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Children taking greater ownership of ‘story time’.



Context:
 I am the Year 4 teacher and Reading Coordinator at St. Andrew’s C of 

E Primary School, a one-form entry primary school in North Essex.

 As a school, we are committed to developing our school community as 
a community of engaged readers and we are continuously striving to 
develop our reading for pleasure pedagogy. 

 According to the ‘Facts about Miss Williams’ that some of the children 
in my class wrote one break time:

“She’s crazy about books and reading!”
I am passionate about fostering a love of reading and giving children 
‘irresistible’ experiences of reading that support their development as 
lifelong readers. I am also committed to my development as a reading 
teacher. 

Sharing an all-time favourite 
picturebook, Traction Man 
Is Here, with some children 
at school in a knitted green 
bonnet … but not matching 
all-in-one romper suit!



Research Inspiration and Rationale:
 The TaRs research identifies reading aloud as a crucial element of a reading for 

pleasure pedagogy, supporting the development of a community of readers with a 
repertoire of texts ‘in common’. 

 It is important that teachers regularly make time and space for reading aloud that is not 
linked to the formal English curriculum. Reading for pleasure is nurtured when reading 
aloud is planned with affective engagement at its heart. 

 The success of reading aloud is dependent upon the teacher’s knowledge of children’s 
literature and of the children’s reading practices and preferences.

 How did these findings of the TaRs research inspire me?
Reading aloud was already something that happened in my classroom every day, with 
time dedicated daily to reading aloud for the intrinsic value of reading aloud in itself. 
The children and I always shared choices and decided together what we were going to 
read. However, I wanted to see whether giving the children greater ownership of this 
time would have an impact on their enjoyment. 



Aims:
 To further develop reading aloud as a key principle underpinning my RfP pedagogy by 

giving the children greater ownership of ‘story time’. 

 To develop my knowledge of individual children’s preferences in terms of listening to 
literature being read aloud and use this knowledge to give them choice beyond what 
text we are reading.

 To reflect on the impact that this increased ownership has on children’s engagement 
with and enjoyment of reading, both during reading aloud and beyond. 



Outline:
 The children and I continue to share choices and decide together on what I’m going to 

read aloud to them during ‘story time’. For example, towards the end of November, we 
discussed choosing a Christmas-themed story to read together during the build-up to 
Christmas. I shared the opening chapters of Father Christmas and Me by Matt Haig 
and One Christmas Wish by Katherine Rundell and, in addition, one of the children 
asked to recommend and share the opening chapter of The Christmasaurus by Tom 
Fletcher. We all voted, including support staff, and the majority vote was for Father 
Christmas and Me, which I read aloud during ‘story time’ at the end of each day. This 
quite quickly turned into ‘at every chance we got’! 



Outline:
 I noticed that children were increasingly asking to either bring in something from 

home or choose a book from the ‘Book Burrow’ in our classroom to read aloud to the 
rest of the class. I was thrilled by this! Initially, I was giving children that had asked to 
read aloud the opportunity to do so whenever we had a spare moment. However, they 
were putting in such effort, of their own accord, to practise and they were asking so 
often when we might have time that I realised this needed to be valued more. 

 After a discussion with the children, we decided to change the structure of ‘story time’ 
in our class. Instead of me reading aloud for the whole time, I now read aloud for half 
the time and the children read aloud for the other half. We have a ‘Story Time Sign 
Up Sheet’ and the children are able to sign up to read something of their choice aloud, 
either individually or in a group. Amongst others, children have signed up to read the 
following:
- extracts from books
- picturebooks
- poems
- ‘favourite pages’ from non-fiction books e.g. Ripley’s Believe It or Not
- poems and stories that they have written themselves



Outline:



Outline:
 ‘Story time’ has been a time when the children have tended to sit around me as I’ve 

read aloud, either on the carpet if we’re in the classroom or, if the weather’s nice, out 
on the school field. The TaRs findings highlight the importance of relaxed reading 
environments, which made me reflect on whether all the children were really finding 
sitting around me as I read aloud relaxing – I realised that I wouldn’t have done! 
With the aim of giving children greater ownership of ‘story time’, I asked them to 
respond some questions as part of a reading survey.  



Outline:



Outline:
 Many of the children’s 

responses showed clear 
links between comfort and 
enjoyment of reading, 
including suggestions that 
blankets, going under the 
tables and pillows would 
make reading at school 
more enjoyable. 

 This new knowledge about the children’s reading 
preferences led to a discussion about how the 
children felt they would be most comfortable 
during ‘story time’. Although some children still 
choose to sit around whoever is reading aloud, 
many prefer to find a space to curl up or lie down 
in, either on their own or with their friends. 



Impact:
 Since the children have had the opportunity to read aloud during story time them-

selves, I have noticed children engaging in more informal conversational booktalk 
together, as well as with me. Children are eager to discuss what they have chosen to 
read and I often hear these conversations continue out onto the playground at the 
end of the day. There have been occasions where a child has read a book aloud and 
then been asked by other children in the class if they can bring it back to school the 
next day so that they can read it together - this often happens during independent 
reading time and during break and lunchtimes. 

 The children’s choices have really made me reflect on the range of texts that I was 
offering during ‘story time’ – and act on these reflections. In the past, ‘story time’ has 
always been a time when I have read aloud from fiction, whether that be from a novel, 
a picturebook or, occasionally, a poem. When the children first started signing up, I 
was honestly surprised to see children choosing to read aloud from non-fiction texts. 
These children have read aloud from these texts with such enthusiasm and interest 
and really engaged and stimulated curiosity in the other children. This has really 
opened my eyes and my mind and I am really looking forward to including more non-
fiction when we share choices for reading aloud in the future. 



Impact:
 The children and I have learnt more about each other’s reading habits, interests and 

preferences. In addition, I have learnt more about the children’s reading practices at 
home. When children choose to bring in something from home to read aloud at the 
end of the day, discussion about the chosen text quite often reveals things I didn’t 
know about their reading practices. This increased knowledge has enabled me to 
make more recommendations tailored to individual children, enabled me to offer a 
more satisfying range of texts and fostered reader-to-reader relationships.



Reflections:
 The TaRs research highlights that reading aloud, planned with affective 

engagement at its heart, is a crucial element of a reading for pleasure pedagogy, 
supporting the development of a community of readers. Although reading aloud was 
already an integral part of my RfP pedagogy, the findings inspired me to explore ways 
of giving the children more ownership of reading aloud. 

 On reflection, I think increased ownership of reading aloud has had an impact on 
children’s engagement with and enjoyment of reading aloud itself but also a wider 
impact on the development of stronger interactive reader-to-reader relationships. 
More spontaneous, child-led booktalk has emerged and this has been rooted in a 
shared enjoyment of different texts that children have chosen to read aloud. 


