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Context 

I’m currently a Year 3 teacher at Elmhurst Primary School. The aim of this project is to incorporate 
books as a more frequent conversation topic for children. Elmhurst is a large four-form entry school 
in East London, with a high percentage of children from ethnic minority backgrounds. Elmhurst is 
currently placing more emphasis on reading for pleasure in light of the recent pandemic, where 
reading levels at home have dropped amongst our pupils. This project is aimed to be a part of this 
push and complement the aims we already have as a whole school community. 

OU Research inspiration and rationale 

A reading for pleasure pedagogy (RfP)and reading communities that 
are reciprocal and interactive are behind my motivations for 
developing reading for pleasure in my classroom. Building 
Communities of Engaged Readers - Reading for pleasure by Teresa 
Cremin et al. (2014) explores the different approaches that can be 
taken by a school and its staff to establish a wider community of 
readers. Cremin infers the importance of allowing children to have 
as much of a say in what they read as their teachers and that 
“‘books in common’ play a particularly resonant role in helping 
build communities of engaged readers.” (Cremin et al. 2014). This 
concept is playing a crucial role in the practical aspect of my project 
in the hopes that the children of my classroom can build a wider reading community. 

Aims  

This project aims to establish a community of more confident readers and an environment where 
reading and ‘informal book talk’ is a natural part of conversation. With the launch of Battle of the 
Books program at Elmhurst, I hope to incorporate strategies to encourage book recommendations 
from children, more confidence in reading aloud and integrating book talk as a part of the children’s 
regular exchanges. These aims encompass the final goal of increasing the pupils’ as well as my own 
knowledge of children’s literature. 

Outline 

I have taken a number of steps to begin changing the attitude towards reading amongst the 
classroom community. Although I understand that establishing an ideal community of readers will 
take some time, I am hoping to see the beginning stages of a new era in RfP in the classroom.  



 

 
 

The steps I’ve taken include: 

➢ allowing the children to choose or vote for a text for end-of-day reading time and giving 
them the option to change it if they are not enjoying the story. By giving the children more 
ownership over what we read at the end of the day, I hope to engage more children and 
encourage them to pick up the text and read it themselves afterwards as well. 

➢ children can borrow more than one book at a time from the book corner to give them more 
variety in what they are reading. 

➢ children are given special golden tickets which they can put into books they have read and 
really enjoyed. This indicates to the next reader that the book that it has been read and is 
well liked. This is to encourage the children to enquire and converse about various books 
with each other and encourage one another to recommend texts and engrain the topic of 
different story books into their conversations. 

➢ book waiting lists for a range of ‘special books’. Children are randomly placed in a list for 
the books that they want to read and have ownership over collecting, marking and passing 
the book to the next person on the list. I release a few books at a time.

 → The book waiting lists 

 → The ‘special books’ shelf 

➢ With the launch of the Battle of the Books (BOTB) at Elmhurst, the children are able to 
access a range of new and exciting books to read in a fairly limited time frame. They must 



 

 
 

try to get through as many of the term books as they can and by the term’s end, will vote on 
their favourite story. 

➢ When distributing the books, I use a ‘wheel of names’ tool so each child has an equal 
chance to borrow the new book. Once children have read the story, they write a review on 
the Year 3 BOTB Padlet to share their thoughts. Children are able to view all reviews from 
the children of year 3 and can even ‘like’ ones. 

➢ I’ve also created a display to keep track of who has read each book and will also use it as a 
tournament board to track the most popular story. 

 → BOTB display 

Impact 

I have undertaken a number of different ways to improve the reading culture in my classroom in the 
past and found that the results are usually of a lacklustre quality. I have had the opportunity to work 
in a number of schools before Elmhurst and found that the RfP programmes were far too generic 
and undirected. 

The approach of this project being to have one focus i.e. informal book talk, has been essential in 
identifying a range of specific activities and approaches to make an impact on the children’s 
understanding of reading and their attitude towards it. The children have become more open and 
have separated the ideas of reading and being alone when reading. They are more understanding of 
the community that can be formed through a story, which is read individually. Before beginning this 
project, the children thought of reading as a very isolated hobby. Through the steps taken above, 
they are now able to see that having read the same stories can be the same as sharing an interest. 

The golden tickets have shown success as well. The initial novelty of finding a shiny ticket in a book 
brings about an interest in the finder of the ticket and on many occasions, children have expressed 
their excitement about it without thinking about the context of the classroom. This is usually 
portrayed as a very sudden “Miss! I found so-and-so’s golden ticket!” which will immediately grab 
the attention of both the ticket owner and the rest of the class. 

The placement of displays has also been of high importance in this project. Although I understand 
that displays can be difficult to place depending on the layout of a classroom, I was fortunate 



 

 
 

enough to be able to place my BOTB display right at the classroom’s exit door. This meant that every 
time children walked out of the class, they would see the display and which names have been added 
to each book as their little ‘badges of reading honour.’ This often prompts whispers amongst the 
children about their common books as they walk out and the conversations develop outside. The 
takeaway here is that for these displays to be impactful, they should at the very least, be easily 
viewable to the children. 

The book lists have also shown great success, as children are keen to get their hands on the book 
when they know they are next on the list. I have often observed the children asking each other how 
long they will take to finish. Since starting the project, I have also had a number of children and 
parents wanting to borrow more and more books for home from the book corner. Of course, this 
is a welcome request and parents have been more than happy to see their children reading more 
often at home. 

Although the initial set-up of this project involved quite a commitment, once things were running, 
the systems going on in the class became very student-led and more autonomous. The attitudes 
of children have become more positive towards reading and the sense of ownership that they feel 
has contributed to this. The children have even started to recommend books to me without any 
prompting or influence. 

Reflections on impact the TaRs research had on practice 

‘Books in common’ was definitely the most integral focus of this project. Before this, children were 
not having any ‘informal book talks’ because there seemed to be no common ground between them 
in terms of reading, or at least a way for children to find common ground in the context of their 
reading records.  

I have found that the pay-out for the effort is definitely worthwhile, but it is also important to 
maintain a balance so that the process does not become overwhelming or only have a short-term 
novel effect. Student ownership is also key in both reducing the input from the teacher, as well as 
enabling the children as motivated readers and building the conversation between them. 

 


