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“That’s our book!” How Beegu engaged a 
group of Year 2 readers



Context

During my PGCE course at UCL Institute of Education I 
conducted a short action research project as part of 
an M level specialism module on children’s literature. I 
was working with a group of 6 children in a Year 2 
class in a school in outer London. They were chosen 
because of their lack of cognitive engagement with 
reading(Lutz et al. 2006: 17).

The project was conducted over five sessions. 



OU research inspiration 
and rationale

My project was informed by the following aspects of the 
OU UKLA Teachers as Readers (TaRs) research: in 
particular, developing a reading for pleasure pedagogy 
which included: social reading environments, reading 
aloud to the group and informal book talk. I drew on my 
developing knowledge of children’s literature and an 
awareness of myself as a reading role model. I wanted 
to develop a sense of a reading community through a 
book group. 



Rationale- why a 
picture book? 

‘children’s picture books are international currency; the texts 
are more easily translated that most’ (Meek 1988: 14)

‘picture books become a super resource for keeping engaged 
children who were in danger of losing the gift of loving to read’ 
(Roche 2014: 79)



Rationale- why 
engagement? 

‘it is thought that children who are intrinsically 
motivated to read…will be more engaged in what 
they are reading. As a result, intrinsically motivated 
children will gain a richer or deeper understanding 
of what they have read’ (McGeown 2013: 4)

I had noticed that there were a group of children who were 
reluctant to read and struggled to engage with the literature 
in school. These children also struggled with comprehension 
but I hoped that engagement would lead to an increase in 
comprehension. 



‘as Reading Teachers they are also likely to foster readers who 
can and do choose to read for pleasure’ (Cremin 2014: 88)

The Power of Reading project, as Cremin et al (2009) had found, noted  
that teachers were not aware of modern children’s literature and it was 
having an impact on ‘their practice, limiting the range of literature they 
introduced to children’ (O’Sullivan & McGonigle, 2010) 

Reading role model

Being a teacher who reads and a reader who teaches

I made sure that I was up-to-date with current children’s literature

‘readers are made by readers’ (Chambers 2011: 89)



The role of an enabling adult 
(Chambers 2011)

Sharing rather than teaching
I wanted the children to consider me an equal 
within the context of the book group.  



Rationale- why 
Beegu? 

My aim was to see if a carefully selected picture book could support the 
reading engagement of a small group of children who struggled to 
engage with reading. This was influenced by a school visit during my PGCE 
course.



Outline

‘Repetition has an important role to play. Hearing the story for a second or third 
time gives children the opportunity to deepen their understanding’ (Cremin
2015: 47)

‘We always ensure we don’t unpick the story as we’re reading it the first time so the 
children actually get the full sense of the story’ (Lockwood 2008: 26)

Week 1 • Front cover  reaction 
• Read Beegu
• Picture book discussion
• Character drawing of Beegu

Week 2 • Read Beegu
• Drama (freeze frame)

Week 3 • Read Beegu
• Created own character based on Beegu

Week 4 • Read Beegu
• Started creating picture book based on 

Beegu
Week 5 • Read Beegu

• Finished picture book 
• Book talk 

Q: how do you feel 
about reading the 
same book several 
times?

F: I like it, lots and lots of 
times
J: but it might get 
boring 
R: but we still like Beegu



Setting
An in class focus group became a book group
‘exploring these ideas in the social context of a book club was a way of 
offering children a different kind of learning environment for developing 
literacy and language skills’ (Commeyras et. al 2003: 96)

The children were very keen to take part in the book 
group 

R: When is the next 
book club?

E: Can I join book 
club?

I wore my 
book skirt on 
book club 
days



Reading aloud 

‘children who are inexperienced, or not fully fluent readers, may lose 
the meaning and tune of the text as they read independently but, by 
hearing a teacher reading aloud, the strain is taken away’ (Collins 
2005: 11) 

‘they are able to respond to the power of a text without 
encountering the problem of having to decode if for 
themselves’ (Goodwin, 2010)

‘once children hear stories and poems read well, they will be 
more likely to want to read them themselves’ (Waugh 2013: 20)

Part of my role was to read the story out loud to the children. I wanted 
to show that I too was engaged in the story and I wanted them to hear 
how it could sound. 



Drama
‘storybook read-alouds are interpretive performances by the reader of the 
story. By acting out the story, children extend this performance to include 
themselves’ (Sipe 2002: 477)

‘moving around in an imaginary world can greatly enhance 
children’s pleasure in text’ (Cremin 2015: 47)

I encouraged the children to create freeze-
frames so that they could engage with the 
character of Beegu



Drawing

‘children can communicate what they see through their drawings and 
their drawings, in turn, reflect their responses to the visual stimuli they 
encounter’ (Arizpe & Styles 2016: 99)

O: I am not good at writing. I’m good 
at pictures.

The children created their own picture books based on the 
responses to Beegu



Research methods

‘enquiries need to take place in active, unpredictable 
places (classrooms and schools) and rely chiefly on 
observational and behavioural data, particularly language 
data’ (Safford et al. 2011: 8)

I used a variety of methods to monitor the children’s responses

• Observations of the children
• Voice recordings
• Informal interviews
• Examples of work 



Impact
Change in attitude towards reading picture books 
and an increased sense of ownership
Q: Why do you like picture books?
F: I can’t explain, they are just so good
J: because they are more vibrant to look at and they are 
beautiful 

Week 5: a parent thanked me for including her son in the 
book group. She couldn’t believe how much more willing he 
was to read at home and she told me he had started asking 
to go to the library and was choosing to read without her 
intervention. Something he hadn't been doing before book 
group started.  

The amount of discussion increased and the children were much more 
willing to express an opinion. 

R: That’s our book!
(when the deputy head 
read Beegu in assembly)



Impact

‘the role in recommending books to children is vital, providing the 
teacher is able to recommend up-to-date books as well as those 
classics that stand the test of time’ (Gamble 2013: 10)

The importance of the teacher as a reading role 
model in order to engage readers. 

‘The kiss of death for promoting 
reading enjoyment is the teacher who 
says “I’m not a great reader myself 
but...’” (Lockwood 2008: 21)



Impact
Importance of book choice in engaging 
readers. 

Week 3: Read Beegu again. The 
children are really enjoying it. 
Some have become so familiar 
with it that they are able to 
anticipate what happens next 
and get excited for their favourite 
parts (when Beegu is trying to 
make friends with a tree).

ALL the children engaged with the humour in Beegu.



Impact
Engagement leading to comprehension

The children understood the humour within the story

When prompted, one of the children could tell me that his 
character was trying to make friends with a pear. 

O: I think it is funny when she is talking to the leaves



Evaluation

‘Reading areas signify value. You don’t devote a place to one 
special activity unless you believe it to be enormously important…a 
reading area announces to children, without having to say anything 
about it that in this classroom, this school, this community, reading is 
understood to be an essential occupation’ (Chambers 2011: 24)

The children’s engagement was greatly supported by having a devoted 
time to nurturing reading that was not within a strict lesson structure. 

My focus group really loved the book group, and it definitely contributed 
to their engagement with the text. 

By creating a book group, I put a focus on the importance of 
devoting time to reading and the children did not see it as an 
additional ‘lesson’. 



G: we love book club so much, that is why we 
are talking so much 
R: oh no, I don’t want book club to stop
J: we just like book club, that’s why we are so 
excited 

G (chanting): Beegu, Beegu, Beegu
R: when can we read Henry Finch?

Was it the book club or the choice of Beegu that supported reading 
engagement?

Evaluation

Both the book club and the choice of Beegu was important in supporting 
the reading engagement of my chosen group



Unanswered questions 

Did the children engage because of the novelty of the 
sessions or because of the chosen picture book?

Will the engagement continue past the book group?

Could this approach be scaled up to support all readers? 



Implications for my future 
practice 

Prioritising engagement over decoding and the testing of 
comprehension. 

The importance of the teacher being a good reading role 
model - a Reading Teacher. 

Creating an environment that values quality and current 
literature.
Appreciating the value of reading out loud and re-reading.

The value of a book group for an informal context to talk 
about books.

‘the more motivated children are to read, the 
more they read, which then develops their 
reading skills’ (Becker et. al 2010)

Reflecting on the impact of the TaRs research on my practice
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