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Linden Primary School has re-designed its curriculum in order to ensure that children 
have access to high-quality contemporary novels, which are placed at the heart of the 
classroom reading provision in order to raise levels of engagement and ultimately the 
enjoyment of reading. 

Linden Primary School is a larger than the average-sized primary school, with 
approximately 460 children registered to attend. Most pupils are of White British heritage 
with a small minority speaking English as an additional language (9.7%). The proportion of 
pupils known to be eligible for the pupil premium funding is above average (40%). The 
proportion of disabled pupils and those who have special educational needs is above the 
national average (33%) 



 

 

OU Research inspiration and rationale 

2016 brought the implementation of the new statutory national assessments at the end of 
key stage two. Following the publication of the school’s reading results (50% of children 
meeting Age Related Expectation), it was apparent that Linden’s were significantly below 
national average of 66%. It was clear that the government’s policy on raising expectation 
of children’s reading ability was going to require a detailed analysis of the reading 
curriculum and how the children engage with and access reading at Linden. 
 
The next year’s set of results showed a marked improvement and Linden were broadly 
back in line with the national average. However, these were achieved through many 
different ‘quick fix’ strategies and rapidly boosting the cohort as opposed to evolving the 
reading culture across the school. This stark analysis and reflection led me to planning a 
whole-school change to our approach to the teaching of reading, providing me with the 
title: ‘raising the profile of reading for pleasure through whole-class novel studies’. 
 

Although, most of them were developed in one way or another, the particular strand of the TaRs 
findings which inspired us to further develop reading for pleasure in our school was: 

      3. A reading for pleasure pedagogy which includes: 

 Social reading environments 

 Reading aloud 

 Independent reading 

 Informal book talk, inside-text talk and recommendations 

Aims  

      3. A reading for pleasure pedagogy 
 

• To widen children’s vocabulary through reading widely and often 

• To model to our children that reading is a pleasurable activity and one they will enjoy 
should they engage with it 

• To exploit the positive relationship between reading frequency, reading enjoyment and 
attainment 



 

 

Outline 

At Linden, we acknowledge the fact that children from deprived backgrounds have 
smaller vocabularies than those of their more affluent peers (Blandford et al., 2015), but 
do not accept that as a barrier to our school’s progress, it was evident that the children 
at our school needed to make more rapid progress in both of these areas than their peers 
nationally. The key to children making progress in building their vocabulary is to read as 
often and as widely as they possibly can through enjoyment of books (Wolf, 2016). This 
was to become the mission statement of the project and something to refer back to at 
every stage. 
 
The intended impact of the project was to promote reading for pleasure across the school 
in both staff and children using high-quality and contemporary novels in order to further 
promote a reading culture and drive standards higher. I built a strategic team around me 
including two teachers as novel study ‘champions’ in key year groups; a member of staff 
completing their NPQML on reading environments and a HLTA to transform the library. 
 
All classes were  to start to undertake novel studies and provide the children within 
different year groups and phases the same opportunities to have reading lessons where 
the objective was solely to enjoy reading; sharing a love of a book selected with 
enthusiasm and shared in whichever way they saw fit. 
 
At the conclusion of the project a sharing staff meeting was to be held in order to reflect 
on the project’s impact and celebrate the positive outcomes for the children. Each year 
group presented to the remaining staff and provided examples of pupil outcomes that 
enriched their enjoyment and engagement with their respective texts. This was an 
extremely important element as it reinforced the democratic/participative style of 
leadership that was fostered, assuring that all teachers were trusted with the direction 
and the impact of the reading sessions. 



 

 

Impact 

The resulting impact of whole-school change has been enormous. It is evident that the 
reading culture has seen a dramatic increase over the past academic year: children now 
discuss books and their reading more; staff often converse about books without 
facilitation; classrooms and the library all reflect the change in culture and there is more 
passion and excitement from all stakeholders with regard to both children’s literature 
and reading overall. 
 
Albeit extremely anecdotal, it feels necessary to describe the impact alongside 
scrutinising it with the measurable parameters. External 2018 data shows that there was 
a 2% increase in children achieving Age Related Expectations in reading at the end of Key 
Stage 2 compared to the previous year, closing the gap when compared to the national 
average. Undoubtedly, and as outlined previously, the nature of the project was to 
change a reading culture and the school’s data will inevitably not reflect this change for 
many years- but it is exciting to see that marginal impact that it has had already.  
Children that now join our school will be inundated with a reading culture that they can 
become immersed in and hopefully foster their own love of reading simultaneously: this is 
where the dramatic improvement in data will stem from. 
 
It was important to gain an insight into measuring the impact of the novel studies on the 
children and it was refreshing to discover the 98% of children placed their cross more 
positively on the enjoyment of reading continuum on the pupil voice that they were 
presented with again at the conclusion of the year. It was also very powerful to see that 
84% of children added the author that wrote their class novel as one of their five 
favourite authors, and many children were able to name more authors than they could at 
the start of the year- indicating they are reading more in their own time. Numbers of 
children that were classed as ‘reluctant readers’ and seldom read at home significantly 
dropped across the school from 11% to 6%; providing further evidence that the project 
successfully impacted children’s attitudes towards choosing to read for pleasure. One 
limitation with regard to data was the delayed implementation of the electronic library 
system, as it was hoped that it would be possible to use these figures to analyse how 
many children had been visiting the library, the frequency they have been doing this and 
how often they have been changing their book- this has since been delegated to the 
librarian to provide reports and will be scrutinised for impact at a later date. 



 

 

Reflections on impact the TaRs research had on 
practice 

It was deemed inappropriate to undertake formal lesson observations in order to ensure 
this was taking place, as it was felt that teachers may feel that this change in direction of 
reading solely for pleasure might have been convoluted under observation conditions and 
feel the need to include formal comprehension, for example, as an outcome of the 
lesson. Instead, learning walks were undertaken and it was evident that in most 
classrooms the children were thoroughly enjoying their class text.  
 
It was clear that in many of the reading lessons there were some children in each class 
unable to access the story due to the nature of it being pitched above age-related 
reading expectations in every classroom.  In order to eradicate this, the pupils that this 
was applicable to were pre-read the text the afternoon before the whole-class reading 
session with a Learning Partner so that they were able to absorb the story before being 
read to again the next day. This worked perfectly across all classrooms and was 
commented on by all teachers as having an enormous impact of engagement with the 
text, particularly from children with SEND. 
 
As a result of the project, the entire curriculum was developed over the course of the 
year. Although not intrinsically linked, it is necessary to reflect on the wider impact this 
has had on the children’s learning.  It was important that teachers chose texts because of 
their rich language and engaging plots as opposed to because the setting or time the story 
was set matched the non-core thematic teaching. It was therefore necessary to adapt the 
curriculum itself in order to provide cohesion and purpose.  The team devised a ‘big idea’ 
that would overarch each theme across the school that could be related to through the 
novel chosen, the impact this had was enormous because each non-core lesson was also 
linked back to this idea and therefore refocused the entire curriculum. 
 
In a manner that we’ve not experienced before, children are beginning to talk about 
books in their own free time. Children will often open discuss what they are currently 
reading during fruit and milk time; read extracts to the class and recommend books to 
their peers.    Staff also talk about how they have reignited a passion for children’s 
literature and are often seen borrowing books from the library again. This is only the 
start of changing our reading culture, but it has been a significant step in the right 
direction! 

 

 



Linden Primary School Novel 
Study Supporting Evidence 



Reception 



We introduced this Novel alongside 
our Jungle topic. 

 

Activities linked to the book… 



 

What I would need if I went on a safari or to the jungle 

 



 

What I would need if I went on a safari or to the jungle 

 



Representations of my favourite animal that I would see at a safari/jungle. 



Representations of my favourite animal that I would see at a safari/jungle. 



Representations of my favourite animal that I would see at a safari/jungle. 



Representations of my favourite animal that I would see at a safari/jungle. 



Junk modelling jungle scenes  



Junk modelling jungle scenes  



Junk modelling jungle scenes  



I liked the part when Pug has 

the nightmare in the bed. 

ZB 
I liked the lions because 

they were roaring.  

NG 

Arlen Von Bling wanted to take the animals 

because she wanted the animals. But then 

she needed help so said she will be good 

from now on.  

HT 



I liked the little baby lion, 

because it is cute and because 

it is small.  

EB I liked the beginning because Lady Marina 

thought there was a lion spying on her in 

her wardrobe, behind the curtains and 

under the bed. It was only a nightmare. 

OL 

I liked the baby lion too.  

XR 



We changed how we run Reception during this time 
and focused on the children’s continuous provision. 

 

 We provided activities that linked to the novel. This 
however, was purely the children’s choice if they did 
them, therefore, we did not get as much take up on 

the activities as we may have done if they were 
compulsory.  



EBI 

 

• Even though it was a ‘beginners’ novel 
children lost interest quite quickly. 

 

• Some children struggled to follow the 
story between each session. 

 

 

WWW 

 

• Children enjoyed the activities linked to the 
story. 

 

• Linked well with our topic which meant the  
children were able to relate to parts of the 
story (zoo trip the children went on).  

 

• Children enjoyed the characters and what 
they got up to. 



On reflection 
 

We feel for the children to stay focused and enthused by the 

concept they need more pictures to engage with and look at as 

well as maybe shorted books which can be completed in one or 

two sessions. This will ensure we keep the children’s interest as 

well as completing exciting activities link to the 

books/story/topic.  

 



Once there was magic and it lived in the Dark 

Forest…… 

Year 1 



And now it lives in Year 1! 



Wand making 



Our versions of the Dark Woods 



Our versions of the Dark Woods 



Wordall 



Why should people read this book? 



Year 1 think you should read the Wizard of Once 

because…. 

•  …..  it gets better every chapter.    

• …..it’s like an exciting adventure.  

• …… it has a happy ending.  

• …… it’s awesome. 

• ……..there’s a bit of magic on every page. 

• ……..it is exciting and magical.  

• …….if you would like to go to a magical place it 
takes you to Zar.  

• …..there are lots of magic tricks and twists.  

 



Y 

E 

A 

R 

 

2 

N 

O 

V 

E 

L 

 

S 

T 

U 

D 

Y 



Design a new front cover 

I think the story is 

about…….. 



Wanted Poster 

Making references to 

the story! 

-characters 



How to look after a Dog 

Instruction Writing 



Character feelings 

Character’s feelings- 

snapshot! 



Dear Diary 

Capturing the viewpoint of 

Betty, one of the  

main characters 



Plan C 

Predicting  



Happy Home 

Reference to text 



Big Art work 

Collage art work 



We loved the book so much 

we are now reading the 

second book called…. 



Year 3 Book 
Study 



The children began by 
designing their own front 
covers based on what they 
thought the book would be 

about.  

We then 
used our 

map skills 
to plot the 
character’s 
journeys 
onto the 
Novel’s 
map. 

Using their 
inference 
skills the 
children 

then made 
predictions 
about what 
the other 10 

magical 
items would 

be in the 
story.   

The children 
developed 

their 
understand

ing of 
Podkin by 
creating a 

though 
bubble 
picture. 

The children 
used their 
knowledge 

of the 
Novel’s 
main 

characters 
to act out a 
key scene. 



We completed a study on the 
illustrations by David Wyatt 
incorporated within the Novel. 
The children then had a go at 

creating their own Podkin 
One- Ear illustrations based 

on our obserations. 

The children had a go 
at creating their own 
escape plans for the 
main Characters, 

including detailed 
instructions and a 
labelled diagram. 



Diary 
Entries 

As part of our novel study, 
the children completed a 

study on character 
descriptions before 

creating their own based 
on the key characters 

within the Novel.  

Character 
Description 

The children also completed a 
study on diary writing 
before creating their own 

based upon key events in the 
Novel. 



Year 3 Book 
Study 

“The 
Gorm are 
like the 
Romans 
taking 
over.” 

“I really like 
how 

everything is 
similar to our 
world. They 

have 
Bramblemas 
which is like 
Christmas.” 

“I love this 
book 

because it 
has 

rabbits 
instead of 
people in 

it.” 



 
 
 
 
 
 

WWW 
 
 
 
 
 
 

EBI 

• The Novel linked well 

with our theme. 

 

•  The Novel’s language 

was easily accessible. 

 

• Linked in very well to our 

English units. 

 

• The children enjoyed the 

activities. 

 

• We’d introduced 

it at the start of 

our ‘Through the 

Keyhole’ topic. 

 



Year 4 Novel Study 
The Great Kapok Tree 



Overview: 

• Elicitation and Inference Activities (Spider Diagrams) 

• Drama Activity- Mime/Hot Seating 

• Wordles- Key vocabulary focus/ Computing 

• Blurb Writing- Overall summarising of the book. 

• Extra Page writing- In the original style of the author/art 

• Letter writing- Empathetic writing from book 
characters/drama 

• Newspaper article- Viewpoints of an unspoken character in 
the story. 

• Poetry- Homework activity 

[All very closely linked with Year 4 Summer theme ‘Earth 
Song’] 



 



 



 



 



 





 



Year 5: 
Letters from the 

Lighthouse 
By Emma Carroll 





In year 5 we studied the novel 
Letters from the Lighthouse 
• Letters from the Lighthouse is about a 

young girl who’s sister goes missing after 
an air raid.  

• With London being very unsafe, Olive and 
her brother are evacuated to Devonshire 
coast to stay with a mysterious 
lighthouse keeper.  

• Whilst here, Olive is faced with many 
trials including meeting a German pilot 
crash survivor, saving refugees from a 
boat and decoding a secret message her 
sister possessed.  
 



• ‘Superb.’ – Daily Mail. 
• ‘Five stars.’ – The Times. 
• ‘A leading children’s author.’ 
Bookseller. 

• ‘Absorbing, sensitive and genuinely 
magical.’ – Independent.  
 
 

• Our children absolutely loved this 
book and couldn’t agree more with 
these statements!  



Our first lesson on the novel included 
making a menu for the evacuees 
when reaching Devon  
• The children had to think of food that would be 

around during World War 2 (NOT MCDONALD’S!)  

• The children had to think of food that they would 
want to see after a long journey 

• Children had to empathise with the characters and 
think about how hungry they would have felt after 
the long coach journey.  





Our second lesson…  

• A German fighter pilot flies over Devon and the 
some of the village catch a glimpse. 

• As a class we discussed the thoughts and feelings of 
the two main characters. 

• Here the children empathised with 3 different 
characters (The Pilot, Olive and Cliff)  

• We then wrote a diary entry for one of these 
characters describing these feelings in a paragraph. 









The Postcard home… 

• In the novel Olive writes home pretending 
everything is fine, whereas in reality things 
are definitely not! 

• We took this extract of the book and 
created our own written postcards home 
describing how we were feeling 

• The children were then able to draw the 
lighthouse on the back of the postcard.  

• We wrote a draft in our books first and then 
wrote (IN PEN) our neat copy on card.  





ART 

• We took the opportunity to one of the 
events in the novel to do some art. 

• As the lighthouse was too visible for 
German planes the villagers painted the 
lighthouse a grey colour.  

• We drew and then painted the 
contrasting lighthouses in our sketch 
books.  





What went well…  

• The children really enjoyed the novel as 
it was very age appropriate 

• It linked in very closely with our theme 
 



Even better if…  

• More cross-curricular links? 

• More lessons during the week (time 
constraints!)  



Welcome to Nowhere 
Elizabeth Laird 

Year 6 



Twelve-year-old Omar and his brothers 

and sisters were born and raised in the 

beautiful and bustling city of Bosra, Syria. 

Omar doesn't care about politics - all he 

wants is to grow up to become a 

successful businessman who will take the 

world by storm. But when his clever older 

brother, Musa, gets mixed up with some 

young political activists, everything 

changes... 

 

Before long, bombs are falling, people are 

dying, and Omar and his family have no 

choice but to flee their home with only 

what they can carry. Yet no matter how 

far they run, the shadow of war follows 

them - until they have no other choice 

than to attempt the dangerous journey to 

escape their homeland altogether. But 

where do you go when you can't go 

home? 



Performance 

Poetry Invictus 

If 



Life in a British democracy 
vs life under Syrian tyranny 



Life in a British democracy 
vs life under Syrian tyranny 



Life in a British democracy 
vs life under Syrian tyranny 



Who makes the rules? 



Political uprise in 
Syria 

Newspaper Report 
Peaceful protest  

turns violent  

in Syria 



Gunpowder plot 

Geographic study of 
crimes against the state 



How have rules and crimes 
changed over time? 



Refugees 



Refugees 



Banksy in Linden? 



Modern study: ‘Banksy: hero or villain?’ 



Modern study: ‘Banksy: hero or villain?’ 



Modern study: ‘Banksy: hero or villain?’ 



Art gallery exhibition 



Linden Primary School’s New 

Library 














