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Context: 

I am employed as a part-time Year 1 teacher and a RWI Reading Leader at Lipson Vale Primary School 
in Plymouth.  

Our school is an Inner-City two-form Primary which has 420 pupils. Historically, KS2 data shows that 
57.9% of pupils achieved the expected standard in Reading, 17.3% lower than the national reading 
average.  

In order to improve pupils’ outcomes, we have made significant changes to the teaching of reading 
across the school in the last two years. The most significant change being commitment to the Read 
Write Inc synthetic phonics programme. In the two years since its introduction there has been a 
considerable shift in consistency of practice and improvements in pupils’ reading skills.  

I hope that my research will encourage children to engage in reading for pleasure and be inspired by 
the reading environment.  

 
 

OU Research inspiration and rationale: 

Through my involvement with the OU/UKLA Teachers as Readers 
(TaRs) group run with the Ilsham English Hub, I was encouraged 
to consider my current class and their attitudes towards reading. 
Upon reflection of my reading for pleasure pedagogy I became 
aware of a number of areas in which I felt I could improve my 
practice. As an early year’s practitioner, I was keen to focus on 
the way physical and social environments influence how children 
feel, act and behave towards reading. 

The TaRs research found that:  
 ‘Social reading environments were seen to be key to creating richly reciprocal reading communities in 
the Teachers as Readers research. Physically engaging, the most successful environments tempted 
children into texts and offered spaces to relax, browse, and read for pleasure’. (Cremin et al, 2014) 
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In addition, giving children choice and ownership was found to be a significant factor in the creation 
of new social spaces for reading that develop positive attitudes towards reading. As Grambrell (1996) 
found, when children were asked which book they enjoyed most, 80% of them said that it was the 
one they had chosen themselves. 
 

I have always considered my reading corner to be an 
essential part of my classroom but, I recognised that the 
area lacked identity, had become cluttered and looked tired. 
After conducting observations of children during continuous 
provision it became apparent that the class reading corner 
was a neglected area and there was a lack of desirability in 
using the classroom for a social reading space.  

 

Aims The aims of the research work were as follows: 

• To develop social reading environments where children can access a wider range of high-
quality texts. 

• To work collaboratively with the children to create a new reading space, which is both 
physically and socially engaging. 

• To ensure children have ownership of the reading environments and these reflect their 
reading preferences. 

• To develop my knowledge of the children’s reading practices and preferences. 

Outline  

In order to foster a genuine change, it was important that the children 
had a voice and were involved in design and choice of the reading 
environments. The first task I undertook was to develop my knowledge 
of the children’s reading practices and preferences in terms of their 
book choice and preferred reading spaces. I used the OU KS1 children’s 
reading survey to gather this information. Through this process I was 
able to ascertain that: 

• Children preferred to read or be read to whilst they were 
comfortable, warm and snuggled up in bed.  Story times were 
usually at night before they went to sleep.  

• They gained the most enjoyment from shared reading 
experiences with their parents reading aloud to them.  

• Their reading choices included non-fiction, magazines, comics, 
and chapter books. Surprisingly, very few children were able to 
name book titles they enjoyed and 42% either didn’t like reading 
or thought it was okay. Many of these children were boys and our 
more able readers!  
 
 



 

 
 

This inspired me to create a cosy book corner that included a sofa, beanbags, cushions, blankets and 
throws, soft lighting and a canopy to give a sense of enclosure. 

 

 

 

 

 

 

When resourcing the new reading environment, I took account of children’s preferred reading 
materials and provided non-fiction texts, graphic novels and magazines. I also introduced poetry 
books and books which encouraged participation. 

  

 

 

 

 

 

After an initial review of the classroom social reading environment and children’s reading habits I 
began to plan and design our new outdoor reading den. The children completed drawings of what 
our ‘amazing reading space’ would look to them. Many of their illustrations featured comfortable 
seating, cushions and shelving rather than boxes. 

 

 

 

 

 

 

 

 



 

 
 

I then set about transforming our old garden shed into space which would entice children to read and 
promote reading for pleasure. 

 

 

 

 

 

 

 

Additionally, in order to raise the profile of reading at home and to expand children’s book choice I 

created a ‘swap box’ where children are able to borrow books daily and return when they are ready. I 
also encouraged children to bring their personal reading preferences, we then shared these during 
Storytime and displayed photos on our ‘we love reading’ wall. 

Impact 

This project has had a considerable impact on both me and my pupils.   

My RfP research and the TaRs group has improved my knowledge of 
children’s literature, as we would regularly review and recommend new 
titles that were just too good to miss. Admittedly, this has been an 
expensive exercise, but I have developed a substantial repertoire of books 
which I can now tailor to my class’ needs or to an individual’s reading 
preferences. I can honestly say that I know so much more about my 
children and not just as readers. This research has opened a dialogue 
between us, and enabled us to share and discuss our interests, likes and 
dislikes.  

After the improvements were made, I revisited the survey with those 
children for whom reading was noted as just ‘okay’ or they ‘didn’t like 
to read’.  I noticed a sizeable shift in their attitudes and comments; 
reading was valued and had become a pleasurable pastime. For these 
children the purpose of reading had been transformed, as had their 
confidence in their abilities.  

One such child is now a regular in the new reading den and book 
corner.  She has favourite books, spends time reading these to others 
and loves to share books from home. Another child has developed a 
passion for poetry and asks everyday if I can read from the Tiger, 
Tiger, Burning Bright collection. 

 



 

 
 

Reflections on impact the TaRs research had on practice 

Upon reflection, this research has shown that developing social reading environments is about more 
than just location. These spaces need to entice, to lure those reluctant readers towards a new found 
outlook. Through the combination of new sensory experiences, a shared perception that reading is 
rewarding and a desire to embrace their reading preferences I have been able to build our own small-
scale reading community. 

Moving forwards, my focus will be: 

• Using these findings to help create a whole school ethos for 'reading for pleasure'. 
 

• Sharing my findings with staff members to support their CPD and encouraging them to 
provide children with a reading environment in their classrooms. 

 

• To continue to learn from each new cohort what their preferences are to ensure their wishes 
are heard. 

 

 

 


