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Context: We are a 3 form entry primary school ranging from Nursery to Year 6 located in the heart of 

Portsmouth city centre with approximately 598 children on role. At Arundel Court, the majority of children (up 

to 65%) are in receipt of pupil premium funding. As the school librarian I work with children across the school to 

help encourage and develop a love of reading, to promote positive reading behaviours and to break down 

socially constructed reading misconceptions (e.g. children believing they are not good readers because they 

mispronounce words, struggle to self-correct and are critical of their own reading speed/voice) 

 

 

 
OU Research Inspiration and Rationale:  
 
It was stated within the TaRs research that “reading aloud creates a sense of community, building the class 
repertoire of ‘books in common’ and a shared reading history. Teachers also noted it gives all children access to 
sophisticated themes and literary language without placing literacy demands on them.” (Cremin et al., 2014). 
Lockwood (2008) went further to state that the emphasis on reading aloud should be about “letting the power 
of the story….come through to children without interruption” (pp.25). As the school librarian, I regularly read 
aloud to children across the school. The books I use are not usually linked with their curriculum studies, but are 
picked to solely bring enjoyment and pleasure.  
 
Cremin’s (2019) research also noted “that when teachers widened their knowledge and pleasure in reading 
children’s literature and other text, [they] became more aware of their own and the children’s reading 
practises…”. This highlighted to me that I was in a very privileged position to be able to choose books I read 
aloud to the children without curricular constraints, as it allowed me to expand my knowledge of children’s 
literature, to review and have book chats with the children and to impart my knowledge on helping them choose 
books in the future. Based on the above research I wanted to extend this privileged position onto my teaching 
colleagues so they could also develop pleasurable reading aloud experiences with their classes.  
 



 
Aims: 
 
I am keenly aware of how reading for pleasure can help develop children as individuals rather than just support 
their spellings, writing and comprehension. Our school has a strong reading for pleasure focus and I endeavour 
to support this any way I can. We have a very differentiated cohort of children in every year from Nursery 
through to Year 6 and although reading is promoted and modelled positively within our school this may not 
always be the case within our wider community. As my educational role is about improving, expanding and 
developing reciprocal reading communities and enabling children to grow into readers I attempt to engage 
these children through various means.  
 
To this end, I created a school wide initiative that aimed to promote reading as a pleasurable activity that didn’t 
always fit with literacy, or topic related tasks.  
My aims for this initiative were to: 
 

➢ Promote and model positive reading aloud experiences for both teachers and children 
➢ Widen the text choices that pupils were read in class 
➢ Widen the texts teachers used when reading to their classes 
➢ Generate a visual record of books read – with feedback from the children 

 
 

 
Outline: 
 
In order to facilitate the implementation of my RfP reading aloud initiative I developed a Recommended Reads 
List for each year group and accompanying posters to be displayed in classrooms so every child/teacher could 
track the books they had read together.  
 
 
 
 
 
 
 
 
                                                                     
 
 
 
 
 
 
 
 
                                                                         
 
 
 
 
 
 
 
 
 
 
 



 
 
The initial task I faced was to sit down with year heads and decide how many books they felt they could read 
throughout the year around existing curriculum constraints. The amount they felt would be achievable varied 
between years however a minimum of 3 books was decided to be a good base.  
 
I then developed a list of books for each year group in collaboration with my local School Library Service 
(@portsmouthSLS) who were invaluable in the selection and procurement of the books to meet the needs of 
our pupils and the aims of the initiative. The lists had to be diverse enough to allow each child in every class 
equal access to the texts yet keep them engaged and expand their book horizons. From the outset I decided that 
each year group would have at least 1 picture book on their list. Picture books are an excellent resource that can 
sometimes be overlooked in KS2 due to their perceived simplicity so it was imperative for me that the simple joy 
of picture books was not overlooked as part of my initiative.  
 
In the staff room, I created a space where all the books from the lists were located along with a signing in/out 
sheet so teachers could locate a particular book if needed. I gave each class their individual reading list posters 
to be displayed in reading areas and created a display in the library highlighting some of the books on the lists to 
promote the initiative and encourage book chat.  
 

 
Impact: 
 
By keeping the books in the staff room the teachers were able to peruse the books prior to taking them back to 
read with their classes and discuss books between themselves, which encouraged book chats among the staff 
and generated interest in the initiative.  
 
The posters were displayed in each classes reading areas and were introduced to the children within class library 
sessions and by teachers when starting their first book. The children showed a keen interest in the initiative post 
introduction and the library display generated a lot of peer to peer chats about the books they would be having 
read to them. 
 
 
 
 
 
 
 
 
 
 
In the library I have found the lists to have been great conversation starters and a way to connect on a personal 
level with students about reading. They have given access to texts that children may not have previously looked 
at or been capable of accessing on their own and so broadened horizons and opened up doors to different 
genres and writing styles.   
 
Once the books started to be read in classes by teachers and the posters were beginning to be filled in with the 
children’s reviews of the stories I noticed an increase and change in borrowing habits across the school. The 
authors who featured on the Recommended lists became more prominent with borrowers, notably on World 
Book Day when the majority of Year 4 chose ‘The Day We Met the Queen’ by Onjali Q. Rauf after having ‘The 
Boy at the Back of the Class’ read to them by their teachers in class. Other authors who featured on the 
recommended reads list had their other works explored and borrowed by children at a higher rate than 
previously seen and the books used on the lists were the hot picks in the library.  
 
 
 
 



Verbal feedback from the teaching staff indicated that they were enjoying being able to read stories that 
weren’t directly linked to curriculum topics and that the wider range of texts they were being exposed to was 
helping them to develop their knowledge of children’s books. They intimated that this in turn was helping them 
have more knowledgeable book chats with the children in their classes and be in a better position to instigate 
peer to peer book talk. The wider range of texts and more relaxed reading aloud approach also allowed them to 
develop a greater knowledge of the children in their class with regards to their personal reading choices. Staff 
further imparted that reading aloud without curriculum links allowed them to share their reading for pleasure 
experiences, allowing reinforcement of good reading habits like self-correction, pronunciation checks and a 
more relaxed rhythm of reading.  
 
The main impacts from this initiative have been: 
 

➢ Positive reading aloud experiences for staff and children 
➢ More diverse text choices made by teachers and pupils with increased borrowing rates 
➢ Reading habits being positively influenced to encourage positive reading aloud experiences for all 

children 
 

 

 
Reflections on impact the TARs research had on practise: 
 
The TARs research highlighted the importance that reading aloud can have in building positive reading habits 
and allow the building of reading communities. The research also put a spotlight on how important reading 
aloud can be for both adults and children to widen knowledge and increase self-awareness of reading practices.  
 
Despite curriculum restraints and initial reluctance by some staff members the initiative has been a success. 
Staff have come to appreciate and enjoy the time spent reading aloud to their classes for pleasure and have 
become more daring in book choices and vocal about books around the school. Reluctant readers are becoming 
invested in the stories as if they are reading them themselves and their confidence is improving as they can 
review books with their peers without the pressures and struggles of attempting the text on their own.  
Library borrowing figures are up across the school and more children are asking for advice and guidance when 
looking for a new book.  
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