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Context 

I am the Head of English in a small MLD school in Suffolk, UK. Our learners typically have 
large gaps between their verbal vocabulary and their literacy, both reading and writing. 
Staff are marvellously encouraging with all things practical but often lack confidence when it 
comes to discussing reading and recommending materials. In part this is due to their own 
busy lives and not having engaged with books for young people since they were young 
themselves, therefore having out of date knowledge of the current explosion of children 
and young people’s literature. The staff are populated by teachers, vastly outnumbered by 
support staff, whom have more contact with the pupils every day than any other single staff 
member and whom are therefore more influential than most of the teachers.  Our pupils 
are aged between 11-16 with various levels of maturity not always matching their 
chronological age which makes recommended book choices critical in matching age and 
stage. 

OU Research inspiration and rationale 

After reading Cremin (2014, 2018) and looking at the work of Cliff Hodges (2020, 2011, 
2018) on when and where reading occurs, I realised that in order to encourage reading for 
pleasure amongst the pupils, it was first necessary to build a community of readers 
amongst the staff, many of whom had already described themselves as non-readers, and 
one had confessed to having never completed a book.   
 
To be able to promote reading as a form of entertainment I first had to address a 
generation or two who had also not realised that reading could be fun. Given how many 
adults are involved in any day with any pupil, I needed to initially reach all staff, not just 
teachers and encourage them to see themselves differently so that they could engage as 
one community.  

 
Aims  

I was focussed on building a team around the pupil which would be able to meet their need 
through encouraging reading and being able to select appropriate reading materials for 
their stage and age in the context of our school.  This links to the fourth finding (Cremin et 
al., 2014) – ‘Teachers who read and readers who teach’.  I also needed to shift support staff 
attitudes to see themselves as teachers of reading. 

 

 

 



 

 
 

Outline 

My first step (Summer 2020) was to speak to many staff often in an informal setting like a 
shared break duty or in passing at the end of the day to investigate their reading habits.  It 
was pleasing that they would occasionally tell me that they now understood a book or play 
since attending English lessons with pupils and they had not understood it at school. This 
gave me opportunities to open conversations about what they read and how often.  This 
is how I discovered the lack of reading for pleasure amongst staff.  

 

My second step, as it coincided with the launch of the Reading Agency/OU Teachers’ 
Reading Challenge, was to email the link to all staff.  I found that busy teachers did not 
engage with this with me, but a number of support staff did drop in and some said that 
whilst they had not signed up, they were ‘trying’ a couple of books from the school library. 
Once engaged in the conversation, I could further explain that they could read anything for 
any level of reader.  A busy head of department also dropped by and asked what she could 
do:  

I explained that if she had a book on her desk, and sometimes open, it would still give the 
impression of her as a reader, not just a mathematician.  

She subsequently took this further and read from ‘her’ book to the class a couple of times 
(The Missing by Michael Rosen). 

 

My third step was staff led: support staff who had engaged then became invested in letting 
me know what they had read and I had downloaded my own certificate from the Teachers’ 
Reading Challenge to put on my wall above my desk in the form room. So I manufactured 
certificates for them and arranged for the DHT to award these in our weekly award 
assemblies so that the pupils could also see that staff were readers too, and most found 
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places to display these.  Although due to Covid movement restrictions it has not been 
possible to progress this as I planned – into a formal conversation group approximately 
along the lines of a book club – informal conversations have continued between staff as 
well as with me, with the occasional drop in to ask for recommendations.  

My fourth step has been to email out again this year’s link to the Teachers’ Reading 
Challenge which will serve as a reminder to all staff that they can do this. I intend this to 
reboot their interest and remind them that modelling reading for pleasure as an 
important strategy to engaging pupils in RfP. 

Impact 

The initial impact was what I intended: to raise the profile of reading as an activity across 
the staff of the school. However, unintended but pleasing was how open some of the 
support staff were about their own experiences and emotions attached to reading, their 
school reading experiences and how they had continued to hang onto negative incidents. 
This meant that I could help address these, so that they could feel better about reading and 
might be more encouraging to pupils moving forwards.  

Most striking was the response to being presented with certificates and interest it 
generated amongst both staff and pupils. Staff took a great deal of pride in receiving their 
certificates, reminding me that this was a tangible sign of success at something which may 
in the past have been regarded as a failure. The pupils were intrigued, and so I am 
regarding this as a pilot for how I will mark pupil reading once we have our library ready and 
can use IT to record pupils’ book usage.  

This research was always intended to be stepping stone onwards and I will further explain 
my next steps as a part of my reflection.  

Reflections on impact the TaRs research had on practice 

My reflection on this research was initially to feel pleased that there had been adult 
engagement, but having had a little longer to reflect, and some delays in how I could use 
the interest, I am feeling that I would like to expand this interest. In particular, we have had 
some staff turn over and I need to additionally devise ways of absorbing new staff into the 
school-wide conversation.  

My next steps are linked to a wider project, as I am at the beginning of conducting research 
into the reading habits of learners who have fluency outside of school hours, for my 
Educational Doctorate thesis. I intend, armed with the knowledge about their cultural and 
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spatial reading, to be able to pull from my engaged staff to build a new approach to reading 
for pleasure across the school and the curriculum.  

Discovering the barriers to RfP through investigating each strand as designed by Cremin et 
al. (2014) will better help the school position itself in its communications with 
parents/carers in advising on supporting RfP. 

 


