 
in Dudley, in the West Midlands. I have been teaching English for three years. From my 
initial teacher training, I had only had the experience of reading lessons being silent, 
independent reading lessons, often in the library. Since starting at Windsor, my practice has 
been broadened and transformed by our inspiring KS3 lead who is a champion of Reading 
for Pleasure (RfP) pedagogy.  

OU Research inspiration and rationale 

I decided to focus on Teachers as Readers (TaR) strand 1, my knowledge of children’s 
literature, with the aim of then being able to recommend books to my students based on 
their interests and provide them with as much choice as possible. Consequently, connected 
to this is also TaR 2, as I had to increase my understanding of my students’ reading practices 
(their motivations, where and what they read etc); and also TaR 3, reading aloud, which was 
a new aspect of my reading teaching, stepping away from private, independent reading to 
shared class reading and listening.  

 

Aims  

By developing my own knowledge of children’s literature (Cremin et al., 2014), I aimed to 
respond to the lack of interest in reading for pleasure in my Year 8 reading group. I also 
wanted to expose them to more text choice and reading opportunities beyond just reading 
novels, which is what they typically expected from reading lessons, and perhaps more so 
because I am their full-time English teacher.  



 

 
 

Outline 

Understanding their interests: 

I initially set the students a simple 
two-question survey asking what 
topics and subjects they’re 
generally interested in (e.g cooking, 
science, music, gaming, sport, 
humour). The second question was 
open-ended, where they could 
enter any films or TV shows they 
had recently enjoyed so I could 
perhaps find texts linked to these as another ‘hook’ 
into reading. Humour was the most popular choice, 
followed by sport. I sought out some new ‘humorous’ and sport-themed books from the 
library, which I first read myself, to increase my own knowledge before recommending 
them to the students. I then brought these in to read aloud to the class during the lesson in 
a segment I called ‘Book Hooks’. I would read the opening up to a suitable moment where 
the students would want to know what happened next, then offered up the book to anyone 
who wanted to borrow it. This seemed to work better than simply showing students a new 
book; by actually reading it to them, I was taking some of the ‘work’ out of finding an 
interesting book because it hooked them into the story.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

Providing choice: 

I wanted to ensure students had choice in these lessons, so they felt that these were their lessons, 
and they were active participants, not simply passive respondents. I used book trailers as another 
way of hooking students in. Giving them the choice of a genre or theme, we then watched the 
trailer and I read aloud the opening of the book. A final method I trialled for hooking students into 
tempting texts was giving them the opening couple of sentences to two or three new books and 
they had to match the opening to the book cover. They then got to choose which one I would read 
aloud. At the end of any of these activities, I ask for a show of hands for who would be interested in 
continuing reading the book. I also felt it important to provide them with a diverse range of writers, 
stories and voices.  

 

 

Beyond novels: Manga, magazines and more 

Manga was also popular with two boys in the group, and not a 
genre that I knew anything about. I asked them for 
recommendations and read my first two Manga books, then 
fed back to the whole class in our next reading lesson, with 
images and overviews of what to expect with Manga, as it is a 
very different type of fiction. Beyond just novels, students 
responded really well to magazines and newspapers. I discovered that one boy in the class, who 
struggles to focus for extended periods and rarely engages with reading novels, enjoys talking about 
current affairs. I started bringing the free local newspaper every week to our reading lessons, and he 
has been completely absorbed with these, even engaging me in conversation about the articles. 
Another non-fiction success has been Empire magazine. From my initial survey, and conversations 
with the students in general, I know they enjoy watching series on streaming services like Disney+ 
and Netflix. Empire magazine always has a range of articles and interviews on recent and up-and-
coming releases in film and TV, particularly with big franchises like Marvel. This monthly magazine 
has proved particularly popular, and I always signpost specific articles to students I know are 
interested. Several students have started asking for the latest copy in our reading lessons, again 
giving them the choice and opening up reading beyond books. I tried reading picture books to the 
group under the visualiser, but felt that this worked well with Year 7 and Year 8 needed a more 
stepped-up activity to build around this. I trialled this with the wordless picture book ‘Migrants’ by 
Issa Watanabe. We looked at the images as a class, and then I assigned each pair/table of students 
with a single page/image from the story and a post-it. They then had to write the words for their 
page of the story. The students responded with sensitive and empathetic insights. I typed up the full 
story the following week to accompany the picture book and we read it aloud around the room 
together.  



 

 
 

 

 

 

 

 

 

 

 

 

Impact 

Whilst I still think there is some way to go in changing the classroom reading climate, the students 
do now more openly ask ‘Miss, have you got this week’s paper?’, or ‘Where’s that magazine 
about…?’ which seems to show more of a natural acceptance of reading in the classroom. There 
seems to be a sense of ‘it’s ok’ to ask for this material, whereas before there was a refusal to read 
anything at all. Students appreciate choice. Through my own reading I am able to confidently 
recommend books to my students, and I think they appreciate this personalised approach of ‘You 
might like this because it’s about…’. This has also been reflected in their eagerness towards visits 
from our librarian, who often curates a selection for them based on their tastes or my requests 
based on conversations we’ve had. I observed from the ‘book hooks’ that five students, across this 
year, have gone away and bought their own copy of the book I’ve read aloud; three of these were 
boys. Two other students, both girls, have also taken up reading Manga since my lesson on it and 
now regularly request it from the library.  

Reflections on impact the TaRs research had on practice 

In the next term I plan to allow students more freedom during the reading lessons, such as being 
able to move seats to sit with a friend so they can read together and have more informal 
conversations about what they’re reading. This has not been possible this year with COVID 
restrictions, but I believe it would be beneficial and again would mean giving the students more 
choice and freedom. I am also considering what’s next for the students who enjoy newspapers and 
magazines, how I can push them onwards in their reading and what sorts of books might engage 
them and their will to read further.  

 


