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Context 
I am a Year 5 Newly Qualified Teacher (NQT) at St Matthew’s CE Primary 
School, in the West Midlands. The school has a major focus on encouraging 
children’s Reading for Pleasure, coordinating the Birmingham UKLA Teachers’ 
Reading for Pleasure Group and playing a leading role in the West Midlands 
Transforming Reading Project (2017-2018).  

OU Research inspiration and rationale 
In 2011, the Organisation for Economic Co-operation and Development (OECD) found 
that, from 2000 to 2009, the percentage of children reading for pleasure had dropped in 
twenty-two different countries – by a total of 5%, from 69% to 64% (OECD, 2011). In a 
climate in which reading for pleasure (or, more accurately, reading frequency) is 
increasingly positively associated by academics with reading fluency and attainment, as 
well as general educational success (OFSTED, 2012), this is clearly a major concern.  

The ‘Teachers as Readers’ (Cremin et al., 2009) project has attempted to provide support 
to teachers who want to extend or improve the quality of reading for pleasure in their 
classrooms. Reading the report, I was particularly struck by the following findings:  

1. Knowledge of children’s literature. The Phase I ‘Teachers as Readers’ study 
(Cremin et al., 2008) found that many teachers had a limited knowledge of 
children’s literature, largely confined to a few well-known authors and a narrow 
range of genres. This was undoubtedly true of my own practice; although I am an 
enthusiastic reader, my knowledge of children’s literature was based around 
books I read as a child – and, as such, was both out of date and lacking in breadth 
and depth. To create a more powerful social reading environment – to 
recommend books to children with any real authority – expanding my own 
knowledge of children’s texts was essential.  

2. Reciprocal and interactive reading communities. Cremin et al. (2009) noted, 
perhaps surprisingly, that ‘teacher-child or child-child reader relationships rarely 
existed’. On reflection, it soon became clear that this statement readily applied to 
my classroom: reading events were generally closely controlled by the teacher, 
with limited opportunities for meaningful book-talk with adults or peers. I was 
therefore determined to find a way to begin to break down the barriers between 
readers, constructing a social environment in which genuine dialogue could 
flourish.  



 

 
 

Aims  

Based on the research above, I identified the following aims, linked to the ‘Teachers as 
Readers’ project findings:  

• To create opportunities for inter-reader relationships in the classroom, allowing 
for greater agency in book selection and recommendation (Finding 5 re 
communities).  

• To use my growing knowledge of children’s literature to engage in more 
meaningful book-talk with children (Finding 1 re teacher knowledge).  

Outline 
In order to develop a more interactive teacher-child reader relationship, I established a 
teacher lending library in my classroom, to supplement the school-provisioned book 
corner. This library exclusively contained texts – fiction, non-fiction, poetry and picture 
books – that I own, the majority of which I read when I was myself a child; it also 
contained a number of ‘new reads’ – recently-written texts that I had discovered through 
Twitter and following the work of various book awards.  

Crucially, the children in my class were given considerable autonomy in how they used 
these books - taking them home and sharing them with family members, or browsing 
casually during classroom reading opportunities. As the texts vary significantly in 
complexity, we explored Daniel Pennac’s (2006) ‘Rights of the Reader’, emphasising that 
readers have no obligation to finish a text if they find them too challenging or uninspiring.  

The principle behind the lending library was to illustrate to my class how important 
reading has been in my life; it was also intended to initiate stronger reading relationships, 
highlighting the trust I placed in pupils in lending them my personal possessions – as well 
as exposing children to a wider range of texts and text-types than contained in classroom 
and school libraries. 

It is worth noting that my ability to recommend books from this collection was 
dramatically improved by the fact that 
I had read each and every book in the 
library, and therefore knew exactly 
what it contained – something which 
certainly cannot be said of the books 
in my book corner or the school 
library, and which I have found to be a 
deeply limiting factor in my 
exploitation of either resource.  

 



 

 
 

 

The other measure I took was aimed at improving child-child reader relationships. This 
took the form of a class ‘reading challenge’: as a class, we set a target for the number of 
books we wanted to read in a term; for each completed book, the children then had to fill 
out a ‘leaf’, with a rating out of 10 and a very brief summary, to add to our ‘reading tree’ 
display. The idea behind this was that, over the course of the term, a substantial 
collection of recommendations would build up, which children could refer to when 
making choices about the books they wanted to read.  

 

Impact 
Perhaps the biggest impact of the measures described above, in terms of creating a 
positive atmosphere around reading for pleasure, was in making it clear to the children 
how important reading has been in my life – placing a premium on it in the classroom. 
The children certainly responded positively to being allowed to borrow my books and 
take them home to read; several have, in turn, brought in their own books to share with 
me, contributing to a more reciprocal reading environment.  

A questionnaire completed at the start of the Spring term produced the following results:  

• 26/29 children used my teacher library at some point during the Autumn term; 
• 22/29 children took one or more books from my teacher library home to read 

during the Autumn term; 
• 23/29 children claimed that the teacher library had encouraged them to read 

more books, with 23/29 also claiming that it had allowed them to explore a wider 



 

 
 

range of books (several children commented that, whereas they had previously 
viewed picture books as being for younger children, their presence in my library 
had helped them feel able to read this genre again); 

• 23/29 children claimed that the class reading challenge had motivated them to 
read more books; 

• 20/29 children used peer recommendations from the class reading challenge 
when choosing a new book to read. 

Clearly there is still work to do: my experiences over the Autumn term have led to a 
number of action points, detailed below. However, more anecdotally, it has been a 
pleasure to see how excited children have been to borrow books from the library and to 
make their recommendations for the class reading challenge. I have been particularly 
pleased by the fact that so many of the children are now reading non-fiction more 
regularly: several boys in the class, who otherwise are not yet avid readers, have 
responded especially well to some of my history books – the same books that once 
sparked my love for learning.  

Reflections on impact the TaRs research had on 
practice 
Looking back over the Autumn term, I would suggest that the ‘Teachers as Readers’ 
research has impacted on my practice by:  

• Motivating me to engage with a range of online resources, which yielded 
suggestions for high-quality recent children’s literature;  

• Helping to break down barriers between readers. Although this remains an 
ongoing objective, there is certainly – as outlined above – a greater sense of there 
being a reading community within my classroom, in which children feel valued for 
their recommendations; 

• Improving my understanding of the reading habits of individual children in my 
class. Although this was not a primary aim of my interventions, the fact that I am 
more familiar with the texts in my lending library, coupled with the opportunity 
to read children’s recommendations on our ‘reading tree’, has allowed me to gain 
a more complete picture of what specific children enjoy reading. 
 

Looking forward, I intend to improve my practice by:  
 

1. Developing systems to track more accurately who is reading what. A weakness of 
the system so far has been that it has been fairly ad hoc – as such, I am not 
convinced that the weakest, or least enthusiastic, readers have benefitted as 
much as I would like. 

2. Creating more space for children to read others’ recommendations, and act on 
these. It will be important to make sure that they always have enough time to 
respond to recommendations.  

3. Continuing to read widely myself, expanding and deepening my knowledge of 
children’s literature, in order to be able to make informed recommendations 
suited to children’s tastes.  
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