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Context                                                               
I am an ITE lecturer at the University of Manchester. One of my main roles is teaching English on 
the Primary PGCE 

OU Research inspiration and rationale 
The inspiration behind the explosion book was twofold. Primarily I wanted to give my trainee teachers 
a way of drawing together all their experiences of quality children’s literature from their childhood, the 
PGCE course and time in school in one place. This would then be an activity they could use with their 
children to learn about what they liked to read. 

This links to the TaRs research in that I was seeking to develop the trainees: 

1. Knowledge of children’s literature and other texts 
2. Knowledge of children’s reading practice. 

4.As Reading Teachers: teachers who read and readers who teach    

 
These are four of the key features that the TaRs research found are salient for fostering children’s reading for 
pleasure (Cremin et al. 2014) . 



 

 
 

Aims  

• To provide trainee teachers with the opportunity to reflect on themselves as readers and their 
knowledge of children’s literature 

• To enable the trainee teachers to develop an understanding of what children enjoy reading 
• To offer a vehicle that would provide an opportunity for shared discussions about favourite 

reads. 

Outline 
Trainees were asked to choose 10 to 20 pieces of children’s literature that they enjoy reading, drawing 
from what they have experienced outside of the course, to what they had engaged with on the PGCE in 
our English sessions and our PGCE book club books and in the classroom.  
Trainees were asked to portray these on 10 9x9cm squares (or 6x 9cm squares cut into two triangles + 
4 9cm x 9cam squares). They could do this in any way they wanted, from writing a blurb, copying the 
cover, outlining a website, using key images or words from graphic novels, books, magazines, websites 
or any other text they wished. 
Then, during an English seminar, trainees followed my instructions to make their own Explosion Book. 

 



 

 
 

 
 
 

 
 



 

 
 

 
 

 

Impact 
The trainees expressed how much they had enjoyed thinking about what they enjoyed reading in the 
past and now. They discussed what they would choose during break times and in other sessions. Some 
of them included books that they had shared whilst on placement which had brought joy to the 
children, whilst others talked about how this had sparked a family discussion and a trip down memory 
lane. Each trainee talked about the different stimuli that went behind their choices. 



 

 
 

During the choosing process some trainees took to social media to chart their journey. 

 

 

 

Once the book was made it created a real impact as it ‘exploded’ with colour and gave them much to talk about. 
As a tutor I found that it was lovely to be part of each trainee’s world of favourite literature as they talked with 
so much pleasure about their chosen reads. In addition we all found that we had new books that we wanted to 
search out because of the sharing of texts we’d not heard of before.  



 

 
 

Reflections on impact the TaRs research had on practice 
Reflecting on how I could help the trainees to realise that they were reading teachers with much to 
offer the children in the classroom was the catalyst for this activity. I wanted to give them a lasting 
resource that they could share with their class as NQTs and beyond. We talked about how each year 
they could make a new Explosion Book and this would chart their own journeys as readers. It would 
show what type of text they like to read and perhaps enable them to consider expanding into new 
realms that were less represented, embedding TaR s1.  Considerable knowledge of children’s literature 
and other texts and TaRs 4. Being Reading Teachers: teachers who read and readers who teach.  

We talked about how you could replicate the activity with the children in their class, considerations 
about resources and how to facilitate it for all learners. It was discussed that it would enable them to 
show the children they valued what they also liked to read and would definitely provide them with 
TaRs 2. Knowledge of children’s reading practice. 

The rich conversations and animated voices and body language throughout the session reinforced the 
value of such an activity. The room was alive with book blether as each person shared with the next 
what they had chosen and why. This happened naturally and wasn’t a result of prompting. It showed 
what a reading community has developed on the course and how they could draw from each other in 
the future as they now saw each other as experienced children’s literature experts. 

This will be a session repeated with future trainees as well as with my OU/ UKLA Teacher Reading 
Group members. 

 
 


