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Context 

Since September 2018 I have worked across 8 primary schools in 
Coventry and the West Midlands providing intervention reading 
teaching for children targeted for greater depth as well as on the 
ground training and coaching of over 100 classroom teachers in the 
art of reading teaching. My consultancy is one of growing success in 
raising both the reading for pleasure and the reading for attainment 
agendas, and I have the pleasure of seeing many practices as I work in a variety of schools. It 
continues to be an honour to bring even more research rich pedagogical works to the classroom as 
Bright I’s continues to impact not only on the classroom but in the local Coventry community 
bringing reading to the streets of the most vulnerable children. As a part of the growth of Bright I’s I 
have taken on the social mantle of removing the boundaries of formal spaces for book access so I 
can see reading happening everywhere and anywhere in the coming year of my consultancy’s 
development. 

OU Research inspiration and rationale 

My work so far has been markedly inspired by reinforcing  A reading for pleasure pedagogy which 
includes: 

• Social reading environments 

• Reading aloud 

• Independent reading 

• Informal book talk, inside-text talk and recommendations 

And building Reading communities that are reciprocal and interactive as documented by the 
Teachers as Readers (TaRs) research (Cremin et al., 2014). 

Aims  

The aims of the Summer reading sessions were to introduce book talk to children of low literacy and 
to raise the profile of reading within a local Coventry community as a collaborative experience 
between siblings and peers.  

To increase the usability of the local library and hence remove vulnerable children from the streets 
during the holiday period by encouraging ongoing reading communities for children led by children 
in an area of high anti-social behaviour.  

To create a sense of belonging through the connection of books for isolated children. The TaRs 
approach was to reconfigure a community space and time for relaxed reading, creating physically 
engaging reading areas and environments that tempted and enticed children to read.  
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Outline 

In an environment without the expectations of standards 
in a recent summer school project ran by Bright I’s (SWAG 
Summer 2019) , I took the opportunity to work in routine 
story telling as a part of the summer activities geared 
towards raising aspirations and goals over a two-week 
programme. 

 Children were first given sessions from rich picture books 
led by adults of teaching background then eventually in 
true metacognitive style, took over the reading sessions 
themselves building a reading community outside of normal school.  

They were allowed to comfortably sit or lie down if 
they wished and really enjoyed a variety of rich 
picture books.  

They felt confident and comfortable to seek 
clarification, express opinions and make predictions 
based on what they saw or heard. The inferences 
they drew were based on everyday life experience 
and were shared collaboratively boosting the 
knowledge of their 
peers.  

 

 

Workshops that included non-fiction reading and role play were also 
sought by Bright I’s to deepen context linking text to everyday life. 

 

     

 

 

 



 

 
 

Impact 

Children who were not keen on reading 
-ranging from ages 4 to 16 years -
became engaged and began to look 
forward to daily story telling over the 
two-week programme. 

  

Many of these children have been seen 
in the local library borrowing books and 
reading to their siblings due to their 
experience. It has been a truly 
rewarding experience to build a social 
community where children can comfort 
read with no expectations to ‘prove’ but 
to simply enjoy being transported into 
the world behind words.  

 

There was a complete shift in the 
attitudes of children of varied ages as 
they listened to read alouds and their 
thoughts on texts were heard to the 
point where they felt keen to do this 
themselves for others. 

 

 

 

 

 

 

 

 

 

ROGO model evidence base National Literacy Trust 2017, page 2 



 

 
 

Reflections on impact the TaRs research had on practice 

The concept of building a social community around reading that is uninhibited by standards driven 
assessments, where children of all abilities feel free to simply enjoy books is awe-inspiring. Having 
worked in Year 6 for most of my primary teaching career – I had always been more focussed on 
attainment and had unfortunately also forgotten my own love for books from childhood. I was lucky 
to have grown up in a quality book rich family of academics with ample opportunity given to 
disappear into whatever world was awarded by a range of books. Reading for pleasure as a practice 
has reminded me of the core value of book love and how significant it is to bring this into every 
aspect of a child’s life. Every child a reader is not to be forgotten as it takes that pleasure of choice, 
access and exploration of books to make it that much more attractive.  

As I look towards launching my OU/UKLA Teachers’ Reading Group once again – outside the 
classroom, I hope to remind teachers of their own very first love of reading to ignite that passion 
that makes reading away from classroom expectations a personal possibility for both children and 
professionals alike.                                      
 


