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Context                       
My role at Knightsfield School includes 
literacy intervention with students on 
a 1:1 basis and the overall aim of these 
sessions is to improve the pupils’ reading 
skills. 
Knightsfield School in Welwyn Garden City, Hertfordshire, is a 
Specialist Secondary School for deaf students, consequently some 
of our pupils have a low reading age in relation to their actual age 
due to a delay in spoken language acquisition. 
 
Research inspiration and rationale 
I was inspired by all of the TaRs research and convinced that our 
pupils would make more progress with reading if they enjoyed 
what they read and received recommendations from other 
students. 
I decided to focus on expanding my knowledge of children’s 
literature and other texts; particularly recently published texts. 
Connected to this, I realised that I needed to talk to students about 
what they were reading already and the type of texts they would 
enjoy reading. Lastly, I wanted to encourage as much informal book 
talk (‘book blether’) as possible so that students would recommend 
reading material to each other. 
Aims 

• To expand my knowledge of children’s literature and other 
texts; particularly recently published texts 

•  To help reluctant readers select reading material which 
appeals to them and suits their reading skills 

• To promote the belief that if anybody in school selects a book 
and then finds that they are not enjoying the experience they 
should return it and try something else. 



• To reinforce the idea that choosing reading material is not a 
solitary activity and that others can help a person find 
something that they might enjoy. 

• To encourage the general sharing of book recommendations 
and parts of a book that are entertaining. 

• To promote recently published books rather than 
recommending ‘old favourites’ published before our students 
were born.  

 
Outline 
Firstly, I needed to discover and record the reading preferences of 
individual students which I did by ‘library-lurking’ and chatting to 
students as they selected books. I quickly learnt that many of our 
students would instinctively avoid books that they perceived as   
thick; had small print; or with no illustrations. 
 
I interviewed students about the genre of the books they read, 
whether they preferred fiction or non-fiction and whether they 
read at home. One student in particular recommended several 
books to me and brought them into school from home so that I 
could read them. Out of this selection came two authors which 
were new to me and not represented in our school library; the Tom 
Gates books by Liz Pichon and the Treehouse books by Andy 
Griffiths. I have become particularly keen on the Treehouse books 
for my literacy intervention sessions for three reasons; the stories 
are multi-layered, whacky and amusing, the pictures are integral to 
the plot, providing entertaining context-clues for the reader and 
the tales contain higher level vocabulary such as ‘mechanical’, 
‘flexible’ and ‘extendable’. 
 
 
 
 
 
 



The Tom Gates books are popular with our students as the stories 
are set in a school and especially good for independent reading 
because they have amusing illustrations throughout which help 
with decoding. These books in particular have ‘caught on’ with 
students; they wait for someone else to finish a book so that they 
can start reading it. 
 
 
 
 
 
 
 
 
 
 
I visited libraries and talked to children’s librarians which was a 
useful and encouraging experience.  
 
Once I had learnt about the books our students enjoyed, I 
promoted them. We put up a display about the Treehouse books in 
school and when we had a parent-teacher consultation day I talked 
to parents about books their children might enjoy, showing them 
copies of the Treehouse and Tom Gates books.  
 
 
 
 
 
 
 
 
 
 
 



Impact 
Finding amusing books with illustrations has turned several 
reluctant readers into happy readers. The illustrations have been 
particularly helpful to a couple of our students who have English as 
a second language. Comments from pupils include “I like the 
catnaries”, “That’s funny!” and “I love this book!”.  The story of 
‘The 26-Story Treehouse’ facilitates discussion on; the role of an 
author, illustrator and publisher; why an author refers to other 
stories within a story and how to identify a narrative hook. There’s 
even a reference to blathering on page sixty- seven when Andy 
explains: ‘I’m not blathering…I’m narrating.’ 
We have a well-stocked library in school with a variety of books 
including graphic novels; the RfP research has shown me that it is 
important to keep looking for new reading material and find out 
what appeals to individual students.  
 
Reflections on the impact of the TaRs research on practice 
I am fortunate because our school is not far from the University of 
Hertfordshire and so I have been able to attend every meeting of 
the Teachers’ Reading for Pleasure Group. Meeting other teachers 
and hearing about what they are doing has spurred me on and 
motivated me. We were also lucky because at the very beginning 
we had an introductory lecture from Teresa Cremin which 
launched the group and prompted me to read the article about 
teachers as reading and writing role models in the TES (26/1/18). I 
have widened my knowledge and will continue to do so. At the 
beginning, I wanted to set up a student book-club and a ‘Teachers 
as Readers’ project. We haven’t achieved that yet but the research 
is there and the case studies are written up so I know it is possible.  
 

 


