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Context
Currently, I am in my first year at Edge Hill University, West Lancashire, training as a 
primary school teacher. During a recent placement at a school in Cheshire, I initiated 
a Reading for Pleasure (RfP) project based on the “Teachers as Readers: Building 
Communities of Readers” (TaRs) research published by the United Kingdom Literacy 
Association (UKLA) in 2009. 

During the seven weeks that I spent at the school, it became evident to me that the 
school aimed to foster and promote a positive attitude towards reading. This was 
clear through the two libraries – both of which were rich with a range of children’s 
literature – as well as the teachers’ enthusiasm towards reading and the RfP Book 
Club that took place every Monday after school. 

Despite this, many of the children in Y2 – my base class – tended to show distraction 
and disengagement during their guided reading sessions, perhaps because of the 
pressure felt to perform well when reading in front of a teacher. Due to the fact that 
reading is commonly associated with assessment in primary schools, less and less 
children are recognising reading as a pleasurable experience (Twist et al., 2003, cited 
in Cremin et al., 2009). Therefore, I wanted to remove this stigma and allow children to 
really value reading and grasp an enjoyment in literature that they read.



OU Research Inspiration and Rationale
As identified by the first TaRs research finding, it is critical that teachers have a high-
quality, up-to-date knowledge of children’s literature and other texts. Part of the 
English module within my degree course is to produce a reading journal reflecting on 
children’s literature that I read, creating a bank of book recommendations that I can 
use. In doing so, not only have I been able to recommend books to pupils, but I have 
gained a greater understanding of the genres and text types that I am interested in, 
supporting my own RfP.
Therefore, I wanted to involve the children in Y2 in a similar reflective activity so that 
they could redevelop a love for reading. Not only this, but seeing their reflections 
would allow me to recognise their interests and preferences when it comes to 
reading, and help me recommend books to them; the second TaRs research finding 
– having a knowledge of children’s reading practices – stresses the importance of 
this. Finally, the third TaRs research finding emphasises the implementation of a RfP 
pedagogy through the likes of book recommendations and (informal) text talk. I 
therefore wanted to provide an activity that encouraged this by getting children to 
share their thoughts and feelings about books, making reading more accessible to 
and exciting for pupils typically put off by the thought of picking up a book and 
reading it.



Aims

Aims for Children:
■ To promote RfP and ultimately redevelop a love of reading in typically 

discouraged and disengaged children.
■ To encourage a real connection between children and books.
■ To teach children how to make book recommendations and the importance of 

this.
■ To eradicate the negative stigma associated with books and assessment.
■ To show children that different people can have different opinions on books, and 

that this is okay.

Aims for Myself:
■ To develop a greater understanding of children’s reading preferences.
■ To be able to recommend texts to children based on their current preferences.



Outline
In hope of observing a greater diversity of reading practices and preferences, I 
chose to work with the highest achieving reading group (Gold) and the lowest 
achieving reading group (Orange) on this project. Both groups were given two tasks 
based around George’s Marvellous Medicine – a book chosen by the class teacher.
The first task was for the pupils to create a poster based on the book and its key 
features, whilst the second and most relevant task to the TaRs research was for the 
pupils to create a book review/recommendation. The Orange group were given a 
structured format to follow in creating their book reviews/recommendations, 
whereas the Gold group were given more freedom – however, they did have a 
prompt sheet that would help them to gather their ideas in an appropriate and 
logical way. This prompt sheet included more complex and challenging questions to 
really get the children to connect with the book and their emotional reaction(s) to it, 
such as “what is the moral of the story?” 
I felt that a book review/recommendation on just one book would help to open up a 
world of opportunities for the children – by getting them to consider WHY they like a 
certain character or WHY the book makes them feel a certain way, the pupils could 
begin to develop an understanding of their reading preferences and interests, 
ultimately making reading a more accessible pastime for these children, rather than 
something that they have to do.
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Impact
The RfP project was generally a  success! First and foremost, the project allowed me to develop a 
greater understanding of children’s reading preferences. For instance, many children claimed that 
they liked or would recommend George’s Marvellous Medicine because it was “funny,” suggesting 
that they enjoy comedy books. Therefore, I was able to recommend other books and authors 
belonging to this genre, such as David Walliams and Jeff Kinney. More importantly however, the 
project had a huge positive impact on the attitudes of the children. I noticed that the 
disengagement that they had once shown during guided reading was beginning -tor some at 
least- to disappear as they became more confident in talking about the books. I noticed in 
particular some children from the Gold group using phrases such as “I liked this part because…” 
and “This part made me feel…” The children seemed more encouraged to participate in book talk 
with their peers than before the project. 
This was not unique to guided reading. In the reading area, I observed that the children involved in 
the project had become more confident in talking about the books that they were reading and 
recommending those that they enjoyed to their peers. Similarly to this, I observed two girls involved 
in the project talking about what they were reading at home when on the playground. One girl said 
to the other “you would like it (the book) too,” showing that she was actively making book 
recommendations to a friend and initiating RfP – this is something that I hadn’t observed prior to the 
project. Overall, I felt that the children involved in the RfP project generally began to display a more 
positive and open attitude towards reading – including RfP!



Reflections on Impact the TaRs Research had 
on Practice
Prior to familiarising myself with the TaRs research, I was unaware of the huge role that 
teachers play in promoting RfP, and so my future practice has been greatly influenced. 
The research has emphasised the vitality of encouraging RfP within children – particularly 
those with a lower literacy attainment. Therefore, I will aim to incorporate time for 
children to RfP during their weekly timetable. I feel it is important to allow time for RfP 
amid curriculum stresses, as not only does reading allow for an escape, but some 
children do not necessarily have the opportunity to read for pleasure at home. 
My philosophy is that every child should have opportunities to enjoy reading! Moreover, 
the TaRs research allowed me to recognise the importance of spontaneous book talk. 
Giving children the time to explore texts through talk helps to create a community of 
readers in which reading is seen as a positive, enriching experience. 
Additionally, the research has stressed the importance getting to know pupils’ reading 
preferences; something that I will put at the heart of my practice. This combined with my 
developing knowledge of children’s literature, will allow me to recommend books to 
children in order to give them a rich and varied reading experience. 
Generally, I will aim to make reading a more positive and exciting activity rather that 
one that has to be done to meet curriculum expectations, ultimately promoting RfP.
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