
 

 Encouraging reading through graphic novels          Richard Ruddick 

Context 

Currently I am a Year 6 teacher at Moorlands Primary 
Academy in Norfolk. Our school has been working on 
developing an embedded reading for pleasure culture over the 
last three years in a bid to improve attainment, literacy skills 
and the desire to read as a hobby not just for completing 
work.  

 

Research inspiration and rationale 

The Teachers as Readers research by Teresa Cremin et al (2014) talks about the 
positive influence a teacher’s reading habits can have on their pupils. Most children in 
my class were disengaged with reading leading to a poor knowledge of texts and 
authors. In a bid to improve their engagement, I started to read graphic novels in my 
classroom. I followed it up by sharing feedback on them, promoting them and placing 
them on our bookshelves for everyone to read. 

 
  Aims 

 
• To create a positive attitude towards reading both in     
my class and at home through the sharing of graphic novels. 
 
• To show pupils that graphic novels count as reading. 
 
• To increase the number of graphic novels in the school 
in order to encourage more reluctant or disengaged readers. 
 
 

 

Outline 

I wanted to demonstrate to the more reluctant 
readers in my class that reading didn’t have to 
involve long novels or phonics-based books that 
were designed for developing skills and not 
enjoyment.  

I noticed that the small selection of graphic 
novels I had in my classroom were becoming 
increasingly popular especially with those who 
had been struggling to engage with reading. 



After noticing this pattern I took the following actions in a bid to continue improving 
these children’s more positive attitude towards reading: 

 

• Purchasing a wide range of graphic novels from different genres that would 
appeal to more than one demographic.  

• Modelling the reading of graphic novels in class and informing the class or a 
specific group about how much I had enjoyed it and why.  

• As a class we voted for and constructed a top 5 graphic novels list at the end of 
each month so others could have an idea what they might enjoy reading. Our top 5 
were: 
Drama- Amulet- Ghosts- Roller Girl-Bone 
 
 
 
 
 
 
 
 

• After several weeks of promoting graphic novels I saw an improvement in the 
number of children reading at home (as noted in their reading records) as well as 
a rise in the amount of informal book talk between peers in the classroom. This 
allowed the class to see the pleasure reading could bring whereas previously they 
saw it as something they were forced to do rather than something they would 
choose to do. 
 

Impact 

A lot of the children in the class showed an immediate improvement in their attitude 
towards reading. More children were reading at home and sharing discussions about 
books with their peers in school. Reluctant or unconfident readers were showing more 
independence in their reading which was a view echoed by parents.   

In addition: 

• Children were more positive when discussing 
reading and were able to talk about their recent 
reading habits in an enthusiastic manner. 

• Reading engagement increased among those who 
were reluctant to engage previously. 

• Pupils started to seek recommendations 
independently from their peers instead of 
relying on a teacher to point them in the right 
direction.  



The children told me they enjoy reading graphic novels because “They are 
interesting and adventurous,” and also because “they are full of good description and 
are easier to read.” The visual element appears to make graphic novels less daunting 
for readers who have less confidence and one such pupil said reading graphic novels 
has made them “actually enjoy reading.” 

 

Reflections on impact the TaRs research had on practice 

Widening my knowledge of children’s graphic novels and making more use of this in the 
classroom, in line with the TaRs research, has helped to improve the attitude towards 
reading in my class especially in regards to reading independently at home. It has also 
empowered children who were struggling to engage with reading and presented them 
with more opportunities to discuss it.  

 
 

 


