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Book Bites 
Clare Zinkin 

A weekly Y6 book club at school. 
For consideration within Egmont RfP award: School Reading Champion 

Context 
I’m a volunteer librarian at Etz Chaim Primary School, London. With full 
backing of the school’s SLT, I have sought to create a reading 
environment, with a key focus on reading for pleasure. 

OU Research inspiration and rationale 
Using Building Communities of Engaged Readers: Reading for Pleasure by Teresa Cremin et al, (2014), as well 
as other texts, I wanted to bring the following OU rationale to my work. 

1. Considerable knowledge of children’s literature and other texts 
Knowledge from working in children’s publishing used to broaden the children’s reading choices 
2. Knowledge of children’s reading practices 
An intimate group setting away from the classroom enhances my knowledge of individual children’s 
reading practices and choices, and give this cohort a grounding to use as a basis for transition to 
secondary 

      3. A reading for pleasure pedagogy 
A relaxed setting in which to talk about books, recognition of benefits of independent reading. Talk 
about books, inside-text talk and recommendations  

      4. As Reading Teachers: teachers who read and readers who teach 
By showing them my own reading habits, and introducing the rights of the reader, reading for 
pleasure is seen to be a worthwhile pursuit without restrictions 

      5. Reading communities that are reciprocal and interactive  
The children have agency, autonomy and ownership of book choices, feel their opinions valued, make 
contributions to discussions without prejudice 

Other references: Promoting Reading for Pleasure in the Primary School by Michael Lockwood (2008), 
Developing Children’s Critical Thinking Through Picture Books by Mary Roche (2015). 

Aims  

• To ensure the children have a sense of agency around their reading choices, to steer them so they 
explore a diverse and broad range of books across genres. 

• To give the children motivation to read their book independently so that they have knowledge and 
enthusiasm to voice opinions without having to read a ‘set text’.  

• To promote the idea that this is a community who value and love reading “to become a reader who 
finds pleasure in reading, children need to participate in vibrant communities of engaged readers 
within and beyond school.” (Cremin et al, 2014). 

• To give Y6 something ‘special’ in their last primary school year, and to make reading part of that 
‘special’ something.  

• To make strong connections between home and school reading “that reading for pleasure is strongly 
influenced by relationships between teachers, teachers and children, children and families…” (Cremin 
et al, 2014). 
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• To teach the children to exercise discernment in their choices (Millard 1997 - “children are more likely 
to become critical and discerning readers where teacher and children talk about their reading 
choices”). 

• To build relationships with the students to better understand their reading habits and give book 
recommendations. 

• To encourage the children in peer recommendations  
• To boost confidence in voicing opinion without judgement, to present their chosen book in front of an 

audience “that reading and talk are mutually supportive learning experiences” (Cremin et al, 2014). 
• To encourage group debate, listening to others, reading aloud. 
• To make sure the experience is pleasurable, so that they associate books with pleasure: “They came 

to recognise the affective impact of reading to ‘reassure, to entertain, to bond, to inform or explain, to 
arouse curiosity, to inspire’” (Trelease, 2013:04). 

• To create a community of readers 
• To model personal reflection on reading to enable children to do the same. “The best teachers of 

literature are those for whom reading is important in their own lives and who read more than the 
texts they teach.” (Martin, 2003: 16). 

• To make the children aware of their rights as readers. 

IN ESSENCE, TO CREATE READERS FOR LIFE 

Outline 
A weekly 30 minute Y6 ‘Book Bites’, a voluntary book club that starts 10 minutes before school, and lasts 
for 30 mins, hosted in library. Children sit comfortably - shoes removed, cuddle library bear, sit where they 
like in a circle. I sit within the circle for equal discussion. No writing.  
(Children need to be committed to turn up early, but timing bridges the divide between home and school 
“make space and time to build reciprocal reading communities in their classrooms that blur the boundaries 
between children’s home and school reading worlds.” Cremin, 2014) 

Basic rules include respecting others’ opinions, and not interrupting, but also include special privileges such as 
breakfast pastries, and extra library loans.  

Book club is themed. Every two weeks a new theme, such as witches, refugees, sports, WW2. The first week I 
provide suggested books - across all genres in the theme. As long as the books are meaning-rich and visually 
engaging.  

My knowledge of children’s literature, both current and classic, means I can make thematic booklists but also 
one-to-one reader recommendations as I get to know the children’s preferences. It is useful in discussions 
that I read books that they read, and more - I can add meaningfully to the discussion as a reader, and 
introduce intertextuality. The children pick any book within the theme. It is important that they choose. 
Reading is done independently at home. 

 In week one we discuss ideas of the theme. In week two, we discuss the books, and issues - such as the role 
of women within the ‘witch’ theme, historical vs modern witches, use of magical powers to direct narrative, 
point of view, beginnings, endings, empathy, as well as enjoyment, likes, dislikes, etc. I provide ‘springboard’ 
questions, but the children spontaneously speak about the books. 

This is a time for reflection; there is no ‘testing’ on what they read. The children read different amounts. 
Some give up, as is their right, some read more by the same author. 



3 
 

Over time I introduce more challenging texts as the children became more responsive to different types of 
genres and texts. Sometimes the children suggest their own themes. Peer recommendations are noted. 

There are other activities: Desert Island books, in which the children create a legacy project of their eight 
favourite books. Book World Cup is where each child champions a favourite book and pits it against another 
child’s book in a debate. Then we vote. The children read aloud extracts, research authors, create 
presentations. This promotes confidence, public speaking, reading aloud, pride in their work. ‘Doing the 
voices’ is encouraged with adult modelling.  

There is ongoing communication with parents about their child’s reading journey. 

At the end of the year, each child receives a tailored book list for transition to secondary school.  

Impact 
• Wider reading choices 
• Increased pleasure in their reading 
• Increased amount of time spent reading for pleasure at home (remarked upon by parents) 
• Reading habits shared - who visited a public library, who had books at home, who needs more help 

choosing texts. By the end, peers help each other, and there is parental engagement in the 
playground. 

• Connections made between texts 
• Increased emotional engagement with texts - rather than seeing books as educational tools. 
• Massive increase in inside-text talk around school/home 
• Confidence in giving opinion in a trusted group 
• Enhanced public speaking skills 
• Pride in their club and wish to create a reading legacy for younger years 
• Increased interaction between genders and among different friendship groups 
• Demonstration of commitment and a sense of belonging 
• Enhanced reading culture of school  
• Improved knowledge of authors and illustrators 
• Boys reading books previously dismissed as ‘girly’ 

“Book club opened my eyes to new, amazing books. I think Year 5 should come next year – you would be crazy 
to miss out on such a great opportunity.” Child 1 

“Book club has really helped me with recommending books and giving my opinion.” Child 2 

“Book club has made a difference to my writing because of all the vocab I have learnt.” Child 3 

“It makes me read more and really think about what I’m reading. It has inspired me to read different genres.” 
Child 4 

Reflections on impact the TaRs research had on practice 
Limitations: 

1. Regular commitment timewise and dedication to books  
2. Only 12 children at a time attend a book club  
3. Good facilitation is needed to make sure each child is listened to and feels as if their opinion is 

important 
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4. Not necessarily afforded priority as no clear Ofsted focussed outcomes 

Success: 

1. A new cohort experiences Y6 book club each school year. 
2. The practice is being shared across teaching groups. 
3. By the end the children were recommending books to the lead adult. 
4. Massive impact on creating readers for life  

Next steps: 

1. A presentation board to encourage others 
2. An ongoing relationship with leavers - to tell me about their reading journey going forward 
3. New group yearly 
4. Renewed emphasis about the importance of reading for pleasure 

The TaRs research impacted on the Y6 book club in that it highlighted how vital it is for children to have the 
time and space to share the emotional impact of books in a community in which all opinions are valued, and 
to use this community as a springboard to understand the pleasure that can be derived from books outside 
the classroom environment.  

 


