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CONTEXT
Teachers’ knowledge of children’s literature and other texts

We are both currently Year 3 BA students on the Primary Education course at The 
University of Greenwich. We have chosen to embark on our journey on the children’s 

literature enhancement course, as this is an area of interest for us. 

Additionally, we believe our knowledge of children’s literature is an area which we 
both need to develop, as this will benefit our repertoire of children’s texts and future 

students in our classrooms. 
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OU RESEARCH INSPIRATION 
AND RATIONALE

We have chosen to focus on teacher’s knowledge of children’s literature and other texts, 
as we feel we have a limited repertoire of children’s texts and would like to expand this. 

Through Cremin et al’s (2014) research, it was concluded that a wide range of 
children’s texts along with a deeper understanding of where to find texts enabled 
teachers’ to confidently embed a reading for pleasure pedagogy in the classroom.

The findings of the Cremin et al., 2008 research were:
•46% of teachers named six authors.

•Only 10% of teachers named six poets.
•Only 10% of teachers named six picture fiction creators. 

Many of the teachers in the survey named their favourite childhood author. This was 
also prevalent when we completed our own initial TaRs survey, which supports our 

chosen area of focus.



AIMS:

● To develop our knowledge of quality children’s 
literature to use in the classroom.

● To engage in a community of readers, which aids 
our knowledge of children’s literature through the 

use of social media platforms, along with 
established professionals.

● To reflect on our own development of children’s 
literature throughout our journey of the course, by 

repeating the TaRs survey.



INITIAL TARS SURVEY

When completing the TaRs survey we found that alike the research many 
of our authors were ‘celebrity’ authors. We also found that many boxes 
were left blank as we had insufficient subject knowledge in children's 

literature. This is a reason that we chose this course as we felt that this 
really needed to be developed in order to immerse children in reading and 

adopt a reading for pleasure attitude.

In both of our surveys we named the celebrity authors Cremin et al 
(2008) found in their own research. The main authors in that were 

“Roald Dahl, Michael Morpurgo, Jaqueline Wilson” and as you can see in 
the pictures  these were ours also. For poetry we both only managed to 
think of Michael Rosen again echoing the findings of the research and 

raising concern for both of us.

The blank boxes show that there is a huge gap in our subject 
knowledge of children's books and authors. This is hopefully 

something that can be developed through our university course and 
this work. We completed the survey at the end to show our progress 

and development of knowledge towards children's literary.



UKLA CHAT AND SOCIAL MEDIA 
GROUPS

UKLA: this was the UKLAchat discussing children’s non-
fiction books and how to use them effectively in the 
classroom. Niamh engaged in this to immerse herself into a 
community of readers and develop her repertoire of quality 
non-fiction children’s texts. During this experience there 
were many new books that Niamh had not come across but 
could now effectively use in the classroom and have in her 
classroom library. 

After looking through Facebook for children's literature 
communities to join Connie came across Library Mice. 
Their website contains many blogs about different 
children’s books including the appearance of BAME 
characters and refugees. This would be useful in the 
classroom as children can explore books before reading 
them to see if it interests them. 



READING RIVERS AND CIRCLES

In a session at university this was completed to acknowledge the various types 
of reading that we did within a selected hour of the day. Niamh found this 
beneficial as it helped to draw attention to the amount of different types of 
reading and when people engage in this. When comparing with the class it was 
clear that lots of different types of reading take place that are functional, 
pleasurable and informative. 

We also competed reading rivers in a university session, the 
main focus of this was to look at our earliest reading 
memories to the present date. It was easy to complete up 
until Year 11 as beyond this the educational workload 
increased leaving less time to read for pleasure. We found 
that a lot of the books in the later half of the river were 
completed when on holiday or when on school holidays. 

Through completing these tasks we found most that most of 
our reading was informative and functional due to lack of 
time and lack of knowledge of quality adult fiction.



BOOKS WE’VE EXPLORED IN 
SESSIONS

In our first session we explored four authors: Shaun Tan, 
Emily Gravett, Colin Thompson and Gary Crew. From looking 
at these authors in detail we gained more understanding and 
developed our knowledge of children's authors. As we looked 
at a huge variety of books we can now use these effectively in 

the classroom and recommend these authors to children.  

Alpha was a book that we had in common 
and examined deeper in one of our 

sessions . We created a Question and 
Answer sheet exploring the answers we 
thought Alpha would give. Although we 
did not connect with Alpha we both think 
that it would be highly educational and 

discusses sensitive topics very well. 



LGBTQ+ BAME and Refugees

Though exploring a variety of children's books in university sessions we are 
now more aware of the variety of topics that children's books cover. We 
were both unaware that children's books covered these topics and of authors 
who wrote around these themes. This session has allowed us to develop our 
knowledge of children's literature and the ways that sensitive topics can be 
introduced in the classroom. We were both surprised by the findings of 
CLPE’s Reflecting Realities research (2018) due to the fact that many 
children couldn't identify a character in a book that represented them. We 
also developed our understanding and knowledge of texts that explore 
refugees through a session with Amnesty UK. 
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CLPE Poetry

Poetry is an area of English that we both lack confidence in 
especially when it comes to teaching it. Charlotte Hacking 

from CLPE delivered a session and provided us with a 
repertoire of poetry books. In addition to this, she shared 

activities that can be effectively used within the classroom. 
This session was extremely useful and boosted our confidence 
when planning for future poetry lessons. Reflecting on this, 
we are both now able to name a variety of poets that are not 

celebrity authors thus, developing our knowledge of children's 
literature.



UKLA Spelling CPD Session

To develop our knowledge of spelling we attended a CPD 
session delivered by UKLA representatives. The session 
covered different approaches to teaching spelling, along with 
a wide range of books that can be used to enrich children’s 
learning. The session provided us with a range of activities 
that can be done using these books. 

Additionally, this session enabled us to gain an insight into 
how using quality texts can engage and motivate learning as 
opposed to a passive spelling worksheet. We were surprised 
to find out that there were specific books that explored 
spelling, and these are definitely on our Amazon wish list! 



Impact

● Overall, our knowledge of children’s literature has really developed over 
the past 7 weeks. Not only has our knowledge developed, but we are 
now aware of where to go to access quality children’s books that we can 
use in the classroom. 

● Our attitudes towards children’s literature has shifted and is now more 
positive as we now have a wide repertoire of quality children’s texts and 
activities that we can do around the texts.

● Though our sessions we have covered a variety of topics such as 
refugees and LGBTQ, not only are these sensitive but they can be 
controversial when teaching. Additionally we covered how to teach 
these topics and have also been eye-opening to us as these are areas we 
were ill informed off. Books covering these topics can be used to 
address these sensitive issues in a safe and accessible way rather than 
watching the news as this can be biased.

● A topic that we both lacked knowledge and confidence in was poetry. 
However, with the use of books we now feel confident to plan and teach 
effective poetry lessons. We can also now recommend books related to 
children's interests which will inspire them to see poetry in a positive 
light. 



REFLECTIONS ON IMPACT THE TARS 
RESEARCH HAD ON PRACTICE

In our future teaching we plan to:

● Use a wide range of rich texts to 
engage and motivate children.

● Create a reading for pleasure 
environment where children feel 
comfortable and inspired to read 
through the provision of a range of 
texts. 

● Access websites including: CLPE, 
OURfP,  UKLA, Letterbox library 
and Amnesty Uk to immerse children 
in a variety of quality texts. 

Reflecting on this it is important to provide 
children with a knowledge of a range of 
authors rather than just celebrity authors. 
Not only will this develop their RfP and 
vocabulary but different writing genres can 
help children find their niche in English 
allowing them to enjoy their learning.
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