
 

 
 

Inspiring book talk by sharing my writing            Sophie Button              
 
 
Context 
 
I worked in a large primary school situated in Gravesend, Kent as part of my training as a teacher. It is 
a school in an area with a great variety of cultures that encourages unity and respect for yourself, 
others and the environment.  
 

 
 
 Research inspiration and rationale 
 
The TaRs research highlighted that reading for pleasure is of value for its own sake and needs to be 
given a higher profile in school, also that children need space and time to talk about texts without 
being assessed (Cremin et al., 2014). This encouraged my desire to develop reading for pleasure in 
my class. I have a love and passion for both reading and writing children’s stories and literature. It is 
this passion that I would like to inspire in children as it has heavily impacted on my life and personality. 
I feel literature is a way of being able to communicate with others, but also allows the reader to feel 
safe and sure. I find those people who can become enveloped by literature and stories are far more 
expressive and passionate; they form strong ties to the book that they are reading.  
 
I feel that, far too often, children are reading in school for the sake of having to read in order to 
respond to questions and requests about the text. I fell this is demolishing children’s perceptions of 
what reading is about - enjoying words on a page and connecting with what an author intended and 
the emotional possibilities in a story. I am keen to enable children to share their thoughts and feelings 
about stories. You see them light up and enjoy what they are discussing when it is a story of their 
choice or one they like and want to talk about. 
 
Aims 
 
I aimed to inspire children to talk about text by using a story that I had written myself. With this, I 
wanted to show them that not only can we be writers, but that we can enjoy reading and talking about 
what has been written. I aimed to evoke emotions and feelings from the children and wanted them to 
express this in an open and welcoming environment where they did not feel they could be ‘wrong’.   
 
Outline 
 
I introduced a story to my class that I had written about Deeno the Dinosaur. I began with discussing 
authors and illustrators, who they were and what they did. I showed them the book, which had no front 
cover and asked them who they thought had written it and drawn the illustrations. I then explained that 
I was both and this surprised my class. 
 
I followed this by reading the first few pages to grab their attention, I read these pages again but 
asked them to think about what features they noticed. We discussed this and I provided them with a 
verse from the story, and we noticed the rhyming pairs. I then invited children to predict what they 
thought might happen next or how the story might go. They spoke with their talk partner and then 
shared their ideas with the rest of the class.  
 
I followed with reading the story as a whole to the class and encouraged them to follow the pages as I 



 

 
 

read them aloud. I used expression in my voice to capture their imaginations and attention and wanted 
them to join in with the repeated verse. We discussed what happened in the story, they shared their 
favourite parts and some explained their choices. We also discussed the storyline, repeating the story 
and what happened and whether their predictions were similar. I finished with getting the children to 
design a front cover for the story. 
 

 
 

 
 



 

 
 

 
 

 
 
Impact  
 
The children were very enthused by the story and were keen to discuss what they thought of it. Many 
gave great predictions including: 
“I think that Mr Zoogerbooger is going to eat Deeno and all of his family will look for him and get him 
out again.” 
“I predict that Deeno is going to find Mr Zoogerbooger and he will be scary”. 
 
Encouragingly, they all wanted to hear until the end of the story to find out what actually happened. 
There were a few children who gasped and joined in with the repeated verse. Whilst this was only one 
occasion, I could tell that during this time the children had experienced that reading is not just for 
doing work, it can be a key point for discussing and for ‘merely’ enjoying the story, in fact not all 
children wanted to offer their opinion. These learners may have felt I was going to evaluate their 
response. 
In order to enable them to feel more secure, children need more such opportunities when books are 
read aloud and lightly discussed, not analysed or turned into a battery of comprehension questions. 
 
Reflections on impact the TaRs research had on practice 



 

 
 

 
I feel it is so important for children to be able to just read for pleasure, not to have to do copious 
amounts of work on every book they encounter. Far too often children are dreading listening to a story 
because they know that they will have to do work on it. By doing this activity, the children were able to 
experience hearing the story without the pressure of having to do laborious comprehensions or work 
afterwards. I feel inspired to read more to my classes and incorporate time into the timetable to just 
read with the children. I feel that being read to and discussing is just as important as the children 
reading it themselves as they are able to comprehend what is being said.  
 
I also aim to produce more stories for children to be able to read, and be read to, and enjoy.  
 
 

 

 

 

 


