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Let's raise 
the profile 
of reading

Context 
We are three teachers working across Key Stage 1 and 

2 within a Primary Academy in North East Lincs. Our 
catchment has a high proportion of PP (46%) and SEN 
(around 30%) children with a low % ARE for reading 
throughout their time with us. We have a long-standing 
aim to promote a love of reading amongst our pupils 
and their families. 

This is something close to our hearts as all three of us 
are avid readers ourselves, as children and now as 
adults. We were inspired  by some of our colleagues 
whom attended the ‘Reading for Pleasure’ programme
at BGU last year.  

In response to the sessions, amongst other things,  we 
transformed our library area into a bright inviting area 
with lots of  space to read and share books. Each class 
was given a shared library slot with a paired class to 
further create a positive ethos towards reading.  We 
also created a Jackonary after-school  book club for 
parents and children. 



Have you 
got the 
reading 
bug? 

Context continued

However, we felt that we needed to extend 
this good work and try and promote 
reading further by encouraging parents to 
get the reading bug too. 

We felt reading needed it’s profile raising as 
historically we have often had a low turnout 
for key events in our school calendar, 
ranging from more formal events such as 
reading meetings, to the less structured 
EYFS  ‘stay and play’ themed sessions (often 
themed around traditional tales). So we 
began considering what we could do to 
continue to raise the profile of reading 
within school and particularly with the 
wider community, including parents and 
carers. 



Reading 
for 
Pleasure 

OU Teachers as Readers Research 
inspiration and rationale

The TaRs research project (Cremin et al. , 2014) 
gave us lots of food for thought and we 
discussed the ways in which we already 
promoted these things within school. We 
reflected on our classroom practices and felt 
that as a whole school, ‘Reading Week’ would be 
ideal for promoting ourselves as readers and 
would be both beneficial and encouraging. 

The social reading environment and use of
informal book talk were the strands we felt we 
wanted to explore further.  The TaRs research 
revealed that when children were encouraged 
to talk to one another about their current 
reading in informal contexts, this overtime 
supported their growth as readers. It even led 
to, in some schools, spontaneous child-led text 
talk in which their teachers (and hopefully 
parents) could also join in.  



Let's raise 
the profile 
of reading

Aims
We wanted to further explore the 
importance of creating a social reading 
environment and using informal book talk 
to support children with their reading.  
We decided to do this by:

● modelling and encouraging lots of 
informal book- talk or ‘book blether’ 
(Cremin 2009) between peers / carers and 
their children.

● encouraging children to love reading 
through seeing all adults around them 
reading a variety of materials. 

● modelling reading aloud to children and 
their adults.

● involving parents in informal, school 
reading events/sessions  throughout the 
year and thus hopefully keeping the 
profile of reading high within the school 
and home/school environment. 



Outline
As previously mentioned, we created our Jackanory
Story Club last year. It gives children a  chance to listen 
to stories and informally ‘blether’ about them over a 
biscuit and drink of juice.  Miller (2002) identified that 
even young children can take part in book clubs, which 
can help these children to progress with their reading.
Parents and children in our Foundation Stage and Key 
Stage 1 are invited to a weekly after school relaxed 
reading time. Recently, we have encouraged children to 
bring in books from home too and we have created our 
‘book and a cuddle’ bag, which went home each week 
with a child and parent. This was a conscious decision 
to  try and link parents and book talk together in 
another way. We let the child choose a book from a 
selection in school to put inside the bag with a teddy, a 
mini pack of biscuits, a hot chocolate sachet and some 
‘book blether’ prompt cards. We spoke to each parent 
and encouraged them to stay with their child as they 
shared the story and engaged in some book talk 
together. Feedback was very positive and children were 
keen to tell us about the story they read and why they 
liked it.



Jackonary 
Reading Club 



Parental 
involvement

Books and Biscuits 
Bonanza
We also invited the Foundation stage 

and Key Stage 1 parents in for the 
afternoon at the end of our ‘Reading 
for Pleasure’ Week. Staff read stories 
aloud with groups of children and 
parents watched and joined in as 
much as possible. Children, siblings 
and their parents then moved 
between the rooms playing reading 
games like: ‘What am I ?’ and 
charades, singing nursery rhymes 
with puppets, and reading poems 
aloud etc...

We then came back together to share 
our book experiences and had 
biscuits and milk. Parents were also 
asked to fill in a reading  
questionnaire too.



Parental 
involvement

Involving parents in 

reading games

Expressive reading 

modelled to children and 

adults in small groups. 



Informal 
Book Talk

Our pupils have been given increased 
opportunities to talk about what they have been 
reading.

In Year 2, the pupils were shown how to take part 
in a book blanket activity, which engaged them to 
talk about books. The books on the blanket were 
chosen from a variety of sources. Some were 
familiar and from the class library, whereas some 
books were new and unseen. The pupils were 
given question prompts to discuss the covers of 
the books with their classmates. This took place 
before the children were then able to choose a 
book from the blanket to read independently or 
within a small group.

During this time, children had the freedom to 
explore the classroom, so for example, they could 
sit at or under a table, on a beanbag or on the 
carpet. In the Year 2 classroom, there was a spare 
whiteboard, so this was transformed into a book 
graffiti wall. Pupils were able to share their 
thoughts and recommendations of books that 
they had read.



KS2 using 
the Local 
library

To  try and engage the Key Stage 2 
pupils and their parents we arranged a 
trip to the local library for these children. 
They then were offered the chance to 
join the library and forms were sent 
home to parents to fill in. Lawrence Dunn 
(Lincs Inspire Libraries) our local 
librarian was eager to foster links with 
parents and children so was willing to 
come in to read in all classes and to 
attend some future events  within school 
to raise the profile of the library within 
the community. Unfortunately, Covid-19 
meant this latter part of the plan was in 
it’s infancy and will not now happen fully 
until the Autumn term. 

In School

At Library 



Reading 
during 
lockdown and 
post-Covid

The lockdown due to COVID-19 in March 2020, 
threw up many challenges especially in relation to 
engagement and learning, especially regarding 
reading. 

As a team, we distinguished between ‘platforms’ 
and ‘learning opportunities’. 

Our lessons/ ‘learning opportunities’ moved onto 
the online ‘platform’ of Google Classroom and 
Bug Club became our main ‘platform’ to be used 
by ch. for reading. 

We have attempted to keep the pupils engaged 
with a combination of both.



Reading 
during 
lockdown 

Platform

Platform

All pupils in the school have had access to Bug Club 
- an online platform which allows children to read 
books that are set by the class teacher. This was a 
means in which we could ensure that ch. could 
access appropriate and quality texts of a wide 
range, whilst adhering to what was the current 
Covid-safety-guidance. 

We acknowledged that this takes away the enjoyment 
and sensation of holding a physical book and that in 
print more ‘learning’/retention may occur (Mangen, 
Olivier, Velay, 2019) but having a way of physical 
books being ‘distributing’ and ‘collected’ was not 
possible at this time, due to both logistics and 
ensuring that the ch. were safe (Covid-guidance at 
the time being met).

Positives:
-ch. can access a range of quality texts (which they 
themselves can choose from a selection), with 
teachers also having oversight (as appropriate).
- Covid safety guidance at the time being met.

Possible limitations:
-sensation of holding a physical book being lost.
-internet access and device needed.



Reading during 
lockdown 

Learning 
opportunities

Learning opportunities

-We used Google Classroom (GC) to 
distribute videos of staff reading books 
(nearly the whole school staff has been 
involved) and these have been shared weekly 
during term time and daily during the 
holidays. 

-Google Classroom has also been used to 
set guided reading/phonics activities which 
have included videos of teachers reading a 
variety of different books, as our confidence 
and capability with online home learning has 
increased. 

-For the children that have been engaging 
with the online learning/activities, it has felt 
that what we have provided has still enabled 
our pupils to gain some pleasure from 
reading as well as ensuring that their 
reading journey continues.



Reading during 
lockdown 

Reading journey 
continues

Interactions/blether 

Google Classroom has also enabled staff-pupil  
and pupil-pupil interactions regarding reading to 
continue, despite the distance and circumstances.

Direct responses/ interactions to the reading of 
books/novels/ texts (that were posted on GC).

Ch.s responses to a story read by a teacher (Year 5 pupils).



Reading during 
lockdown 

Reading journey 
continues

Interactions/blether

Direct interactions relating to reading content posted on Google Classroom:

Children's responses to a video of a teacher reading a poem and posting it on Y’5s Google Classroom.

Pupil’s response to a range of audiobooks being posted onto Google Classroom with a teacher’s suggestion.

Year 3 pupil’s response to a teacher having a  ‘book conversation’ on GC:



Reading during 
lockdown 

Reading journey 
continues

The stories read by members of staff and posted on 
Google Classroom have inspired children to share the 
stories with their family/ friends.

Another story read by a different teacher:

A range of different genres/ types of literature has been shared through GC including ‘the school newspaper’:

A pupil’s response to the newspaper posted 22.06.20  :



Reading during 
lockdown 

Reading journey 
continues

Interactions

Pupil’s responses to the teacher, regarding reading, that 
started from a writing task that was posted on Google 
Classroom.

Year 3 pupil’s response to a writing task posed on GC:



Reading during 
lockdown 

Reading journey 
continues

School ‘Reading Friend’

The school ‘reading friend’ is a poet/ author who regularly comes into the 
school and ‘story tells’ and runs workshops with the children- this helps to 
engage children with reading and inspires them to tell their own stories. 

This has continued post-Covid through the use of posting videos of various 
tasks and ‘story-tellings’ from the school’s ‘reading friend’ onto GC. 

An example of pupil’s engagement with this:

This Year 2 pupil watched the ‘Reading Friend’s’ poem performance, then wrote their own poem and posted it on GC.

Examples of Year 2 pupil’s engagement  to another ‘story telling video’ from the school’s ‘reading friend’. 

Pupil’s responded to watching video of reading friend’s story performance with their own stories.



Impact
● Reading has kept a very high profile in 

school all year (pre and post Covid). We 
have noticed an improvement in children 
wanting to read books at home and school. 

● Children were bringing books in from home 
throughout classes to hear read or read 
themselves. 
(Transitioned to Bug Club post-Covid.)

● Older children talk about going to the 
library again with their families to choose 
new books. 

● We have many more parents attending our 
Jackonary Club  (13% parents attending, up 
from around 9% ) we are thinking about 
extending it over two evenings and over the 
three key stages, rather than two. 

● We have also ran a few reading 
competitions linked to the Jackonary club 
with book voucher prizes which have proved 
a great success too. 



Reflection

Reflections on the impact of the TaRs research 
within school

The TaRs research impacted upon our school practices in many ways and continues to 
as we hopefully move out  of lockdown and continue with our plans. 
The parents that attended our ‘Books and Biscuits Bonanza’ was still quite a low 
percentage of those invited (22% ), but of those attending nearly all said they felt ‘quite 
confident’ to  ‘very confident’ in supporting their child with reading.  Only 6% of those 
asked felt they were  less confident so we do feel that we need to continue having these 
informal sessions to encourage further participation. There are still therefore a lot of 
parents that we still need to reach with our important message about reading. It is part 
of our School Development Plan and is at the heart of all things we do as a school.  We 
think the most important thing that we have all learnt is that enabling the children to talk 
and discuss the books they read in an informal social context makes its so much more 
meaningful for them. This in turn creates a culture of loving books which we hope they 
will continue to share at home and with their siblings.



Bibliography 

Bibliography:

Cremin, T. (2009) Teaching English Creatively: Learning to Teach in the Primary 
School Series. Oxon: Routledge 

Cremin, T., Mottram, M., Collins, F., Powell, S. and Safford, K. (2014) Building 
Communities of Engaged Readers: Reading for pleasure, London/New York: 
Routledge. 

Mangen, A., Olivier, G. and Velay, J.L., 2019. Comparing comprehension of a long 
text read in print book and on Kindle: Where in the text and when in the story?. 
Frontiers in psychology, 10, p.38.

Miller, D. (2002) Reading with Meaning: Teaching Comprehension in the Primary 
Grades. York: Stenhouse Publications


