
 

 
 

‘When is it story time?’ 

Nicola Beattie 
Context 

 

OU Research inspiration and rationale 

Cremin et al. (2014) Building communities of engaged readers: reading for 

pleasure, was my first introduction to reading for pleasure (RfP). The 

research prompted me to question my own pedagogy regarding how I 

promote RfP within the classroom.  

Reading aloud is something most early years professionals do daily and 

the reasons for reading aloud can vary. Within nursery, when most children 

have yet to develop the skills needed to read for themselves, reading 

aloud is vital, but I began to question why I read to the children. Is it to 

teach a skill, is it to foster a love of reading, or for something else? 

Alongside Cremin et al. (2014) I read Lockwood (2008) and decided that 

by developing my own pedagogy, specifically reading aloud this would 

be most beneficial to developing a RfP attitude within my Nursery 

classroom. This strand would also allow me to give greater focus to my 

own pedagogy and how I approach reading.  

 

I also hoped that reading aloud 

would bring opportunities for myself 

to reach out to parents, Lockwood 

(2008) and the National Literacy 

Trust (2018) suggest that 

encouraging parental involvement 

from an early age, embeds a strong 

partnership which will last 

throughout their child’s school 

experience  

 

 
 
A model for the development of shared 

reading lives: diversity and collaboration 

(Cremin et al., 2014: 159) 

I am a school’s direct student via the University of 

Greenwich, teaching within Nursery at Lessness 

Heath primary school in the borough of Bexley.  

I have a keen interest in reading for pleasure both 

professionally and personally. This interest in 

reading has also influence my own action 

research within school as a point of professional 

development.    



 

 
 

As Cremin (2019) says, ‘young readers are nurtured through their 

involvement in richly reciprocal communities of readers’, therefore, to be 

successful in developing young children’s pleasure in books, I would need 

to work with parents. 

 

Cremin, T. et al. (2014) Building Communities of Engaged Readers: 

Reading for pleasure. London: Routledge.  

Cremin, T (2019). Reading communities: why, what and how? NATE, 

Sheffield. 

Lockwood, M. (2008) ‘Promoting reading for pleasure in early years’, in 

Promoting reading for pleasure in the primary school. London: Sage. 

National Literacy Trust (2018) Early Words Together at Two. Available at: 
https://literacytrust.org.uk/programmes/early-words-together/early-words-

together-two/ 

Aims  

As previously mentioned, I also chose RfP as the basis of my own research 

project, forming part of my performance management and professional 

development within my training school.  

Therefore, the aims of this research project, relating to the RfP research 

strand reading for pleasure pedagogy, specifically reading aloud are two-

fold: 

For myself I aim to: 

• Reflect upon my own reading aloud practice 

• Encourage a culture of reading aloud 

 

For the children I am to: 

 

• Develop younger children’s pleasure of books 

Outline 

During the initial Nursery settling period and the immediate weeks that 

followed, I observed that the main purpose of reading was to comfort 

unsettled children, or as an end of the day activity if there was time.  

Elsewhere, books appeared to be rarely accessed by the children 

independently or for enjoyment.  

As a trainee teacher I initially found myself following this same pattern as I 

learnt to deal with the demands of Nursery and the children’s needs. 

Once the children had completely settled, at the beginning of October, I 

ensured that my first change in practice would be to introduce protected 

‘story time’. This meant that I could firstly ensure that reading aloud was 

given equal priority within the daily routine, and that secondly, story time 

was evident to the children through the visual timetable, embedding the 

understanding that reading aloud and sharing stories is valuable.  

https://literacytrust.org.uk/programmes/early-words-together/early-words-together-two/
https://literacytrust.org.uk/programmes/early-words-together/early-words-together-two/


 

 
 

 

 

 

 

Once ‘story time’ was embedded into the Nursery routine, I then began to 

reflect upon my reading aloud practice. I started this project feeling that I 

was a confident storyteller, so I explored the OU Reading for pleasure 

pedagogy: Reading aloud document to focus on specific ways of 

developing my pedagogy. Alongside this, Practical classroom strategies, 

helped to support my development and I chose to work on the ‘read 

aloud and draw’ strategy, teaming this with introducing myself as a reader 

to my class.  

Although teachers as readers is not a strand that I intended to work on 

explicitly, through the research I understood that reading aloud was only 

one element of RfP pedagogy and that 

introducing myself as a reader would have 

additional benefits and help develop a 

reading culture. Using my own favourite texts 

from home had a positive impact in two 

ways, I could practice ‘read and draw’ 

techniques such as adding increased 

intonation using familiar texts, whilst exposing 

the children to new shared texts. Sharing 

favourite texts like Lullabyhullaballoo more than once provided 

opportunities for the children to understand the techniques I was 

employing and allowed them to engage with the texts, such joining in with 

repeated phrases and anticipating what happens next.  

Over the course of the project, I have gradually reduced the number of 

books from home that I read. On completing a second review of my 

practice, I decided that I needed to explore ‘who makes choices?’, so 

that the culture of reading aloud was mutual, enjoyable and embedded 

in the environment, rather than something that is adult led. The children 

now see my texts as a treat and are excited to explore these with me, 

however, texts from the Nursery environment are more widely used. 

Nursery books can be chosen by the children and explored further outside 

of structured ‘story time and at their own pleasure.  



 

 
 

As well as my work within school, to 

develop the children’s pleasure of books, 

I worked where possible alongside 

parents to create a culture of reading 

aloud at home. A stay and play session 

with parents promoted talk through sung 

and spoken rhyme. Reading aloud can 

be a barrier for participation for some 

parents, therefore the session modelled 

good practice and allowed me to 

explain the benefits. The information 

sheet that the parents received also 

included tips to help the parents 

engage, as well as websites which could 

support their children. 

A second way, I have encouraged parental engagement to build a 

culture of reading aloud is through a book bear which all children can 

take home. Again, the parents were provided with an information sheet 

prior to the project starting detailing why it is important to read aloud with 

children, tips to support the parents, as well as supplementary websites.  In 

creating a bear which the children would take home to read aloud with, I 

further embedded the ‘who makes choices?’ strategy from the OU 

Reading for pleasure pedagogy: Reading aloud. Practical classroom 

strategies. This allows the children to have control over of their choice of 

book, allowing them to develop an 

understanding of texts which they 

enjoy. 

   

Impact 

Reflect upon my own reading aloud practice 

Throughout this project, reflection upon my own reading aloud practice 

has allowed me to think deeply about what I am doing, and purposefully 

chose what to do next. 



 

 
 

Although, I may have made changes to the routine without the support of 

this project, using the OU review of practice alongside Practical classroom 

strategies has changed how I read aloud to my class. Rather than reading 

at a pace to get the end of a book, my reading is far more engaging for 

the children, allowing them to be part of the process. This has been 

supported by protecting reading time, I know that I have the time in the 

daily routine to engage with texts and the children without worrying that 

story time is encroaching on another task.  

Encourage a culture of reading aloud and developing younger children’s 

pleasure of books 

These aims seemed to be deeply entwined when reviewing the impact of 

this project and are therefore, difficult to separate.  

Initially at the beginning of the project, I observed that the use of the 

reading corner was limited, especially when there was no adult present. I 

had hoped that in promoting myself as a reader and protecting story 

time, the children within my class would show greater pleasure in books 

and self-select to explore the book corner. 

However, wrongly, I assumed that an increase in the children’s pleasure of 

reading would be visible in the book corner. A second review of the 

environment showed that the use of the book corner had not increased. 

What had increased however, was the volume of observations where 

children used books to aid or guide learning throughout the whole Nursery 

environment.  

Initially I saw a core 3 or 4 children regularly using books to imitate me as 

teacher. They would use lots of my gestures, phrases and mannerisms in 

their role play which mimicked my story telling. Although imitating adults is 

a normal part of development for young children it was a positive 

indication that my dedication to reading was having an impact on 

children’s pleasure of books. Towards the end of my research I found that 

a variety of children were engaging with books throughout the classroom, 

again not specifically within the book corner. My class is extremely boy 

heavy, 19:6, and my initial observations were consistently of girls. Yet, 

towards the conclusion of the project there were a core group of boys 

who were regularly imitating reading, looking at books, retelling stories and 

creating stories using the images. Observations also began to include 

sporadic use of books and book language during role play or in other 

areas of play where before there had been less.  

Another point to be noted about observations within my class is that the 

children often explored books in pairs or were actively encouraging other 

children to listen to them. Although my research was cut short, it was 

evident by the end of spring term 1, that the children had begun to 

develop a reading culture and love of books within my class. The children 

were interested in what we would read together and what they would 

read with each other. Although I was unable to measure the impact of 

extending the culture of reading to home due to the COVID outbreak, the 

book bears which were returned in the weeks prior to closing had a great 



 

 
 

deal of detail and care taken with them. This is something in the future 

which I would like to implement and extend as the initial response was 

positive. 

Reflections on impact the TaRs research had on practice 

My research focused on the development my own pedagogy, specifically 

regarding reading aloud to encourage a culture of reading and younger 

children’s pleasure of books. 

The culture shift in my class was a huge motivation for me. The children 

looked forward to story time and seeing that the children were beginning 

to embrace books by share them with each other was hugely satisfying. 

This gave me confidence that my actions were having a positive impact 

in building a culture of reading and younger children’s pleasure of books. 

Given the positive impact of my project within my class I will ensure that as 

I commence my NQT year I will continue to build upon what I have learnt. 

I will ensure that reading aloud to my class continues to be protected in 

order to promote the value of reading. Alongside this I will incorporate the 

‘who makes choices?’ element of my project with the aim of allowing the 

children autonomy in their choices and a deeper connection to books of 

their own enjoyment which they can then share with others.  

Finally, as part of my continued professional development I would like to 

research other strands of the RfP research. In doing so I hope to deepen 

my RfP pedagogy and embed RfP within my classroom through via as 

many avenues as possible. 

  


