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Context
I am a third year Edge Hill University trainee teacher on final 
placement in a Year 1 class at a three-form entry primary school in 
Lancashire. In the class, there were a number of children who 
considered themselves avid readers and others who didn't see 
themselves as readers. The class, on the whole, seemed to struggle 
with explaining what it was they liked or disliked about a book. 



OU Research inspiration and rationale
I chose to focus on a reading pedagogy which includes:

 Informal book talk, inside-text talk and recommendations. 

The role of the teacher in book talk is to be an interested listener (Corbett, 2008) to the 
children’s views. However, Cremin et al (2008), explain that teachers need to be 
knowledgeable of children’s literature in order to be able to lead children in effective book 
talk. For these reasons, I was interested in seeing how much teacher input was the best 
to promote quality book chatter. 

The importance of book chatter should not be ignored as it is stated that ‘being able to 
use your knowledge of children’s literature to discuss a book with a child [...] can be a 
powerful learning opportunity’ (Waugh et al, 2014). Considering this, I was prompted to 
see whether the impact of book talk was noticeable on pupil’s reading comprehension.

Having read about Aiden Chambers’ (2011) approach to book talk and the way in which 
he suggests dividing book talk into the categories of likes, dislikes, patterns and puzzles, 
I was interested in trying his approach in practice. I also knew that I wanted to encourage 
children to be honest about the books they read and that expressing dislikes should be 
just as valued as expressing likes, provided that both opinions could be justified. 



Aims

 The aim of my project was to support the pupils in building their ability to 
explain why they liked or disliked a book, or part of a book, and to be able 
to justify these opinions.

 I wanted the children to view their opinions as a positive exploration into 
their reading preferences in order that they could better know which kind 
of books they might choose in the future.

 I was also interested in the level to which the teacher needed to be 
involved in the book chatter in order for the discussions to be effective. As 
I was in a Year 1 class at the time, I was aware that this part of my 
findings, in particular, may vary across age groups as well as across 
different groups of children. 



Outline
 In order to put my ideas into practice, I chose a new picture book to read to 

the class each day at home time. Sometimes these books were connected 
to topic work being carried out, or the books were some of my own 
favourites, and on occasions books I had not read myself but were 
recommended to me by colleagues. At the end of each story, I would ask the 
children if they liked or disliked the book, and asked them to justify any 
opinions. If a child expressed they disliked the book and justified why, I 
would encourage them to consider that next time they had the opportunity to 
choose a book to read, knowing which genres of story they enjoyed would 
help them to choose a book they were more likely to enjoy. 

 I also explored different levels of teacher input. Some days I would carry out 
a very teacher-led discussion. On other occasions I would ask the children 
to chat among themselves before reporting back to the class. I did this in 
order to see which was most effective for prompting effective discussion. 

 In order to test the effectiveness of my project, I chose six children from the 
class to interview before and after the project. Some of these children 
considered themselves keen readers, while others did not. I asked these 
children to tell me about their favourite book and the last one they read. 
Following the project, I asked the same six children the same questions to 
see if their reading preferences and ability to discuss books had changed. 



Impact
 The children were all more able to speak at greater 

length and with greater confidence about their reading 
preferences, following regular book chatter sessions. 

Before Book Talk Sessions After Book Talk Sessions

Child A Child A

Child B Child B

Child C Child C

I could see fish [in the book].
I liked that [the snake] had venomous 
bites. I liked everything.

It’s funny and a little serious.
I liked that they became friends with the 
monster and I disliked that the baby was 
trapped.

Child C was unable to give any 
response when asked.

I liked the first part. I didn’t like the 
last part.



Reflections on impact the TaRs research 
had on practice

 Having reflected upon the impact of this project and the TaRs research in 
general, I hope to carry out book talk in my NQT year in order to support 
learners in seeing themselves as readers as well as promoting open and 
honest discussion about the books they are reading. 

 The importance of being viewed as a reader myself is also something I 
want to explore in further detail. Seeking strategies which allow the pupils 
to see me as a reader will support them in seeing reading as important 
and valid. I hope to do this through reading alongside the class during 
reading sessions and discussing my own views on books. 
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