
 

 
 

Growing a genre  by Alex Hull 

Context 

I am currently a Year 5 teacher at Little Stoke Primary School in South 
Gloucestershire. I am one of four teachers who are taking part in further 
research in Reading for Pleasure in our school. We all have individual ideas and 
skills and therefore have embarked on this project in order to give our children 
a selection of pedagogies. Our School Development Plan includes a need to 
increase the engagement, attainment and progress of boys reading and to 
develop the integration of non-fiction into our teaching. 

OU Research inspiration and rationale 

Throughout this project, the TaRs findings inspired the development of RfP in my class in a variety of 
ways but mostly through the informal book talk pedagogies, including inside text talk and 
recommendations. The necessity to allow children to share their own reading preferences and 
practises and understand what type of reader they identify as, both in terms of tastes, but also how 
this links to how they see themselves.  

Not only did I want to ensure that I could ‘Take responsibility for and plan to develop children’s RfP 
alongside and as complementary to reading instruction’ but also to giving ‘committed time and 
space to giving individual readers their attention.’ (Teachers’ knowledge of children’s reading 
practices Research Summary, The Open University) 
 

I was inspired with the prospect of encouraging an evolving understanding of genre which 
would allow children to build upon their own understanding of texts and allow them to 
articulate their preferences in a more clear and knowledgeable way.  

Aims  

The aim of this project was based on the research around informal book talk, text talk and 
recommendations as stated in the TaRs research findings.  

For the particular class I have been teaching, this was a teaching and learning response directed 
specifically to them and their bespoke needs. The class has a very high proportion of engaged 
readers, but there was a considerable amount of ingrained and sometimes closed-minded 
perceptions around genre and what their preferences were. 

My aims specifically: 

➢ Inside text talk: To develop this further through a deeper understanding of genre and 
different individuals’ preferences.  

➢ Informal book talk: To ensure that children can give opinions on books which they may not 

have come across before and develop their reasoning. Make time and space for children 
to explore texts in greater depth, share favourites and talk spontaneously about 
their reading 



 

 
 

➢ Recommendations: To consider individuals as readers and recommend books to them 
based on a better understanding of their tastes. This includes encouraging them to read 
genres that they haven’t read before. 

Outline 

Understanding genre 

 

 

 

 

 

 

Firstly, it was important to teach children a variety of genre and sub-genres in order for them to 
understand what they were reading. This allowed them to link the types of texts they have read 

before to others.  

Informal book 
talk 

 

 

  

 



 

 
 

 

 

 

 

 

 

Children were able to share their opinions and tastes based on specific genres covered in the 
sessions. This opened up informal discussion, questions and ponderings. This also allowed the 
children to become more aware of their peers in order for them to understand and develop their 
knowledge of other people as individual readers.  

Recommendations 

 

It has been very important to encourage deeper thinking about genre and key features of texts 
which might inspire children to read. By highlighting the genre and sub-genre and including three 
key words which summarise the feel of the book, children have been simultaneously choosing 
books based on their preferences and being able to make choices which were unbiased towards a 
specific genre if they thought that the three words inspired them. For example; a fiction book with a 
strong historical tie which links to WW2 might not be a book which all children would choose. 
However, this same book also includes strong themes on alternative worlds, strong animal 
characters and adventure.  

Impact 

I approached this project not only to benefit the whole class but to look specifically at selected 
‘focus children’ in order to monitor impact.  

The three key impacts from the project are as follows: 

Confidence             

Children’s confidence when choosing books has been enhanced. I have seen a reduction in 
children’s bias to a specific genre or author. This has opened the children up to books which they 
might not have chosen before. The children seem more open to reading a book that they are 



 

 
 

unfamiliar with because they have been exposed to a wider variety of genres now. Many of which, 
they were surprised by.  

‘’I didn’t know what a graphic novel was before, but I think I might have some 
at home.’’ 

Reading habits 

It has been striking to notice the difference in how children choose their books from school and 
home now. This seems far more considered and children are clearly making choices about what they 
read based on a deeper understanding of genre and the main themes of a book.  

‘’Please could I read the Ghost Story book that we read last term?’’ 

Informal book talk 

The adults and I in class have made a big effort to promote reading texts which the children are 
enthused about and have chosen for themselves. This includes recommendations which have been 
woven into our practise in a much more natural way. As a teacher, I have been encouraging 
incidental and reciprocal conversations about books as the children are walking into class, during a 
transition, when reading for pleasure in quiet time. This has resulted in children who are expecting 
conversations about what they are reading, an acknowledgement that this is an important decision 
and a chance to build relationships further amongst adults and their peers.  

‘’He really loves reading. He literally skips out of the door to read with me. It is 
so sweet.’’ 

Reflections on impact the TaRs research had on practice 

The TaRs research has helped me to: 

- Be responsible for RfP as a stand-alone teaching point and not simply time for the children 
to read in silence.  

- Use my own knowledge and enjoyment of children’s literature to enrich children’s 
understanding and broaden their repertoire.  

- Ensure that talk about books can be spontaneous and un-structured. This allows children to 
see RfP as something completely un-pressured and something they can look forward to and 
feel positive about.  

My next steps will be to: 

- Broaden the reciprocal and interactive communities of readers from a small target group to 
a larger group or even the whole class. This might be through technology, homework, or 
perhaps as a club.   

- Give further time and space for children to explore different genres and to have a more 
robust structure for this.  

- Develop a reading environment which incorporates genre and sub-genre effectively so that 
children can make informed choices about their next book.  

- Encourage stamina for reading through spontaneous chapter or genre studies. This also 
includes a more seamless inclusion of these texts within teaching of reading skills.  

 


