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Context  

• Little Sutton Primary School is a two form entry school in  
Sutton Coldfield, West Midlands. It is part of the Learning  
Trust for Excellence (LTE) and is also an English Hub.  

• We have been working together as a Trust to further improve 
reading for pleasure within and across our schools for the past four 
years and this year we are also leading and facilitating an OU/ UKLA Teachers’ Reading 
Group. 

OU Research inspiration and rationale 

Following the introduction of our “Reading Challenge” in school, we wanted to further develop a 
love for reading in school for every child. To facilitate this, we focused on a reading for pleasure 
pedagogy, specifically looking at social reading environments and reading aloud and improving 
staff knowledge of children’s literature. From the research findings, we knew the success of these 
practices were dependent upon teachers’ knowledge of children’s literature, their young readers’ 
interests and the nature of reading (Cremin et al., 2014). When these elements are combined, 
they positively impact children’s attitudes and attainment.  

Aims  

Our aim was to create a daily time in school when children would look forward to listening to 
quality literature and they would also want to pick up a book at any given time for enjoyment. 
This involved fully embedding a reading for pleasure pedagogy within school, focusing on social 
reading environments, reading aloud daily, independent reading and really knowing the children 
as individual readers. We wanted every child in school to be a successful reader, to know 
themselves well as readers and with staff feeling more confident about their knowledge of a 
range of children’s literature, it would facilitate this. 

Outline 

1. Performance management. 
This year all teaching staff have been set the target of developing enjoyment 
of reading through: improving teacher knowledge of literature by reading a 
selection of books suitable for their class; knowing the reading interests and 
habits of their pupils; and engaging and developing a love of reading with 
disengaged pupils. Teachers are encouraging expanding the diet of authors 
read. In addition, we have asked staff at the beginning of each staff meeting to share books they 

https://pbs.twimg.com/profile_images/1282630218/Little_Sutton_Logo_400x400.jpg


 

 
 

have read to further widen staff knowledge of varied, engaging texts across the age ranges. This is 
something we are also regularly tweeting about.  
 
2. Guided reading  
Each year group now has a week each half term where their guided reading lessons have the 
focus of reading for enjoyment. They are organised so that children are reading their own choice 
of books or texts. The teacher and teaching assistant then listens to the children individually and 
has a discussion with each child during their guided lesson reading their own book. 
 
3. Reading corners  

Each classroom now has a special book corner based on a different 
theme across school which includes a comfy area to sit and different 
book related themes for the children to experience. The books are 
selected taking into account the children’s interests and age group. 
The children are involved with the organisation of the books as much 
as possible so they are fully aware of the texts available to them in 
the class. Books that are read to the children are also made available 
for them to reread independently in their book corners.  
 

Within each book corner, the Rights of the Reader posters are displayed along with our APE 
posters (answer, prove, explain) and Reading Owls to support reading comprehension and skills. 
Furthermore, each classroom has a box of reading challenge books with texts which enable the 
children to achieve their year group' specific reading 
challenges and a boxes with favourite teachers’ and 
teaching assistants’ books and children’s recommended 
reads to each other. 
 
 
 
4. Daily read aloud time 
Each class now has a designated daily read aloud time where they listen to their class novel. We 
have created a Little Sutton whole school reading spine with quality texts to read at this time. 
Where possible, we select texts which fit with curriculum topics to deepen the children's 
knowledge and understanding of these and most 
importantly, focus on engaging children with reading 
quality texts. This is also supplemented with other 
texts chosen by teachers reflecting their personal 
choices. Each term there is also an author each year 
group focuses on; with displays about them in each 
class, the children find out about them and are 
encouraged to read as many books by them.  
 
5. People  
The English lead and English team have been responsible for promoting reading for pleasure. One 
of our staff is a reading champion, promoting reading at every opportunity. Three members of the 
team are each responsible for running and organising of Reading Gladiators in school in Year Two, 



 

 
 

Year Four and Year Six. This is initially for the 8 more gifted and talented readers in each year 
group and they have one session per week where they read the texts provided by the Reading 
Gladiator programme. Once a term these children lead an assembly for the school to share their 
reading and what they have enjoyed. The texts are then made available to other children in the 
year group to read. The children post their reading experiences on the Reading Gladiator platform 
to further share with other schools. 
 
A teacher’s reading for enjoyment group was set up to enhance opportunities for staff to develop 
their knowledge and enjoyment of reading children’s literature. This includes teachers from all 
over Birmingham who relish the opportunity to share books. 
 
Nominations from the children, teachers, parents and governors in school were used to collate 
and create the top 100 books for Little Sutton. 

 

Impact 

The emphasis on reading for enjoyment has allowed staff to enjoy reading to the children and 
also create exciting, engaging spaces within their classrooms for reading for enjoyment. The 
children are excited about their reading in school and in pupil conferencing, many have 
commented about how much they enjoy their daily read aloud time. Within classrooms, reading 
areas are not only looking aesthetically pleasing, but the children are also more knowledgeable 
and motivated by the books. This has been influenced by their involvement in the selection and 
organisation of them. “We love it when it’s our turn in the book corner and I’ve loved reading 
with my teacher!”  

Staff are also demonstrating a greater knowledge and more 
excitement about books they are reading as a result of the 
expectations of sharing texts within meetings. They have a far greater 
awareness of the importance of reading and the influence it can have 
on children’s enjoyment and attainment across the 
curriculum.  Reading aloud has been monitored and is now a 
protected time in every class. All teachers are now reading aloud at 
least 4-5 times per week and others at ‘every chance we get’. They 
have certainly caught the ‘reading bug’! These changes were 
accompanied by a growing sense amongst teachers that reading 
aloud is intrinsically valuable and is a time to be enjoyed with the 
class. Children as a result have a great connection to books, eliciting 
real responses from amusement and anger, to curiosity and excitement.  
 
Staff have also really appreciated being “allowed” the time to spend on reading for enjoyment 
and having the opportunity to really get to know their class individually as readers. Also, as a 
result of the time being spent on talking to the children as readers, informal book talk has been a 
welcome outcome too, with recommendations being provided by other children and excitement 
being built around books in the classroom. This is also a notable outcome of the work done by the 
Reading Gladiator teams too. In fact, one of the most exciting results from embedding this 
pedagogy, is the informal chat about varied literature and the real buzz about reading overall.  



 

 
 

Reflections on impact the TaRs research had on practice 

Reading aloud relies upon teachers’ knowledge of children’s literature, and when combined with 
listening to children reading, and time and space for independent reading in a social reading 
environment, it supports the development of communities of engaged readers. This outcome has 
definitely been reflected as an outcome of our project. It has enabled children to access rich and 
challenging texts, prompted the children’s affective engagement and created a class repertoire of 
‘texts in common’ to discuss. 
 
Next Steps: 
School library - We are currently revamping our library, organising it to make this another exciting 
space for children to read. It will then be used throughout the day to further promote a love of 
reading and engage any children who staff have identified as still being disengaged. Slumber 
parties with “bedtime stories” have been planned to engage these students further. 
Each class has been given a budget of £100 to purchase books for their book corners, to ensure 
that a wide array of engaging quality texts is accessible for the children and they have further 
ownership of the books available. 
  


