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Context 

I am the Headteacher of Branfil Primary School in the London Borough of Havering. I stepped in to 
lead reading across the school a few months ago, due to the reading leader’s long-term absence. 

Having improved our reading offer over the last few years, I have recently realised that the focus has 
been on reading instruction, led by teachers, rather than on reading for pleasure, led by children. As 
a school, we now need to develop a reading culture where both staff and children love reading and 
choose to do so daily, for pleasure, then enjoy sharing their reading experiences with others. 

OU Research inspiration and rationale 

The start of our journey will focus on improving teachers’ knowledge of children’s literature and 
other texts, whilst also developing their knowledge of their pupils’ reading practices 

       
Research by the Open University about ‘Teachers as Readers’ (TaRs) found that to successfully 
develop true reading for pleasure, ‘teachers need a wide and up to date knowledge of children’s 
literature and other texts’ (Cremin et al., 2014). I felt that this had to be my initial focus since it 
appears to be the foundation to build upon. If teachers do not love reading and are not able to 
recommend books, then children are unlikely to develop a love of reading themselves, unless there 
is a big emphasis on reading at home.  
 
The research also found that ‘when practitioners enriched their repertoires of children's literature 
and began to get to know the interests and practices of the young readers, they were more able to 
skilfully book-match and tailor their recommendations to particular individuals’. The second foci for 
our teachers was therefore to improve their ‘knowledge of children’s reading practices’. 

 

Aims  

• For teachers to feel motivated to read children’s literature in their own time in order to support 
all pupils to want to read for pleasure 

• For teachers to be able to recommend a range of texts to the children in their class, based on 
pupil interests 

• For teachers to understand each individual pupil in their class as a reader 

Outline 

• I led five teacher training sessions on Reading for Pleasure (RfP), using materials from the RfP 
website. 

• The first session focused on the big picture and the ‘why’ of making RfP a focus for the whole 
school as a way to start to address the increasing number of children not reading at age-related 
expectations following school closures. 



 

 
 

• Further sessions focused on the two foci identified above. 

• Teachers were encouraged to read books from a range purchased from Empathy Lab, so the 
content would have a direct impact on supporting children to deal with some of the emotions 
that they may have experienced over the last year, in relation to COVID-19. 

• Teachers added book reviews 
to a Padlet so they could then 
choose which texts to share 
with their class and 
recommend to individuals.  

• I started Padlets for Year 5 and 
Year 6 classes so children and 
teachers could share book 
recommendations during 
lockdown; this has continued 
now children are back in 
school. 

• A display in the main corridor, 
showed teachers reading their 
favourite books – this aims to 
motivate both pupils and staff 
to read more widely and talk about books.  

• Reading questionnaires were conducted by class teachers with every child in their class, 
facilitating a quality conversation about reading habits, resulting in teachers understanding 
more about their children as readers. 

Impact 

It is too early to see a measurable impact on pupil data, however, the impact on teachers’ 
motivation to read and engage with their pupils as readers is clearly evident. Teachers are sharing 
book recommendations with each other and pupils, trying motivational events like book tasting, 
producing reading rivers with their children, asking to purchase books for their class or year group 
and suggesting different ways to promote reading.  

One Year 6 teacher sent me a spontaneous email after our fifth training session: “Some reading 
feedback - my class are LOVING having picture books read to them at the moment! Got a clap at the 
end this morning!!” 

Another teacher told me that she had brought in some books from home - Disney stories but told 
from the villain's point of view – for children to read and pass on.  She has a waiting list for the 
books (boys and girls) and a child had brought in another book from the same series explaining that 
she liked the sound of the books and had asked her parents to buy a few.  
 
Teachers are continuing to engage with research from the OURfP website, conducted by colleagues 
in other schools, and planning to try a variety of approaches, including exploding books replacing 
our current Reading Bingo approach and introducing Branfil Book Awards.  
 

Reflections on impact the TaRs research had on practice 

The aspect of the TaRs research that had the greatest influence on me was that about the 
limitations of teachers’ knowledge of children’s literature. I absolutely love reading and I regularly 



 

 
 

tell the children about my love of reading, wanting to inspire them, but this research made me 
reflect on the fact that I have not kept up to date with children’s literature, other than books that 
my own children have chosen to read.  

Challenging myself to engage with recent children’s literature, and a variety of text 
types, has profoundly affected what I now choose to read. I have found Twitter to 
be a fantastic way to share book recommendations and engage with authors. The 
range of literature available to children is truly awesome and inspiring, such that I 
now often choose a book written or children over one aimed at adults. My aim is 
to share my newfound passion with my staff team so they all join me in truly 
reading children’s literature for pleasure, and passing that love on to our pupils. 

RfP is one of our improvement priorities for next academic year. Through Joint Practice 
Development (JPD) teachers will work in autonomous groups to do their own action research for 
one of the other key areas identified as vital to develop a reading for pleasure culture. By setting 
personal goals, sharing their findings and contributing to the OURfP community, I aim for our whole 
school community to genuinely read for pleasure. 

 


