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Context

We are third year BA Primary
Education students at the University
of Greenwich.

We are currently participating in an
engaging Children's Literature
course.

We all have experience across key
stages ranging from Reception
to year 5

OUR
RESEARCH
INSPIRATION
AND
RATIONALE

• We have chosen to explore our considerable knowledge of children's
literature and other texts, because we wanted to expand our knowledge
of children's literature, authors and illustrators as we recognised this was
an area we were limited in and were more Dahl dependent.
Furthermore, we wanted to specifically focus on Black, Asian and Ethnic
minority (BAME) authors and books as this is an area that both trainees
and qualified teachers lacked in (Sundorph, 2020).
• 'Primary professionals lean on a narrow repertoire of authors, poets
and picture fiction creators. It also discusses teachers' personal reading
preferences and considers divergences and connections between these
as well as the implications of the teachers' limited repertoires on
the reading development of young learners.' (Cremin, 2008)
• In 2019, 33.5% of the school population were of minority ethnic origins.
This starkly contrasted only 5% of children’s books which had an ethnic
minority main character. This therefore shows that BAME children are
being under-represented within the classroom. As trainee's, we wanted
to develop our knowledge of BAME authors to increase literature
diversity in our future classrooms.

CLPE- reflecting realities 2019

AIMS
• To increase our pedagogical knowledge of children's
literature.
• To widen our repertoire of BAME children's books.
• To increase our literature diversity to engage all
learners in reading for pleasure.
'When children cannot find themselves reflected in
books they read, or when the image they see are
distorted, negative, or laughable, they learn a powerful
lesson about how they are devalued in the society of
which they are a part'. (Rudine Sims Bishop's, 1990)

OUTLINE: The
work we did
• We explored different picture books in our university seminars.
• We also attended a CLPE poetry workshop where we learnt about different BAME
authors and poets as well as recognising how children respond to BAME authors
and poets.

• We have also engaged in social media to increase our knowledge of children's
literature we have joined children's picture books groups on Facebook.

Survey study
We struggled to think of names other than the names we
put above whom were all 'celebrity' authors (Cremin,2008).
Moreover, CPLE research conducted showed that teachers
tended to use books they read at school and had
limited knowledge on current diverse readers as it showed
with our initial survey. '
• Questionnaire responses were gathered from 1200 teachers. The
data found connections made between the teachers' own reading
habits and preferences, their knowledge of children's literature, their
accessing practices and pedagogic use of literature in school.'

We conducted our own initial
surveys' and realised that the writers we
identified were very mainstream. We
conducted a survey at the end of our course
and there was a significant increase in our
knowledge of BAME authors and illustrators.
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BAME authors and books
Matthew A. Cherry

Through engaging in seminars, webinars and social media
we expanded our knowledge of BAME authors and books we
can use within the classroom to enhance diversity in literature.

Lupita Nyong'o

Nadiya Hussain

Ibtihaj Muhammad

CLPE- Poetry and BAME authors
We attended the CLPE
poetry webinar to
increase our knowledge of
BAME poets and a range
of resources to use in the
classroom.

IMPACT
We have increased our knowledge of BAME authors and books
featuring BAME characters and have explored the impact this has
on children in the classroom.

As BAME women ourselves, developing our knowledge of
BAME authors was very important to us as we aim to make our
reading environments in our future classrooms very diverse.

We felt underrepresented within books, however exploring an
increasing range of BAME books and authors helped us feel
represented which is likely to be reflected in children. During our
Diversity and Children’s Literature session, I sat next to ‘THE
PROUDEST BLUE’ because the girl on the front cover looked like
me. We felt represented!

REFLECTIONS ON THE IMPACT
THIS RESEARCH HAD ON
OUR PRACTICE
Teachers’ knowledge of children's literature, authors
and illustrators is very important because it allows
practitioners to provide all children with
opportunities to respond to the literature.
Moreover, when teachers know their classroom,
along with the knowledge of children's literature, it
allows children to either identify themselves within
the literature or understand other perspectives
through a book.
We as teachers are aware that it is important to
have a range of children's literature within the
classroom to ensure that all children are
represented and included.
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