
 

 

Did someone say LIBRARY?!  

Lizzie Selway  

Context  

I am a Year One teacher, Early Reading and Phonics Lead and Computing Lead for a large two-
form entry primary school called Aspin Park. Aspin is an academy-based school in a fabulous 
market town called Knaresborough in North Yorkshire.  

As a school, we are committed to developing a reading community where children and 

families have a passion and commitment to read and enjoy book talk. We are continually striving to improve our 

reading for pleasure pedagogy, and this is a key area for development on our school’s action plan. I am passionate 

about fostering a love of reading in every child and I believe this can commence by improving our school library. I 

aspire for all children to rush to the library, choose their favourite book and slump down on a mountain of cushions 

to start reading. Children should be able to get lost in a book!     

Research inspiration and rationale  

The Teachers as Readers (TaRs) research revealed the importance of social reading environments and informal 
book talk. Having a richly engaging reading space, both physically and socially, is vital in developing children’s 
reading for pleasure (Cremin et al., 2014).  

In addition, giving children choice and ownership was found to be an important factor in the creation of new social 
spaces for reading that develop positive attitudes towards reading. The importance of informal book talk and 
recommendations can be linked to children’s ownership of reading for pleasure.   

These findings from the TaRs research inspired me to improve and elevate our current library area. Children need a 

safe and comfortable place to explore and delve into a range of books. I believe that a library area should be filled 

with a variety of genres, text layouts as well as there being an array of non-fiction books.   



Aims   

o To develop my knowledge of the children’s reading preferences in order to boost interest levels 

amongst children and staff.   

o To work collaboratively with the children to create an updated library space.  

o To explore the literature around book talk and incorporate this into a library timetable.  

 

Outline  

Updating the school library has been a priority on the school’s reading action plan for some time. The children 
have been involved in this journey since the start. We have recently completed a whole school reading challenge 
where the children were sponsored by the minute for reading over a two-week period. The money they raised has 
been used to buy books of their choice for our library. In addition, the children asked if the teaching staff could also 
choose a range of books for the library too. As a collective whole, we chose books about diversity.   

In discussions with a range of children, they are more inclined to enjoy reading when relaxed. They would like 
cushions, blankets, lamps, and toys to help them read for pleasure. This is something that I hope to purchase using 
the school’s budget in the near future.   

The desire to engage with a diverse range of texts in the library was prominent in the children’s discussion, 
including ‘old favourites’, poetry and magazines. As well as this, each class has created curiosity cubes to reflect 
their class novel. The children have commented on the fact that they would love to view each classes’ boxes and so 
would like them to be displayed in the library.  

On assessing the library environment and by reflecting on child-lead discussions, I came to realise that the library 
set out was not inclusive and it did not flow. As a result, I moved tables, adjusted bookcase angles, added more 
vibrant flower displays showcasing new books and old classics, and “culled” books so that the area felt more 
accessible, spacious, and less over-whelming. If the school’s budget allows, I would like to add greenery to the area 
to create a natural, calming environment.   

   



Impact  

Something that has interested me from the start of this project has been the children’s engagement during class 
reading times. I have found that children have become more enthusiastic to read – they have been taking their 
time to choose a book to read as well as extending their sentences when recommending books.   

To encourage the importance and engagement of reading for pleasure, teachers are now incorporating ‘reading 
for pleasure’ time within their weekly timetable. For example, Year One have it on a Monday morning at 10:45am. 
This time is the children’s time where they can take ownership of their reading choices. Some decide to read alone 
whereas others decide to read in partners. I witnessed one child who had chosen to read ‘Mustard Custard 
Grumble Belly and Gravy’ by Michael  
Rosen. He soon realised that this book would be a good sharing book as it is full of humorous  

 

poems. Therefore, he decided to move reading spots and sit with his friend. In this respect, the boy and most other 
children are reflecting in-the-moment on themselves as readers and making choices in terms of what spaces meet 
their preferences.    

In addition, the children’s desire for the library area to be a comfortable, safe, informal space has been mirrored 
in most classroom environments. I believe this mirroring of environments has improved the children’s attitude to 
read for pleasure. Children are more inclined to choose the reading area in provision and therefore to develop 
reading for pleasure strategies.   

It has not just been the children who have shown an increased willingness to read for pleasure but also the staff. 
Teachers have stated that they have really enjoyed designing the curiosity cubes to reflect class novels and have 
valued the children’s discussions based on these. Teachers have said that they love reading for pleasure at home 
but sometimes struggle to find the time during term time. It has been suggested that there should be a ‘book 
swap’ area in the staffroom where staff can exchange and swap books. This supports the TaRs theory that reading 
teachers are teachers who read and readers who teach.   

 



Reflections on impact the TaRs research had on practice  

The TaRs research revealed the importance of richly engaging reading spaces, both physically and socially, and the 
role of giving children choice and ownership in creating these to develop reading for pleasure. On reflection, 
allowing the children to choose books they wish to have in the library area was critical. I originally felt that I 
should have chosen our new books in my capacity as Reading Lead so as to include a variety of genres and text 
types, but now I recognise the importance of trusting the children’s judgements and allowing them to choose 
books that they would be likely to select to read in the library area. My observations show me that there have 
been such changes in the children’s engagement and stamina as readers. Giving them freedom and ownership 
was fundamental in supporting this.  

In line with the findings of the TaRs research, it’s clear that both the physical and social aspects of the 
environment are important to the children. As teachers, we understand that these aspects are important in 
developing reading for pleasure, and I believe that the children recognise this value too.   

Ultimately, giving the children freedom to reflect on their reading preferences to create their own library area 

resulted in far higher levels of engagement than if I had tried to update the library on my own.  

 

Next Steps  
 

My next steps are to increase parental engagement in reading which is a direct link to TaRs research. I would like 

to invite parents in for a coffee and cake every month and allow them time to read for pleasure with their child 

and other children, in the library area that the children took ownership of. I believe this would stimulate high-

quality discussions and book talk, as well as giving the children the opportunity to show the adults how proud they 

are of their accomplishments. In addition, allowing parents to listen to the teaching staff read to the children 

could prove beneficial in terms of sharing vocational skills and comprehension skills.  

 
 

 

 

 

 


