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Context
I work at an independent girls’ school in central London. I am a Year 3 class 
teacher and following the recent completion of an MA in Children’s Literature, I 
was given the role of Children’s Literature Advisor. 

In many ways, there is a strong reading culture in the school. We have two 
librarians on staff and a very well stocked and attractive library. Most of the 
teachers value reading and literacy highly and many of the children in the 
school are avid readers. However, the timetable is extremely full and there is 
very little time allocated to reading in and of itself and none specifically to 
reading for pleasure. 

The main difficulties that I face in trying to encourage the children to read for 
pleasure, lie in time constraints. There is very little flexibility in the timetable. 
The time I dedicated to this project had to be ‘borrowed’ from lessons or taken 
out of break or lunchtime. This is clearly not sustainable in the long-term and 
sends the children mixed messages about the priority given to reading for 
pleasure.



OU Research inspiration and rationale
In conducting this research, I was inspired by two main strands of the Reading for Pleasure research 
(Cremin et al, 2014):

4.  Reading Teachers: teachers who read and readers who teach

5.  Reading communities that are reciprocal and interactive

I wanted to inspire and encourage the children to read for pleasure. I wanted to form a more cohesive 
and fun reading community within the classroom, that would help all the children to feel like “insiders” 
(Meek 1998, p.22). 

I wanted to position myself as a “fellow reader” (Cremin 2014, p.67) and  wanted the children to 
develop their own agency and to start to see themselves and each other as experts. I wanted them to 
begin to start guiding each other in their reading and as the teacher, I didn’t want mine to always be 
“the privileged point of view” (Chambers 1993, p.52).

I wanted to inspire in two children in particular “this passionate adventure with language” (Chambers 
1993, p.41) that has given me so much joy. I wanted them to be able to lose themselves in a book and 
to have the pleasure of knowing interesting characters and journeying to new worlds. I wanted them to 
know this world of “private delight” (Hunt 2005, p.1).



Aims
At the beginning of this research project, I had two aims:

1. to be a Reading Teacher and empower and inspire the whole class to become a more cohesive 
reading community and to give them a renewed enthusiasm for reading;

2. to inspire a love of reading in two particular girls, whose mothers had both independently 
approached me at the beginning of the school year to ask what I could do to help their daughters, 
who were not yet reading for pleasure.

I initially aimed to introduce the whole class to activities which would inspire them as readers and foster 
community. I wanted to read aloud to them more often and to encourage more “book gossip” (Chambers 
1993, p.12) in the classroom. I wanted to create a community that was “reciprocal and interactive” and 
which involved “child ownership” (Cremin et al, 2014). I also wanted the children to get to know me as a 
reader. 

The children largely dictated the direction this project took. At the start, I had no clear ideas about how I 
would address the needs of the two children whose mothers had asked me to help them. One of the 
children gave me an initial idea, which proved to be interesting and novel. Other children in the class 
also had input into this research project and it became a fluid enterprise and a true collaboration in the 
end.



Outline
I initially tried to create a reading community in 
several different ways. These included: 

 setting up spaces in the classroom where 
children could post book recommendations; 

 reading aloud to the class more regularly;
 giving the children free access to my own 

collection of picture books.

I realised soon after I started this project, that 
despite reading to the children regularly from my 
own collection of picture books, the rest of the 
time they were kept on a shelf which was too high 
for them to reach. I got the books down, displayed 
them in reach of the children and let them have 
unlimited access to them.  

This proved extremely popular and they soon 
started sharing and talking about these books; 
they found them much more appealing than the 
school reading books, which had previously been 
the only books they had had free access to.



My research into how to encourage and inspire the two girls whose mothers had specifically asked 
me to help them, stemmed from one of the girls showing me a book that she had been reading at 
home and which she was enjoying. Helen said that her mother had loved it as a child and I asked if I 
could borrow it, as it looked interesting. The book was Island of the Blue Dolphins by Scott O’Dell. 

She lent me the book and every morning when she came into the classroom she was so eager to 
ask me which part of the story I had reached and if I was enjoying it, that I realised that this was a 
really good way to connect with her about reading.  I lent her Journey to the River Sea by Eva 
Ibbotson, a book in a similar style and she started to read it. She was already a competent and 
independent reader, but had not yet engaged in reading for pleasure. 

The second girl who I had specifically been asked to help, was a little more wary. Laura found 
reading challenging, was rather scared of it and was also shy. One day she told me that she was a 
Brownie and I told her that I had been too. This proved to be the connection she needed and after 
several conversations about Brownie activities, she felt safe enough to discuss books. I started by 
asking her which books she had enjoyed most during class storytimes and she said that she had 
liked The Jolly Postman by Allan Ahlberg, so I lent it to her. She then brought in The Tale of Kitty in 
Boots by Beatrix Potter for me to read.



Impact
The whole class loved the extra activities surrounding reading that were available in the classroom. 
They thrived on the additional storytimes and on the increased access to good quality picture books 
(which children in Year 3 are often seen as being too old for). They loved the ‘recommendation wall’ 
and used it a lot. This had an unexpected outcome from my point of view. I had expected the 
children to write their recommendations on the wall and then to use these to help them select new 
books from the classroom library. I had provided pretty sticky notes in a variety of colours to make 
this an attractive space. 

However, one day when a child asked me for a recommendation on what to read next, one of the 
girls jumped up and rushed over to the bookshelf to recommend books she had enjoyed. Soon there 
was a crowd at the bookshelf doing this whenever someone needed a new reading book – they had 
started to see each other as the experts and I was suddenly not needed!



Helen’s attitude towards reading changed as she and I swapped and discussed the books that we 
were reading. Her mother told me that it was not a particular book that had made her excited about 
reading, but that it was me personally and the attention I was giving her. This made me realise what 
a powerful tool individual attention is when teaching children. That personal connection can be life 
changing. I also benefitted enormously. By the end of the project, not only did I know one of my 
pupils better and had the satisfaction of knowing that I had helped develop her love of reading, but I 
had also discovered some really great new books, which I have since recommended to other 
teachers!

New books that I love:
Island of the Blue Dolphins by Scott O’Dell
My Side of the Mountain by Jean Craighead George
The Wolves of Willoughby Chase by Joan Aiken

Helen rushed into the classroom one morning clutching 
Journey to the River Sea and exclaimed, 
“It’s getting really exciting!”

On another occasion Helen exclaimed, “I like swapping books with 
you cause not many people get to do it. It makes me feel special”.

I had to try harder to connect with Laura. She was relieved when I 
encouraged her to select a picture book from my collection and she 
reciprocated by bringing in several picture books from home for me 
to read. She stated that she liked the books she had borrowed from 
me better than her school reading books, “because the person 
who wrote the books put lots of detailed pictures in”. Laura 
reflected that, “it makes me feel happy that you like my favourite 
books”.



Reflections on impact the TaRs research 
had on practice

Conducting this research project has impacted upon me as a teacher and as a reader in many 
different ways. I know that it has also had a big impact on many of the children in the class. 

Seeing themselves as readers on an equal footing with me has impacted Helen and Laura. It has 
helped to raise their self-confidence and has given them an insight into what it is like to read for 
pleasure and to be part of a wider network of readers. The individual attention I have given them has 
made them feel valued.

Conducting this research has helped me to see some of the mistakes I have been making as a 
teacher and has opened my eyes to the fact that sometimes the children know what they need 
better than I do. In the future I will let them have a greater say in what happens in the classroom.

On a personal note, as a reader myself, I have discovered some fantastic new books to enjoy and to 
share with others. The importance of teachers’ knowledge of children’s literature was a key finding 
of Cremin et al’s (2014) research into reading for pleasure. 



Moving forward, there are a number of findings from this research project that I would like to use in 
school:

 Both Helen and Laura asked if we could continue to swap books after the project was over. This is 
something I would like to continue with.

 I will continue to give the girls free access to a range of good quality picture books.

 I will continue to encourage the girls to recommend books to one another. I have discovered that 
this is a task better undertaken by them than by me, as they value each other’s recommendations 
highly and it is good for them to see each other as experts.

 I want to make more time for regular storytimes and for book talk. This is something that I would 
like to become a point of discussion across the school as a whole and I will try to start a dialogue 
about this. In my view, we need to make changes to the timetable to prioritise reading. Until we, as 
teachers, give it a higher priority on the timetable, we cannot expect children to value it highly.

 Helen’s mother’s involvement in initially recommending Island of the Blue Dolphins to her and 
then later in the project recommending another book directly to me, has given me an idea. This 
term, I would like to try and involve the parents in recommending books to the children and also to 
staff and to each other. We could have a recommendation wall for adults in school, similar to the 
one I set up in my classroom for the children. It will be interesting to see how that impacts on the 
children and on the reading life of our school as a whole.
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