
1 
 

Goodreads : An online reading journal:                                                     Katie-Clare O’Connor-Marsh 
 
Context 
 
I am in my 3rd year of Initial Teacher Training at Oxford Brookes University. In September 2017  
I will graduate as a Newly Qualified Teacher with a BA in Primary 
Teacher Education.  
 

Research inspiration and rationale 
 
A personal interest in this field stems from recognition of having a negative attitude towards 
reading as a child, a mindset which has been sustained with age. Similarly, my primary teachers 
were not passionate about reading and it is questionable whether this was a major influence as to 
why I was not motivated or inspired to read for pleasure.   
 
To back up my research and extend my own knowledge, I reviewed the literature and explored 
numerous relevant research studies. The three predominant influences were the findings of 
Applegate and Applegate (2004), Cremin et al. (2008, 2014) and O’Sullivan and McGonigle (2010). 
These findings suggest that many teachers have a limited knowledge of children’s literature and 
the subsequent effect that this can have on pupils is problematic. Cremin et al. (2008; 2014) and 
O’Sullivan and McGonigle (2010) conclude there is a necessity for teachers to have a secure 
knowledge of children’s literature to support pupils’ reading needs and interest. Despite this, 
there is relatively little material to suggest how teachers can be supported to develop their 
knowledge. Applegate and Applegate (2004) propose that it is the responsibility of teaching 
institutions to identify beliefs about the nature of reading and promote value to trainee teachers 
in reading children’s literature. Cremin et al (2009) offer ideas for developing teachers’ knowledge 
through CPD and in school support.  
 
Goodreads is an online reading journal and an emerging idea which has been implemented 
among final year teacher training students at Oxford Brookes University in an innovative attempt 
to motivate individuals to read children’s literature. Prior to Goodreads, my knowledge of 
children’s literature was limited and mirrored findings from Cremin’s et al. (2008) initial study, 
however, it is clear that Goodreads has been a catalyst in enhancing my knowledge of various 
authors. It should be noted that there is little research to support Goodreads and show the 
impact it can have on teachers’ knowledge of children’s literature. This has led me to question 
how teachers can be supported to develop their knowledge of children’s literature and whether 
Goodreads is a possible answer.    
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Aims 
 
• To encourage trainee teachers to reflect on and evaluate their knowledge of children’s 

literature  
• To discover whether trainee teachers benefit from the services of Goodreads 
• To learn what contributes to Goodreads’ success 

  
Outline 
 
This investigation was carried out among final year initial teacher training students at Oxford 
Brookes University. During the final year of the course students are introduced to an online 
reading journal (Goodreads) and encouraged to engage with it to extend their knowledge of 
children’s literature.  
  
Goodreads is an online site which displays an extensive directory of book titles allowing members 
to track their reading habits. The site is focused around reading and allows members to: search 
for books, read and write reviews, log personal reading habits and browse others members’ 
reading activity. Goodreads facilitates the creation of an online community of readers as it 
enables members to create a profile and connect with other members, similar to most social 
networks. 
 
Assessing the extent to which Goodreads supports individuals was achieved through an online 
questionnaire. This required the cohort to reflect on their reading habits and evaluate their 
Goodreads experience. This provided an overall insight to the extent to which Goodreads can 
support trainee teachers. Subsequent interviews were conducted; individuals were chosen based 
on questionnaire responses which were thought to offer a greater understanding of the impact of 
Goodreads. 
 
To provide a richer picture, the study also included supplementary research carried out among 
Newly Qualified Teachers (NQTs) who previously studied at Oxford Brookes University. The 
voluntary group of NQTs were forwarded an online questionnaire, similar to the questionnaire 
completed by trainee teachers. The aim of this was to discover whether Goodreads continues to 
support individuals during their newly qualified teaching year.  
 
Impact 
 
Overall, responses were profoundly positive about using Goodreads to explore children’s 
literature. It was clear that there was an overarching issue of confidence among trainee teachers, 
as they were unsure what was suitable to be reading (in regards to quality), therefore 
apprehensive of their own book choices. Responses highlighted that Goodreads provided 
individuals with a sense of confidence due to the social, collaborative nature which allowed them 
to choose texts based on others’ reviews and rating. 
 

• 90% of participants said they found Goodreads be the most beneficial strategy for tracking 
reading activity (n=37) 

• 23 participants stated ‘reading reviews and recommendations’ to be the justification for 
their successful use of Goodreads 
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• 21 participants stated ‘seeing what others are currently reading’ to be the justification for 
their successful use of Goodreads 

• 56% of participants said they feel it has introduced them to a wider range of authors 
(n=23) 

• 66% of participants agreed or strongly agreed that Goodreads has motivated them to 
improve their knowledge of children’s literature   

• 56% of participants stated that since using Goodreads they feel more confident in knowing 
and using children’s literature to inform their practice 

 
It is of vital importance for trainee teachers to feel secure with their knowledge of children’s 
literature, which was echoed by the findings of the research. In general the cohort found 
Goodreads to be beneficial in informing their practice and there was an understanding of the 
significance of Teachers as Readers.  
 
The secondary research of this study which explored the relationship between 10 NQTs in 
practice and an online reading journal, raised unexpected and interesting findings.  
 

• The findings of whether Goodreads informs NQTs’ teaching was equally balanced between 
‘yes’ and ‘no’ responses  

• 50% of the study rated their knowledge of children’s literature average or below average 
(n=5). 

• 40% of NQTs rated their confidence as neutral when recommending books to children 
with specific reading needs and interests (n=4) 

• ALL NQTs would recommend using Goodreads to fellow teachers 
 
The sample is small and there is no context or indication of NQT’s engagement with Goodreads 
prior to their NQT year whilst still training. As a result it is difficult to conclude whether 
Goodreads continues to support trainee teachers when teaching. In an ideal world, it would be 
valuable to monitor trainee teachers involved with this study during their NQT year to discover 
whether their attitudes are sustained and whether Goodreads continues to support the 
development of their subject knowledge. 

 
Reflections on impact the TaRs research had on practice 
 
TaRs has highlighted that is the responsibility of the teacher to foster in children an enduring love 
for reading by creating a classroom that supports the development of fully literature individuals. 
It is clear that teachers need to be familiar with a broad range of children’s literature in order to 
cater for the various reading needs and interests of their class.  
 
As a result, I have been inspired to join the community of ‘teachers as readers’ by setting a 
personal goal to read 52 children’s books in a year with the overarching intention of developing 
my knowledge of quality children’s literature. I aim to be seen as an enthusiastic teacher who 
demonstrates a personal value of reading, thus building a positive ethos in my future classroom.  
 
I now feel knowledgeable about Goodreads and feel better equipped with my own knowledge to 
inspire children to read for pleasure. As an NQT, I aim to set up an online reading journal for my 
class where we can collaboratively choose and review books. I envision this to be a successful 
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strategy in encouraging children to engage in discussion about books and foster enjoyment in 
reading.  
 
I believe that creating a community of readers is key to motivating children to read and through 
creating a class Goodreads page to track reading activity, I can set a goal of how many books we 
aim to read as a class. A collaborative approach to reading and learning can be seen as a powerful 
hook in engaging all.  
 

 


