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Context:   
• Trainee teacher at Oxford Brookes University.  
• Final year of teacher training, just about to undertake my 

final school placement. 
• Conducted research for my dissertation. 

OU Research inspiration and rationale 
Multiple studies have suggested a potential link between Socio-Economic Status (SES) and 
reading enjoyment; research has shown that children from lower-SES contexts read for 
pleasure less than more privileged peers (Clark and Douglas, 2011; Clark and Rumbold, 
2006). The importance of all children 'Reading for Pleasure' (RfP), regardless of SES, has 
been discussed. It has been argued that RfP could assist with tackling social exclusion, and 
raising educational standards (Clark and Rumbold, 2006). However, in order to do this, the 
reasons behind children's reading attitudes, and any factors affecting this, need to be 
understood. 

 
This study focused on Strand 2 (knowledge of children's reading practices) and Strand 5 
(reading communities that are reciprocal and interactive) of the TaRs findings, with a 
particular focus on: 

o Children's home reading environments. 
o Importance of being encouraged to read at home. 
o Importance of adults (teachers and parents) also being readers, to promote 

reading as a valuable activity. 
o Children of lower-SES potentially having limited access to reading resources 

(from previous research). 
 

The main research that informed this study: 
o Cremin et al. (2009) Teachers as readers: building communities of readers - this 

study, of 27 schools and 43 teachers, found that the majority of teachers were 
unaware of children's home reading lives. Teachers found building links with 
families more difficult than developing communities of readers in the classroom; 
however, they did agree that, when parents were successfully involved in 
children's reading, it helped to create new knowledge about children's reading 
habits and preferences. 

o Cremin et al. (2014) Building communities of engaged readers: reading for 
pleasure - Cremin et al. (2014) discussed the role teachers play in promoting 
RfP, suggesting that children's reading identities are partly shaped by teachers' 
preconceived ideas.  

o Cremin et al. (2015) Researching literacy lives: building communities between 
home and school - discussion with parents about reading tends to be one-way, 
with teachers telling parents what children should be reading and how to 
encourage reading. Cremin et al. (2015) highlighted the 'often transmissive 
approaches to parental participation' (p. 2). At the start of the project, a number 
of teachers possessed assumptions about children and their families, in terms of 
the level of support received and literacy levels (Cremin et al., 2015). I wanted to 
explore if teachers' potentially stereotypical judgements of children's reading 
identities impacted on enjoyment. 

o Multiple NLT studies that have studied RfP in general, some with a focus on 
SES (by FSM uptake): 



1. Clark (2016) found a significant difference between FSM and non-FSM 
children when reporting reading outside of school (38.2% and 44%, 
respectively).  

2. Clark and Douglas (2011) reported differences in attitudes towards 
reading between FSM and non-FSM pupils. 

3. Clark and Akerman (2006) found that FSM children were less likely to 
report encouragement to read from parents 

4. Clark et al. (2011) found that more FSM pupils reported never having 
visited either a library or a bookshop, and never receiving a book as a 
present. 

o Chambers (2011) Tell me: children, reading and talk - 'the enabling adult' at the 
centre of the reading circle - all children require an adult, who is an experienced 
reader, to model reading. This could be teachers or parents. I wanted to explore 
if all children had this, or whether SES had an impact on the presence of an 
'enabling adult' and the support, or encouragement, that children receive. 

• Teaching standards that this research meets, in terms of my development as a teacher: 
TS3: 

o Demonstrate a critical understanding of developments in the subject and 
curriculum areas, and promote the value of scholarship. 

o Foster and maintain pupils' interest.  

Aims 
 
I conducted this research at a primary school where I completed a university placement. 
Whilst on placement, I noticed that some children were enthusiastic readers, whilst others 
struggled to find interesting things to read and thought reading was boring. As the school 
had a high percentage of pupils receiving Free School Meals (FSMs), I was inspired to find 
out if there was a link between eligibility for FSMs and attitudes towards RfP. This interest 
formed the basis of my dissertation. 
 

My research questions were: 
1. What do children think about RfP? 
2. Does SES affect this? 

 
The key objectives of this study were to explore: 

o How much children enjoyed reading. 
o Children's perceptions of their reading ability. 
o Children's attitudes towards RfP. 



o Factors linked to the home environment that affected reading enjoyment. 
o Factors linked to teacher's judgements of children as readers that affected 

reading enjoyment. 
o If Socio-Economic Status (SES) affected children's beliefs around RfP. 

Outline 
• This study was conducted in January 2017. 
• One Year 4 class of 25 pupils, from a large two-form entry primary school. 
• 15 boys and 10 girls. 
• The percentage of pupils eligible for Free School Meals (FSMs) was higher than the 

national average, with 15.9% of all pupils in the school eligible.  
• Of the Year 4 children surveyed, 28% were eligible for FSMs.  
 

Initially, children completed questionnaires. This gathered broad data about: reading 
attitudes; self-reported reading proficiency; and enjoyment of reading. From the 
questionnaire data, children were selected to participate in group interviews. 
 
Group interviews explored children's attitudes in more depth, and allowed for an 
understanding of whether or not SES impacted on this. Most previous studies looking at the 
link between SES and RfP have used questionnaires, making it difficult to determine exactly 
how SES affects children's attitudes towards RfP. 
 
Example of questionnaire: 
 

Please answer all the questions. Don't try and write what you think your teacher 
wants you to write. It is your opinion. 

 
If you need help with answering a question please ask an adult. 

 
About you 
 
Name:___________________________________ 
 
 
Age: _______ 
 
 
Gender: (Please circle)    
 
 
 
Boy                                                     Girl 
 
 
 
 
How many brothers and/or sisters do you have? (Please circle)    
 
0      1      2      3      4     5      More than 5 
 



 
What you think about reading 
 
 
1. How much do you enjoy reading? (Please circle one statement) 

 
 Very much                  A bit                 Not at all       
 
 
 
 

2. On a scale of 1-5, how good a reader do you think you are? (Please circle 
one number) 
 
 
(Not a good reader)          1       2       3       4       5          (An excellent reader) 
 
 

3. What do you think about reading? (Please tick one box for each statement) 
 

 Strongly 
agree 

Agree Disagree Strongly 
Disagree 

1. I think reading is fun 
 
 
 

    

2. I think reading is 
important 
 
 

    

3. I can't find anything to 
read that interests me 
 
 

    

4. I find reading hard 
 
 
 

    

5. I think reading is 
boring 

 
 
 

    

6. I only read when I have 
to 
 
 

    

 
Thank you for completing this questionnaire. 



 
Example of interview guide: 
 

1. Do you prefer reading at home or at school? 
• Why?  
• Do you read the same thing at home and at school? Or different things? 
• Do you think your teacher supports this? Or do they like you to read different 

things at school? 
 

2. Do you think your parents affect how much you enjoy reading? 
• Why? How? 
• What do they do that helps? Or doesn't help? 
• Do they encourage you to read? 
• Do you think they are interested in your reading? 
• Do you ever talk to them about your reading? 
• Do you read to your parents? Or do they read to you? 
• Do they read themselves? Do you think this affects how much you read? 

 
3. How many books would you say you have at home? Lots? Not very many? 

• Do you have any of your own books? 
• Do you think this affects how much you read? Why? How? 
• Is there anything else at home that you think affects how much you enjoy 

reading? 
 

4. Have you ever been to a library or a bookshop? 
• Do you think this would help you to read? Why? How? 
• Do you get given books as presents ever? Would this help do you think? 

 
5. Do you think your teacher affects your enjoyment of reading? 

• Why? 
• How? 
• In what ways? 
• Do you think all children are supported with reading in the same way? 
• Do they help you to choose new books? Or make recommendations? 

Impact 
The findings of this research project confirm the need for schools to review how their reading 
support and teaching affects children's motivation to read beyond school. It was evident that 
teachers can potentially have a negative impact on children's attitudes towards RfP. Schools 
may also need to consider the need to offer additional support to FSM children, to overcome 
any difficulties in their home reading environment. 
 
Additionally, teachers need to achieve a balance between helping children to choose books 
based on ability, and giving children freedom to choose books purely for enjoyment. This 
would increase their motivation to read, and also encourage positive attitudes towards RfP.  
 
Parents need to be supported to understand the differences between reading to their child 
and listening to their child read, and the importance of both home literacy practices. This 
would ensure that children are encouraged to appreciate the value of RfP. It is also crucial 
for parents to recognise the need to share books with children, regardless of age or reading 
ability; all children should have the opportunity to experience the social aspect of RfP. 



Reflections on impact the TaRs research had on practice 
When referring back to the TaRs research, it is evident that the adults that children interact 
with have a huge impact on their engagement as readers. Children felt that their reading 
interests at home were not necessarily supported by their teachers. In terms of home 
reading environments, it appeared that having supportive parents, who were also interested 
in reading, was crucial. Therefore, as outlined by TaRs, there is a clear need to create 
communities of readers, both within and beyond school. 
 
Looking ahead into my NQT year, conducting this research has confirmed my desire to 
work in a school where RfP is actively promoted, and recognised as being crucial in 
children's development into lifelong readers. I recognise the need to promote reading to all 
children, regardless of SES; this is something that could supported through a whole-school 
RfP ethos. Additionally, creating a partnership with parents is vital; if parents are to be 
interested in their child's reading, schools’ need to guide and support them with this. When 
looking for a teaching post for my NQT year, these are all factors that will need to be 
considered, ensuring I find a school that mirrors my own beliefs and values around RfP.   

 


