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Context 

I lead reading within the English team at St Michael’s RC Primary School, Ashford, 
Middlesex.  

Over the last few years, we have had a complete overhaul in the way that we teach reading. 
We had seen a dip in our results, particularly amongst our more able boys. We knew that 
something had to change and so we looked, not just at our reading curriculum but at the 
general attitude towards reading across the school. We wanted to ensure that reading for 
pleasure was at the heart of our school ethos.  

OU Research inspiration and rationale 

Our children love reading but when questioned about what 
happens in their classrooms, I felt that a ‘culture for reading’ 
wasn’t embedded in every class. Reading for pleasure and 
reading widely wasn’t happening as much as it could be.  
 
A high percentage of children couldn’t name a diverse 
number of authors. Their favourites ranged from Roald 
Dahl, Liz Pichon (Tom Gates), Dav Pilkey (Dog Man), to 
Michael Morpurgo and celebrity authors such as David 
Walliams.  
 
What was interesting was that around 75% of the staff 
responses were similar and when asked about children’s 
authors, poets and picture books, many relied on their 
childhood reading or extremely well-known authors such 
as J.K. Rowling, Julia Donaldson & Eric Carle. This led me 
to consider whether, if teachers were lacking up-to-date 
knowledge of children’s books, how could they 
recommend books to their children and how could I, as a 
subject leader, help them?  
 
The research completed in phase one of the research, Teachers’ as Readers, (Cremin et al., 
2008a) raised the question as to whether teachers are familiar with a sufficiently diverse 



 

 
 

range of writers to enable them to foster reader development and make recommendations 
to young readers with different needs and interests.  
 
As I had identified this as a target area for us as a school, I used the findings of Cremin et al, 
(2014) to help our school develop the first theme for strengthening Reading for Pleasure 
(RfP).  I decided to focus my project on - Teacher knowledge of children’s literature and 
other texts. 
 

Aims  
 
International research (Flynn, 2007; Dreher, 2003; Hunt, 1993) has 
shown that ‘effective teachers of reading require sound subject 
knowledge of children’s literature, in order to support all children in 
becoming independent, fluent readers who make thoughtful 
choices about the texts they read.’ All texts play their role in RfP but 
how can we help children to make alternative choices to widen their 

reading experiences? 
 
As staff, we decided to embark on 
broadening our knowledge of children’s 
literature so that we could ‘have a secure 
knowledge of a range of texts, in order to 
have in-depth discussions and suggest 
reading material to individual children’ 
(Chambers, 1985, 1993). We knew that 
this was something that would be 
ongoing but to begin with these were 
our aims - 

 
• To start a ‘Staff Book Club’ so we could encourage the ‘meeting of minds’ (Harrington 

and Mills, 2011: 183).  
• To discover a broader and more diverse range children’s literature. 
• To share this knowledge with our children, whilst building a culture of reading for 

pleasure.  
 

Outline 

13 members of staff joined the book club – this 
was a mixture of teaching staff, teaching assistants 
and office staff.  

We began with a Zoom meeting where we all 
shared our favourite children’s book and discussed 
our general reading habits. We decided we would 
each take a turn to suggest three books, then read 
the one that received the most votes. We don’t 
have as much time as we would like (during term 
time) to read for pleasure so we hoped that this 
would make us ‘make time’ for reading. With our 
expanding repertoire, we would be in a better 



 

 
 

position to recommend books to children and have ‘in depth’ discussions (both with 
children and with each other).  

A display was put up at school so that 
the children could see us as Reading 
Teachers - teachers who read and 
readers who teach (Commeyras et al., 
2003).  

A question was raised as to who or 
what would inspire the book choices as 
some staff were more confident in 
choosing than others.  

This was an important area to address 
as we needed to make sure that we 
were choosing books that were 
different to what we would normally 
read. 

 I had the opportunity to shadow the UKLA book awards (7-10 category, led by Prue 
Goodwin) and this was a great opportunity to read some fantastic texts and to ascertain the 
thoughts of other teachers as to how the books could be used in schools. 

 ‘Book Blast’ with Nikki Gamble, where 
Nikki shares her 40 children’s book choices 
of the month, is also a brilliant way to stay 
up to date with new book releases. 

 

Impact  

After we had read our first book, ‘The Song From Somewhere 
Else’ by     A. F. Harrold – I noticed something magical 
happening. Various copies of the books, once read, found their 
way into the class libraries in Year 5 (where three members of 
the book club were based). Before long, there were groups of 
children reading them together, discussing the story and 
thoroughly enjoying the time they spent reading.  



 

 
 

As a result of this ‘enthusiasm’ for sharing, we started to introduce more reading groups in 
other year groups – Yr 2, 4 and Yr 6. These are proving to be very popular and there are 
always children asking me if they can join or start a new book group. We are hoping to 
expand these groups next academic year as well as providing more opportunities for 
children to read together.  

  

 

 

 

 

 

 

 

 

 

 

 

 

Our children are enjoying discussing what they read and are 
identifying themselves as readers. They are motivated to 
read and are relating more to the texts (ROGO model 
evidence base, National Literacy Trust 2017, page 2). They are 
sharing what they are reading with each other, on their 

Reading Trees, in Reading 
Journals, through Book Reviews and in Assemblies.    

Over the summer we are going to redesign our class 
libraries, inspired by 
one of our partner 
schools, and use our 
class budgets to buy 
new books. I’m sure 
the children will be 
keen to share their 
ideas of what books 
they would like to 
see on the shelves! 

‘This book made me cry. 
I kept imagining how I 
would feel if someone 
ripped up something I 

love.”     Yr 4  

 

 

“I love reading 
because it takes me 
to another world.”          

Yr 2 

 

“I’ve never finished a 
book before I joined 
this group. I’ve read 
things that I never 
would have picked 

myself.”                        Yr 
6  



 

 
 

Reflections on impact the TaRs research had on practice  

Initially, a few members of the staff book club  
were a little apprehensive     
about reading children’s  
books. However, they have all                                                                          
really enjoyed it.  
 
Some have been sharing the 
books with their children at 
home as well as at school. 
Teaching Assistants are now 
leading book groups, selecting 
the children who will most 
benefit and the texts to be 
used.  
 
More staff are reading for pleasure and 
although this project is still in its early 
days, I feel like there is so much more 
room for growth.  
 
We will continue to help ‘guide’ our 
children to make thoughtful choices with 
their reading - through book groups 
(possibly child led in the future) and recommendations. As staff, we will celebrate and 
continue to ‘widen our reading repertoires’. 

 Looking forward, we would really like to find a way to involve parents, possibly by way of 
a ‘Parents’ Book Club.’ Either way the change has been both refreshing and exciting and I’m 
looking forward to seeing where this new journey takes us.  

 

 

With an informed and 
enthusiastic adult as a 
guide, children may be 
motivated to take risks 
with what they read.’  

(Gamble 2019) 

 


