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Context 

I am currently working as a Special Education Teacher in a small rural single-sex (girls) school in Co. 
Waterford, Ireland. I was thrilled to have the opportunity to join the Oxford online TRG… every 
pandemic cloud!  

In keeping with the emphasis on literacy, numeracy and wellbeing for the 2020-2021 academic year, 
I have had the opportunity to spend an hour each day team teaching in the multigrade 5th and 6th 
classes room. The focus of these sessions has been literacy and a significant portion of the emphasis 
has been on RfP. Though I led the approach, all work was undertaken as a team with the class 
teacher. 

The learning outcomes of the 2019 Primary Language Curriculum (engagement, motivation and 
choice) and the 2021 Guidance on Preparation for Teaching and Learning’ pillars (knowledge of 
children’s prior learning, curriculum and pedagogy) all directly connect with this RfP work in an Irish 
context. 

OU Research inspiration and rationale 

As stated by Clements and Tobin (2021, p.156) ‘reading for pleasure 
is an area where the research suggests a convergence between 
what is likely to be academically useful, what can support children’s 
emotional development and awareness, and what might be a 
pleasant and enjoyable way to spend their time’. In other words, 
getting ‘Reading for Pleasure’ right is cognitively and emotionally 
beneficial and for once, doesn’t require a spoonful of sugar to help!   

I chose to support the children’s reading for pleasure by engaging 
with the third strand of the five identified by the Open University’s 
Teachers as Readers (TaRs) research (Cremin et al., 2014); 

 A reading for pleasure pedagogy which includes:  

• Social reading environments 

• Reading aloud 

• Independent reading 

• Informal book talk, inside-text talk and recommendations 
 
 



 

 
 

 
While social reading environments is something that we need to address as a whole-school; 

 
The physical restrictions imposed on schools during the Covid-19 pandemic make this impossible, 
alas. 
 
The other aspects of this strand – reading aloud, independent reading and informal book talk – were 
therefore, the inspiration for the summer term’s RfP. 
 

Aims  

I decided to focus on the provision of high-interest books to stimulate interest in reading, book talk 
and to increase positive talk about reading between students and also teachers.   

Taking part in the Children’s Books Ireland Junior Juries 2021 by reading titles aloud. 

These aims connect to the development of a Reading for Pleasure pedagogy, focusing on the 
promotion of reading aloud, independent reading and informal book talk (Cremin et al., 2014). 

Outline 

Administering and reviewing the results of the OU KS2 Reading Survey revealed some interesting 
findings; while 42% loved reading, that meant that 58% actively didn’t like it, were not bothered 
about it or felt it was only okay. Reading at school was preferred by 5%, with a resounding 79% 
preferring to read at home. Only 11% of children felt they talked to their teachers about what they 
were reading. The anonymous comments were more revealing. 

We had to acknowledge the impact of Covid classroom restrictions 2020-2021. 

• Readers restricted to 1 book box per pod of 3 

• No access to school library 

• Strict quarantining of books before any swaps allowed 

• Controlled seating environment in an ‘uncomfortable’ classroom setting, no soft items in 
room, such as cushions, rugs and blankets. 

  
Perhaps as a result of repeated school closures, the class teacher and I felt that there was a general 
lack of enthusiasm for reading for pleasure.  
 

 
 
 



 

 
 

 
 
As there was only 1 term available for reading activities and the summer term is always action-
packed, there would have to be a narrow focus. To this end, I focussed on improving the selection of 
texts available to the children, increasing the selection of text-types, introducing my own book 
recommendations and encouraging positive book talk in class. 
 
Revamp of book boxes: 
 

 
 
Based on whole-class discussion, this involved sorting according to the personal tastes of each pod 
to accommodate ‘access to a range of quality, enticing texts’. 
 

 
 

• removal of titles and authors the children themselves deemed of low interest (bye bye Enid 
Blyton and Roald Dahl) 

• removal of tattered / unattractive / old books 

• ensuring presence of first 2/3 books in a book series  

• inter-pod book recommendations 
 

 



 

 
 

 
Broadening range of text-type available to children: 
In discussion and when reading the children’s questionnaire responses, it emerged that they had a 
very narrow concept of what constituted a ‘proper’ book and therefore ‘proper reading’. 
 

 
Many of the children became animated when talking about comics, particularly enjoying the MCU 
online releases this year and were open to trying graphic novels. 
 
I also provided a selection of magazines covering topics such as horses, the natural world and 
soccer. 
 
 

 
 
Creating a scrapbook of ‘Favourite Reads’ proved to be a popular activity and helped to link home 
and school reading experiences as we shared these reads with other classes as an alternative to 
traditional book reviews. 
 
 

 
 
 
 



 

 
 

 
 
Introducing myself as a reader of children’s literature 
As a result of the increased interactions with the students about reading and reading material, I 
found myself discussing and enjoying recommending books that I had read recently such as,  

 

 

Impact 

 

 

We noted evidence of a change with regard to the affective aspects of reading, or a shift in the 
levels of enjoyment experienced by the children when reading and also with regard to a change in 



 

 
 

behaviours such as reading widely, more frequently and discussing reading experiences. The 
students engaged in book recommendations and in some cases swopped books. 

The students were noticeably attentive when being read the Junior Juries books and spoke 
particularly positively about an Irish-language picture book, Míp. They were delighted when one of 
the books, The Haunted Lake by PJ Lynch, won an Honour Award for Illustration. 

 

In written response to the RfP-promoting activities we had undertaken the students recorded the 
following; 

‘For me, ever since we did the reading re-vamp thing – I have been doing a lot more reading, which 
is great and I’m really happy.’ 

‘Since lockdown I have got a lot of recommendations and I have loved every single one. 

 

‘Guts is one of the best books I read and I think our school should get more graphic novels.’ 

 

 

However, it wasn’t all good news and praise, we have more work to do in the coming years! 

 



 

 
 

 

 

Lending my own books to the children gave them a certain caché! This had a knock-on positive 
effect for home-school links; 

 

 

ROGO model evidence base National Literacy Trust 2017, page 2 

Reflections on impact the TaRs research had on practice 

The affective processes (above) and specifically the reading-based emotional responses that the 
students shared with me during this last term will influence my future practice. By putting myself 



 

 
 

‘out there’ as a reading teacher and eager to talk about books and reading, children approached me 
with connections to me, one another and other texts. They shared their poetry with me and gave 
me pieces of art that were inspired by these connections.  

I plan to further develop my identity as a reading teacher and to share that with my colleagues and 
students alike. As reading for pleasure pedagogy is not deeply embedded in Irish national curricula 
this will involve exploring it as an area of CPD with staff and in-school management. Next steps to 
support children’s volitional engagement as readers will likely involve;  

• becoming familiar with this pedagogy, 

• getting to know our children as readers  

• becoming more knowledgeable about children’s literature  

• rooting reading for pleasure practices in our whole school language policies 

 

 


