
 

 
 

 To Read for Good 

Chesterton Primary School            
@ChestertonSch 

 

Context 

We are an inner city, two form entry school in the 
heart of Battersea, London. We have a high 
percentage of disadvantaged pupils as well as many who have English as an 
additional language (57% of students are Pupil Premium and 87% of children are 
from a minority ethnic group). The reading for pleasure pedagogy is recognised 
in our school as key in raising standards in language and across the curriculum.  

OU Research inspiration and rationale 

TaRs found that in order to foster RfP effectively, teachers need to develop:  

      3. A reading for pleasure pedagogy which includes: 
• Social reading environments 
• Reading aloud 
• Independent reading 
• Informal book talk, inside-text talk and recommendations 

 
This whole school project was inspired by the TaR research findings on 
establishing a reading for pleasure pedagogy. We wished to establish a pedagogy 
which included social reading environments, reading aloud, independent reading 
and a focus on book talk. Reading for pleasure was a School Improvement 
Priority in 2016 and we wanted to build on the improvements made during this 
time. We made reference to Michael Rosen’s Reading Revolution and the ROGO 
model (see below).  

 



 

 
 

 
ROGO model evidence base National Literacy Trust 2017, page 2 

 
Aims  

Reading for pleasure has long been close to the heart of Chesterton’s 
pedagogy. However, we wanted to hone the ways in which our wider 
community (including families) related to reading. We therefore focussed on 
the establishment and embedding of a reading for pleasure pedagogy, 
specifically: 
 

• To create social reading environments throughout the school and 
which encompass our whole school community. Within this, we 
particularly wanted to encourage our families who had English as a 
second or third language to participate.  

• Informal book talk, inside-text talk and recommendations. This 
particularly pertained to teaching staff- to ensure that staff felt 
confident discussing stories informally and were prioritizing book talk 
as an integral part of the school day.  

• Reading aloud . This included encouraging reading aloud in as many 
iterations throughout the week as possible.  

 

Outline 



 

 
 

• For maximum impact we invested first and foremost in our staff. Training 
was implemented and guidance offered on creating a holistic reading 
environment. We ensured there were consistent, high expectations of 
book corners to show we valued this time and to ensure book corners 
were a pleasurable space that were used daily.  

Following an audit of existing stock and a 
student and teacher voice survey, book corners 
were replenished and children were involved in 
the redesign and organisation of their stock. 
Similarly we undertook an audit of the school 
library and added a range of periodicals, graphic 
novels and updated our non-fiction texts. 
Teacher’s choice became a popular feature both 
in the library and in each class. 

 

• We wanted to create a culture of teachers as 
reading role models, as well as ensuring children had access to stories at 
home so we created a set of “Bedtime Stories” on our website. Staff were 
encouraged to choose their favourite story and were filmed reading it. 
We even had some stories read in common home languages for pupils. 
Parental feedback was overwhelmingly positive, with many remarking 
that their reluctant readers were desperate to see the next instalment, 
and that they enjoyed being able to see how to share stories at home.  



 

 
 

 

 
• A close relationship with the children’s librarian at the local library evoked 

excitement about books and introduced children to a wider range of 
literature in a non-threatening way. All classes visit every half term and 
parents are encouraged to attend too. Exposure to new titles and authors 
allowed children, staff and parents to become critical readers. Parents are 
given the opportunity to sign up for a library card during these visits and 
children are able to borrow books using the class library card. 

 
• Since March, the school has held three Reading Breakfasts. These began 

at 8.15am so that working parents and carers could also attend. Always 
very well attended, the feedback was overwhelmingly positive to these 
events. We also saw an enthusiastic response from parents and carers, 
who remarked that they particularly enjoyed watching the staff engaging 
with the children over reading in an informal setting.  



 

 
 

 
 

• The school has a long established relationship with the reading volunteer 
charity Beanstalk, with ten volunteers visiting school every week to offer 
1:1 support to readers from years 1 to 6. The school offers termly training 
to Beanstalk’s London Area volunteers. This year, our Reception children 
received language and reading support from Beanstalk’s Story Starters 
project, with the children receiving a monthly book in the post to their 
home. 

 
• We are regularly visited by Book Fairs and strive to provide exciting and 

engrossing literature for children. We were recently visited by the Roving 
Book Fair, a huge hit with children, parents and staff for their excellent 
quality of literature on offer. We also have termly visits from Scholastic 
Book Fair, the money from which goes into replenishing our stock.  



 

 
 

 
 

• Reading aloud is timetabled and is protected time in which staff make 
informed decisions about stories that their children would enjoy and 
share texts with them. As a result, our children have evolved into 
discerning readers whose opinions are heard and valued.  

• Every week, we are joined by Alan for Sensory Storytelling. He works 
specifically with children with a communication and language need or 
vocabulary delay. This has been invaluable in bringing the joy of stories to 
children who find accessing texts in class more challenging. 

 

 
 



 

 
 

• A pupil questionnaire found that some children regarded 
their choice of books at home as limited and that they 
enjoyed reading books that they had chosen and could 
own as the most enjoyable. We were able to contact the 
Pop-Up Bookshop via Twitter- a charity that works with 
schools with a high percentage of disadvantaged students 
to offer stories to take home for free! Staff and Year 6 volunteers 
transformed a small teaching space into a book shop, sorting and 
displaying books, putting up the book posters that arrived with the 
delivery and designing and printing book tokens and book plates. The 
bookshop  

was advertised in the school newsletter 
to raise awareness and a ribbon-cutting 
opening ceremony was held prior to the 
first class’s arrival. Every class, from 
Nursery to Year 6 was timetabled for a 
browsing and purchasing session during 
the week. The year 6 volunteers offered recommendations to the children who 
were choosing, and each book was printed with a personalised bookplate. Back 
in class, the children read and discussed their reasons for selection before taking 
the book home to keep and share with their family.  



 

 
 

Daily tweets throughout the week helped to sustain interest and excitement, so 
that we would have breakfast club staff and parents popping in to the bookshop 
to have a browse. We were also delighted at the book talk generated during the 
week as pupils chatted excitedly to each other about their book. Giving older 
pupils the responsibility of setting up and manning the bookshop gave it a child 
centred feel and reading for pleasure was evident throughout the school. 

Impact 

We conducted several pupil voice surveys following the Pop-Up Bookshop and 
this revealed that children had hugely positive attitudes towards reading. Of 60 
children asked, 46 said that they read, or were read to everyday.   

 How often do you read or hear stories at home? 

 

 



 

 
 

We also received overwhelmingly positive feedback from parents in response to 
our efforts. In particular, parents readily engaged with our reading breakfasts, 
and our story time videos have received a very positive response. 

We also received lovely comments from children regarding the Pop Up Bookshop 
including: 

“It’s the best day of school ever. My book has my name in it and I can keep it 
forever.”  

Our persistence in maintaining and raising the profile of reading for pleasure 
within our school community has had an impact on the attainment of our pupils.  

 

Reflections on impact the TaRs research had on practice 

We wanted children and staff to feel that they had agency in the reading ethos of 
the school. We therefore continually adjust our approach based on suggestion 
and we wish to continue in this vein by conducting regular pupil and teacher 
voices. In terms of our next steps, we plan to create more opportunities for 
children to review and recommend books to peers, potentially through a space 
on the school website. Our Reading Breakfasts have been a huge success in 
terms of parental engagement and we would like to hold these on a more regular 
basis.  

We have maintained links with the Pop-Up Bookshop and want to continue 
exploring ways to provide children with a range of reading material in their own 
homes, as well as at school.  

Having used the TaRs research as a springboard to create meaningful reading for 
pleasure initiatives, we want to continue to define Chesterton’s culture as a 
collaborative reading community with children who identify themselves as 
readers. 

 


