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Context

• I am a year 5 NQT at Kingmoor Junior School in 
Cumbria. This is a 3-form entry school with 300 pupils.

• I am very passionate about reading, therefore it is a personal priority in 
my teaching. I was introduced to poetry in secondary school and loved 
how it could capture emotions. I am eager to ensure that children are 
exposed to poetry in primary school to support developing reading for 
pleasure.

• I carried out a similar project in my final year placement class while 
studying at Edge Hill University. When I learned that reading was a 
whole school priority at Kingmoor, I was eager to develop my Poe-Tree 
concept on a larger scale, promoting reading for pleasure throughout 
the whole school.

My previous RfP project: 
https://www.researchrichpedagogies.org/research/example/reading-under-the-christmas-
poe-tree

https://www.researchrichpedagogies.org/research/example/reading-under-the-christmas-poe-tree


OU Research inspiration and rationale

Developing a Reading for Pleasure Pedagogy

I was initially inspired by the Open University’s Teachers as Readers 
findings as I aimed to develop a reading for pleasure pedagogy, 
promoting reading aloud and encouraging pupils’ active contributions 
to book talk. 
I aimed to create an enjoyable reading environment throughout the 
junior school, accessible regardless of age or ability. I believed that a 
poetry focus could expose children to various forms and poets, whilst 
enthusing pupils to read aloud (Centre for Literacy in Primary 
Education, 2017). The CLPE (2018:5) express how opportunities to ‘lift 
poems from the page and bring them to life’ lends itself to reading 
aloud, promoting enjoyment through opportunities for exploring 
expression and language patterns.



Teachers must have a considerable knowledge of children’s 
literature

Although time is allocated at Kingmoor Junior School to  independent 
reading and sharing class texts, I realised that children were not being 
exposed regularly to a wide range of literature. I appreciated that 
many teachers felt that they had a limited knowledge of children’s 
literature, particularly poetry (Cremin et al., 2oo8). 

Ultimately, this can limit children’s exposure to a wide range of 
literature as teachers may not prioritise certain genres. Consequently, 
it is essential that teachers are supported in developing their 
knowledge and confidence. Therefore, I intended to provide a 
structure whereby all teachers were supported in reading poetry 
regularly.



Aims

Aims for supporting children

• To share a wide range of poems and poets, exposing children to a 
variety of reading materials.

• To increase interest in poetry, developing their knowledge and 
vocabulary to express their views and opinions.

• To develop a shared reading community, built upon a love of poetry, 
encouraging children and teachers to share their favourite poems.

Aims for supporting teachers

• To support teachers in developing their knowledge of children’s poetry 
and poets.

• To support teachers in confidently generating book talk around poetry.



Outline
• During the festive period, it was essential to keep reading as a priority and 

advent was an excellent vehicle to promote this. Each classroom was 
provided with 24 wrapped Christmas poems which were hidden for 
children to find, unwrap and read each day. Each poem had a question 
prompt to support teachers and students in generating discussion. 
Questions encompassed comprehension, form, opinion or specific 
language techniques.

• The project was introduced 
during a whole school 
assembly and an 
introduction poem was 
displayed in all classrooms.



• After sharing my project on Twitter, I was messaged by an NQT from 
Devon, eager to implement my Poe-Tree project in her year 3 class. As 
she posted some of her children’s responses on Twitter, it gave my class 
the opportunity to acknowledge and appreciate the opinions of others, 
whilst sharing their own. 

• Poems were shared in classes, initially modelled by teachers then read 
aloud by students. Time was given for children to talk about the 
discussion question with their peers, before discussion was generated as 
a whole class, guided by the teacher.



• Poem 24 was withheld to add intrigue!  I wrote my own poem about 
Autumn term at Kingmoor Junior School and delivering it in a scroll marked 
our final celebration. Children were prompted to reflect on all that they had 
learned, discussing their favourite poems. This gave teachers the 
opportunity to reflect on the poems their class may enjoy during reading 
time in the future.



Impact on Students

• Initially, children had narrow views of poetry, with many simply commenting 
that poems rhyme. Following advent, children could discuss poems using 
technical language, confidently commenting on the forms of poems and the 
language devices used. I observed children from different classes discussing the 
poem of the day on the playground, sharing their opinions and using technical 
language referred to in class. 

• Children genuinely enjoyed reading the poems, laughing at funny poems and 
responding with empathy when appropriate. Using a wide range ensured that 
there was something for everyone! Pupils who initially reacted negatively to ‘a 
poem a day’ became excited for the next poem to be revealed and were eager 
to participate in discussion. Children have been inspired to select poetry books 
during independent reading time, requesting poems to be read aloud.

• Children now talk informally and confidently about what they are reading and 
make recommendations, whether that be books or poetry, recognising that 
their opinions are valued. 



• Some children were eager to recite poems to their class, or were 
inspired to write their own poems to share. Consequently, promoting 
reading for pleasure engaged children in writing for pleasure.

Year 4  

Year 5 



• A year 5 reluctant reader was significantly engaged by the challenge of 
learning and performing poems for the class. Also a reluctant writer, he 
wrote his own haiku independently after being inspired by Winter by Jan 
Allison. He gained confidence in his reading abilities, recognising himself 
as a valuable member of our classroom reading community.

• After discussions with teachers, it was apparent that there were many 
similar cases where reluctant readers were the most engaged. It was agreed 
that the reading and understanding of a whole poem gave children a sense 
of accomplishment, engaging them further in reading for pleasure.



Impact on Teachers
• In the staffroom, teachers engaged in discussions regarding their 

favourite poems. Additionally, teachers now have knowledge of their 
children’s preferred poetry forms and an awareness of a wide range of 
poets, providing a basis for sharing poetry in the future.

• A member of staff commented that providing prompt questions had 
supported her in generating discussion on poetry, a genre she would 
have previously avoided. 



Reflections on impact the TaRs research 
had on practice

• The Teachers as Readers (TaRs) research has supported me in 
recognising that teachers may not be as confident in sharing and 
discussing poetry, which allowed me to provide a structure to support 
them. I am overjoyed at the impact of our Poe-Tree Advent Calendar as 
children have developed the knowledge to discuss poetry with their 
peers, creating a reading buzz throughout school! Despite age or ability, 
all children could enjoy and achieve as readers.

• I aim to provide more opportunities for book-talk across year groups, 
further developing the sense of a reading community. Providing 
children with a wider range of poetry anthologies with a range of poets 
will allow more children to access poetry as their individual reading 
books. I intend to encourage children to discover their own poetry to 
perform in classes and assemblies to further their engagement.
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