


Context

o We are currently third year BA Primary Education students at the 

University of Greenwich, engaging in an exploration of Children’s 

Literature course.

o Between the three of us we have covered a wide range of year 

groups, from Nursery to Year 4. We have also experienced both 

inner and outer London schools.



OU Research Inspiration and Rationale

o We have chosen to focus on Teachers’ Knowledge of Children’s Literature 

and Other Texts, as we agreed that we had limited knowledge of quality 

children’s authors and a range of texts and therefore wanted to expand 

upon it. 

o Knowledge of children’s literature is not usually seen as part of the subject 

knowledge required of teachers, yet in order to successfully foster Reading 

for Pleasure (RfP), the ‘Teachers as Readers’ research project found that 

teachers should have an extensive range of up to date children’s 

literature and other texts.

o The research reveals that only 46% of teachers could name 6 children’s 

authors, many of which are well established worldwide (Roald Dahl, 

Jacqueline Wilson, Michael Morpurgo). Furthermore, only 10% could name 

children’s poets as well as children’s illustrators (Quentin Blake being the 

most well known). (Cremin et al., 2008)

o Akins et al., (2018) highlights the importance of teacher’s having up to 

date knowledge on children’s literature in order to produce a class of 

successful readers. 



Aims

o To reflect on our current knowledge of children’s literature and 

develop this further to support our future practices. 

o To discover how to create an inclusive reading environment which 

promotes a community of readers through a reflection of our past 

experiences as pupils and trainee teachers.

o To engage with established professionals (Lecturers, Teachers, 

Authors and Illustrators) to discover a wider range of hidden texts.

o To develop our own subject knowledge of quality children’s 

literature.



Outline

o Following our initial surveys, it was evident that we had limited 

knowledge of a wide range of quality children’s literature, 

particularly poets and picturebook authors and illustrators. 

o We had the opportunity to visit CLPE for a poetry workshop.

o Branching on from this, we immersed ourselves in a varied selection 

of children’s authors (Shaun Tan, Jeanne Willis, Gary Crew and Tom 

Percival). We were also given the opportunity to explore a diverse 

range of children’s books that represented a range of themes 

(Gender, Immigration and Refugees, LGBTQ, BME and Human 

Rights).



Initial Surveys 

Although we have been able to 

name 6 authors, these are all 

very well-known and considered 

as ‘celebrity’ authors. Therefore, 

limiting the variety of books our 

children will experience in our 

classroom.

Unfortunately, we were only able 

to name one poet who would 

also be considered as a 

‘celebrity’ author. However, 

through discussion we were able 

to identified that we knew a 

range of poems (‘Jabberwocky’, 

‘On the Ning Nang Nong’ and 

‘The Owl and The Pussy Cat’), we 

were just unable to name the 

poets of these. 

Lily – reluctant reader

Megan – avid reader 

Shelby – comes from a home of 

readers



CLPE and Poetry 

o The workshop focused on the idea of poetry being at the heart of 

children’s literature with many of children’s experiences of literature 

starting with rhyme and songs.

o They discussed the need to choose poems which inspire pupils by 

providing poems and poets which children will identify with (race, religion, 

culture). This should also inspire children to write their own poems. CLPE 

provide opportunities for children’s poems to be published (CLIPPA 

Awards) which gives them an audience, making their work more 

permanent and giving it a higher status. This is something which we also 

saw in schools (Northumberland Heath).

o CLPE have a Poetry Line on their website which provides free resources for 

teachers (videos of poets reading poems, bank of poems and teaching 

sequences). 



CLPE and Poetry 



Themes in 

Children’s Literature

BME:
o ‘Sulwe’ – Lusitania 

Nyong’o. ‘I wrote this 
book to be a mirror 
for dark skinned 
children to see 
themselves in, a 
window for all others 
to cherish peering 
into and a hug to 
comfort anybody 
who has felt lonely in 
their difference.’ 

LGBTQ:
o ‘and Tango Makes 

Three’ – Justin 
Richardson and 
Peter Parnell. Two 
male penguins that 
create their own 
family by adopting 
their own egg and 
nurturing it.

Refugees:
o ‘The Journey’ –

Francesca Sanna. It 
follows a family who 
lost their father to 
war on their journey 
seek asylum.

Gender:
o ‘Princess Smartypants’ –

Babette Cole. 
Challenges the 
stereotypical princess 
story and she takes 
control of her destiny, 
removing the need to 
be rescued by Prince 
Charming.

Disability:
o ‘Don’t Call me Special’ –

Pat Thomas. Highlights 
the importance of 
inclusion and equality.



Impact

o In regards to poetry, our overall attitudes held negative connotations, 

however they have now shifted as we have had training days that 

revealed different approaches to poetry within the classroom. We are also 

now aware of a wide range of poetry resources that can be accessed 

within the classroom. 

o Being able to access various texts within workshops has allowed us to 

increase our repertoire of children’s literature, which will broaden the 

experiences for children within our classes. This would enable our children 

to reach texts they may not otherwise come into contact with.

o Our views of children’s literature has shifted from being narrow-minded 

and limited to open-minded and explorative, in particular when tackling 

difficult, real-life themes. This then provides the opportunity to extend 

children’s knowledge within various subject areas. 

RECENTLY READ



Reflections on impact the TaRs research had on practice

o In our future teaching practices 

we plan to:

❖ Emotionally engage children 

with a range of literature 

(poems, books, articles).

❖ Immerse children in a world of 

reading for pleasure by 

providing them with the power 

and control of their own 

reading and to enter into a 

community of readers.

❖ Have both teachers and 

children recognise their rights 

as a reader (Daniel Pennac

and Quentin Blake). 

❖ Inspire children to read texts 

out of their comfort zones.



READ AGAIN

TOP NOVELS

PICTUREBOOKS
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