


| am the Year 6 teacher in a one-form entry primary school
in Cambridgeshire.

This pI'OJeCT was created through dialogue with Teresa
about reading stamina as we were both intferested
for an OU /UKLA conference.




This project is founded upon the ‘Teachers as Readers’ research, in
partficular, this research identified that each teacher’s knowledge of

children’s as readers was key to nurture their love of reading (Cremin et
al., 2014).

Additionally, by understanding children’s reading practices, the research
highlighted that teachers would be able to offer more tailored support
to individual readers. They would also be able to build on their

wledge through developing reciprocal and interactive reader

' oung readers.

iIsed it would be vital



To gain a better understanding of five children who as Year 6
readers, were able to read, but were not choosing fo do so.
They were either reluctant or had no staying power with
reading and found reading to be laborious.

ren’s reading stamina and engagement
a wider range of
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From initial conversations with each child
about their reading, | began to build up my
picture of them as readers and any potential
barriers they faced e.g. David r.g
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When | first met David in Y4, he was reluctant
t. Through many informal
interested



When discussing their reading, it became apparent that the children had
developed a habit of dipping in and out of texts, struggling to read a book
from start to finish.

| shared with the group my own recent of experience of struggling fo finish
a book and feeling unmotivated.

From these discussions, as a group, we decided to form a reading group —
the children named it ‘The Book Club’. The plan was for it be a way for us
to share our reading experiences and encourage each other.




When establishing our Book Club,
| aimed to hook the group and
build on their reading interests.
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From teaching them in Year 4, |
knew how much they enjoyed
reading the Oi series of books.

We read these together,
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From our adventures of ‘The dinosaur that pooped
the planet’, | introduced a slightly longer text
written by the same author, Tom Fletcher.

The children were excited to read chapters
together and one morning they decided to
surprise me as they had read the next three
chapters at home! They found it so funny that they
had surprised me and | had to play catch up!

We confinued o read the book each week, with
children reading chapters tfogether. Once we'd
finished they decided they wanted to read the

>xt book in the series.

0 read more of the
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Once we finished The Christmasaurus and the Wintfer |
Witch, David suggested ‘A Boy called Christmas’ —he [
had spofted it in the shops and noticed the similarities
with The Christmasaurus front cover.

Once finishing this, Ruby notficed that all of our selection
=qatured boys on the cover. Having given the
lons up to this point, |
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» The Book Club became a sacred
part to our week. Children would
come in on Wednesdays, excited to
share where they had got up to in
their reading, ready to discuss texts.

» Over the course of a few months, |

began to encourage the five

children to read their own choice of
il met as a book club, but



Despite starting the Book Club with simple picture books and texts that were
less demanding, children’s reading stamina significantly improved and they
began to tackle more age-appropriate and challenging texts (texts read by
the children in Spring below)

from the author of Roofioppers
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From this process, | gained a greater understanding of the children as
readers. Not only did | find out more about their likes and dislikes, but
also the barriers they faced in regards to stamina and staying power.

oughout this process, it became increasingly evident just how much
e fime together to share texts and discuss their




‘Me as a reader in Year 3

Impact: David
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“| tried to avoid reading’
‘| only read easy books”
°| stuttered more”
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“| read for longer”
‘I read longer books (chapter books)”

°| can say more challenging words”
“l read clearer”



Impact: Layla

+ She is choosing to read at home — her mum noted a change in how
much she is reading at home

« Currently reading... The Girl Savage by Katherine Rundell




» This project, linked to the TaRs
findings, gave me an insight into the
children as readers and the barriers
faced by them in regards to reading
stfamina.

» The importance of establishing a
small group, safe and social reading
environment became clear. The
children valued the opportunity to
share their reading experiences
good and bad) and use the



