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Cont e xt
✘ I am an NQT in Nottingham City, 

having studied Primary PGCE at 
Nottingham Trent University with 
the Nottingham Institute of 
Education.

✘ I teach a Year 6  class in an area of 
high deprivation. 

✘ As I started my training, I found 
myself lacking confidence in 
teaching reading and inspiring 
others to read, however, now 
having a class of my own, I have 
been able to implement some new 
ideas. 
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I nsp ir a t ion a nd  Ra t iona le

✘ Having looked at the 
Reading Teachers 
pedagogy, I was 
interested to see how I 
could implement 
“reading aloud,  
informal book talk, 
inside-text talk and 
recommendations” 
(Cremin et al, 2014) into 
my classroom.

✘ During my studies at 
University, inspiring a 
love of reading was 
something that I wanted 
to develop myself so I 
could then reciprocate for 
the children in my class. 

✘ I wanted to improve my 
subject knowledge of 
reading so I could then 
improve as a teacher for 
my class and future 
classes I have.
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Aims of t he  s t ud y

✘ Encourage all 
children to see 
reading as more 
than “just a 
chore” and 
“homework ”. 
Give them the 
tools to see 
reading books as 
a chance to enjoy 
and broaden 
their ideas of 
what reading is .

✘ Inspire children 
to see text as 
more than “just 
words on a 
page”. 

✘ Give a chance to 
build a closer 
relationship 
between teacher 
and student 
through reading. 

✘ To further my 
knowledge of 
reading for 
subject 
development and 
personal 
development. 
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I d e a  1: Mor e  t ha n jus t  wor d s
✘ The two topics in the Autumn term lent themselves kindly to 

books that linked – Harry Potter and War Horse . 
✘ During class reading aloud, it appeared that some sections of 

the story were very speech driven. One of the Year 6  writing 
standards is  to “use dialogue to convey and develop 
characters”.

✘ I found that we were missing a lot of the action from the story 
as it was not being said in the right way . 

✘ Using this, I was able to take the lead in some situations of 
speech and get the children engaged in the text more by 
including (often poor) accents and varying tempo and volume 
of my voice.

✘ A loud shout could then therefore be exactly that. Harry 
whispering became soft and mellow and barely audible, and 
Hagrid blubbering his way through a goodbye to Harry 
became reality in front of the children.

5



I d e a  1: Mor e  t ha n jus t  wor d s  - imp a c t
The impact of this technique of reading aloud with more 
drama was wide ranging, it
✘ genuinely engaged some of the often disengaged children 

the minute a book comes out. They were more able to 
discuss the text afterwards as they were actually listening 
to the story being read to them.

✘ pushed the stronger readers to try and consider how 
something was being said and experimenting when they 
were reading aloud.

✘ allowed weaker readers to have more confidence in 
reading, as it was seen as “having fun”.
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I d e a  2: Silly b ooks  ≠ good  b ooks

✘ Having to choose a class book worried me at first – I 
needed something that all could access, that all wanted to 
read (and of course myself) but still pushed all children to 
be better writers. 

✘ I chose something from my childhood – ‘The Killer 
Underpants’ by Michael Lawrence. Some of my favourite 
memories are of my Mum and I reading this together and 
laughing for hours. 

✘ A link of some tongue-in-cheek comments from the main 
character Jiggy and some interesting scenarios made 
children in my class actually ask to read after a long day -
this was a w in in itself.

✘ Studying some of the text, it allowed us to discuss 
meaning of the author when things were said they were 
unsure of. 
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I d e a  2: Silly b ooks  ≠ good  b ooks  - impa c t

✘ Children wanted me to read at the end of the day and 
were looking forward to working out what came next. 

✘ Allowed children to access vocabulary as discussions 
came from some of the language used. 

✘ Pushed members of the class to include some of this  style 
in their writing – tongue-in-cheek comments felt difficult 
to teach, however this  proved a sure-fire way of 
promoting humour in their writing. 

✘ Boys, in particular, liked the lead character and some of 
the things that were said about him. 
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I d e a  3: Ma ke  c ompr e he ns ions  fun

✘ As the will influences the skill and vice versa, I also worked 
on comprehension, particularly too as audible groans were 
heard whenever we completed a comprehension together, 
so we knew we had to change this. 

✘ Children already use Times Table Rockstars for their maths 
practise at home, so after finding Readtheory.org, it was a 
no brainer to introduce to children.

✘ It firstly conducts a baseline assessment of children’s 
reading level and gives them a reading age. It automatically 
adjusts the level throughout this assessment and finishes 
with the average.

✘ It allows question level analysis of responses and points out 
areas of strength and development.

✘ Children then earn ‘knowledge points’ when they complete 
tests online and the extracts are short, sharp and engaging. 
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I d e a  3: Ma ke  c ompr e he ns ions  fun - impa c t

✘ Areas of development are made clear for children so teaching can be more 
accurately targeted to those who need support.

✘ Children look forward to completing comprehensions and complete them at 
home off their own bats (we made sure it w ill never be used as homework). 

✘ Progression is  evident for both the child and teachers. They enjoy 
progressing and earning ‘knowledge points’ and friendly rivalries self 
motivate those who need it. 
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Re fle c t ions  on my p r a c t ic e
✘ It has become very clear just how important 

enjoyment of reading is  when teaching reading and 
writing. 

✘ It was amazing to see that the way I read aloud the 
stories engaged children, particularly those who didn’t 
enjoy reading or looked disheartened during class 
book time. 

✘ I am eager to implement more ideas in the classroom 
to promote reading for pleasure, especially when it 
crosses so nicely into their writing. 
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Connect with me!

@MrZalewski joezalewski.co.uk/blog
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