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Context:

u I am the Year 4 teacher and Reading Coordinator at St. Andrew’s C of E Primary 
School, a one-form entry primary school in North Essex.  

u As a school, we are committed to developing our school community as a community of 
engaged readers and we are continuously striving to develop our reading for pleasure 
pedagogy. 

u According to the ‘Facts about Miss Williams’ that some of the children in my class 
wrote one break time:

“She’s crazy about books and reading!”
I am passionate about fostering a love of reading and giving children ‘irresistible’ 
experiences of reading that support their development as lifelong readers. I am also 
committed to my development as a reading teacher.

Sharing an all-time favourite 
picturebook, Traction Man Is 
Here, with some children at 
school in a knitted green 
bonnet … but not matching 
all-in-one romper suit!



Research Inspiration and Rationale:

u The TaRs research highlights how teachers are more effective in nurturing RfP and building communities of 
readers when they know more about children’s reading practices beyond school and their individual interests 
and preferences. 

u I was particularly interested in the finding that this knowledge enables teachers to foster positive reading 
identities for all children and to build reciprocal and interactive reader to reader relationships. 

u How did the findings of the TaRs research inspire me?
The TaRs research made me reflect on how much I knew about the reading practices and interests of the 
children in my class. As we approached the beginning of a new school year, I wanted to explore ‘Rivers of 
Reading’ as a way of developing my knowledge of the reading practices and experiences of the children in my 
new class. 



Aims:

u To explore the influence that ‘Rivers of Reading’ could have on my knowledge of children’s reading practices, 
experiences and interests at the beginning of a new school year. 

u To begin building reciprocal and interactive reader to reader relationships with the children in my new class. 

u To reflect on how I can use the knowledge that I have developed to foster positive reading identities for all the 
children. 



Outline:

u Having attended a workshop led by Gabrielle Cliff-Hodges* on making time and space for reading, which involved 
discussing what readers learn from mapping their personal reading histories, the children in each class I have 
taught have created their own ‘River of Reading’. The purpose of this has been to encourage them to reflect on their 
own personal reading histories – on themselves as readers and on their reading journeys – and to celebrate these! 

u Until I engaged with the TaRs research, I hadn’t properly considered the influence that creating ‘Rivers of Reading’ 
could have on my knowledge of the children’s reading practices, experiences and interests; it is something that I had 
always planned in towards the end of the school year. 

u This year, the children in my current class created their ‘Rivers of Reading’ during the first week; I hoped that this 
would enable me to quickly begin to build reader to reader relationships and foster positive reading identities. 

* Cliff Hodges, G. (2010). Rivers of reading: Using critical incident collages to learn about adolescent readers and their readership. 
English in Education, 44 (3) 181-200



Outline:

u To give me a greater insight into their reading practices, I wanted the children to reflect on more than just the 
‘what’ and ‘when’ of their critical moments and think about aspects that have shaped their journeys as readers and 

their reading identities. 

u I modelled this carefully, reflecting on how my reading interests and taste in books and other texts developed and the 
influence on this, the emotions associated with different memories of reading, social relationships with other readers 
and cultural practices that shaped my journey as a reader. I also recognised that dislikes can be as significant as 
likes on the journey of discovery. 

u As well as careful modelling, the children were given the set of question prompts on the next slide to scaffold their 
reflections in this way. 



Outline:



Outline:

u As the children created their ’Rivers of Reading’, I used the opportunity for discussion with children on an individual 
level to develop my knowledge of their perceptions of themselves as readers, their reading interests and their reading 

practices both within and beyond the school gates. 



Impact:

u ‘Rivers of Reading’ can be used as a metaphor for children’s 
journeys as readers; the outline of the winding river is 
linked to critical moments in their lives as readers, marked 
by bends in the river’s path.

u The children in my class were able to either create a ‘River 
of Reading’ or choose another metaphor to represent their 
journey as a reader. In many cases, the children enjoyed 
creating a metaphor that was representative of their 
interests as well as their reading journeys; for example, a 
golf course on which each hole was a critical moment in 
their life as a reader or on a dog walk on which these 
moments were represented by characters that they met 
along the way. 

Work in progress: a ‘book walk’ as a metaphor for a 
reading journey. 



Impact:

u Combined with discussion with the children throughout their creation, the reading journeys depicted by the ’Rivers of 
Reading’ gave me a real insight into the reading practices and interests of the children in my class. As they worked 

on them, I asked the children to tell me more about specific aspects that they had chosen to include; in many cases, 
this opened up discussions that gave me a deeper understanding than I would ordinarily have had by the end of the 
first week of the school year. 

u The creation of ‘Rivers of Reading’ and the knowledge that I consequently gained laid the foundations for building 
strong reader to reader relationships with the children in my class. The following examples will give an insight into 

the role that this played in fostering positive reading identities and RfP for individual children. 



Impact:

u I hadn’t previously come across Kes Gray’s 
‘Daisy’ books. As she worked on her ‘River of 
Reading’, I explained that to Nadia (pseudonym) 
and asked her to tell me more about them and 
why she loves the series. Another child 
overheard this discussion and told me that she 
had been bought another of the ‘Daisy’ books, 
which opened up a class discussion; it turned 
out that several were reading and loving the 
series outside school – and that other children 
were eager to but didn’t have their own copies.

u As a result, we now have copies in school; this 
knowledge of a child’s reading practices outside 
school has enabled me to offer a more satisfying 
range of texts in school and helped to build a 
community of readers in my classroom as we 
share in the enjoyment of this series together. 



Impact:

u This ‘River of Reading’ also gave me an insight 
into Nadia’s reading practices and when I 
asked her to tell me more, she told me about 
all her favourite books on her bookshelf and 
about how she loves being read to by and 
reading to her parents and brother. 

u This knowledge of her reading practices and 
preferences outside school has enabled me to 
recommend and share texts for her to enjoy 
with her family: for example, I noticed in her 
Reading Record that she had read ‘The 
Princess and the Pea’ with her Mum and, 
knowing that she had enjoyed ’Traction Man’, 
I could then recommend ‘The Pea and the 
Princess’ by the same author. 



u Although Nadia was already an avid reader, 
the insight that her ‘River of Reading’ and the 
discussion about it gave me have enabled me to 
continue nurturing her RfP, extend the range 
of authors and texts that she enjoys and build 
up a reader to reader relationship with her –
she comes and recommends texts to me, which 
she then shares with the rest of our class, too ! 

u This has had consequences: “She’s read a 
chapter of her book and told me that she 
wants to read over breakfast and read in the 
car … As you know, she goes to Kate’s 
(pseudonym) house on a Monday, when I 
collected her at 5:30 Kate’s Mum said they 
had been reading to each other since they got 
in. That’s most definitely your influence!”

- Nadia’s  Mum

Impact:



Impact:

u “I was just bored no book made my day and 
was not a hobby and I was just busy.”

u Jo’s (pseudonym) ‘River of Reading’ seemed to 
show that he didn’t feel that reading was 
worth his while – it wasn’t an activity with 
which he voluntarily occupied his time – but 
he did enjoy writing in his own time. He drew 
himself ’now’ holding two pencils and when I 
asked him to tell me more about why, it 
became clear that his perception of himself as 
a writer was much more positive than that of 
himself as a reader. 

u I wanted to find out more about why this was 
which, in turn, would enable me to reflect on 
what I could do to foster a more positive 
reading identity. 



Impact:

u Jo’s ‘River of Reading’ gave me a positive way in 
– we talked about what it would take for a book 
to ‘make his day’ and about what kind of 

things he enjoys writing in his own time. He 
explained that he really wanted books to be 
exciting and, as I came to understand more 
about his interests, I drew on my knowledge of 
children’s literature to make recommendations. 

This included the ‘Diary of a Wimpy Kid’ 
series, which has, in my experience, led reluctant 
readers to show increased pleasure in reading 
because of its instant humour. Many children 
had included this on their ‘River of Reading’ so I 

hoped that it would also enable him to become 
part of a community of readers through talk 
about reading and this book with other children. 



Impact:

u As a child that is keen to please, it might seem 
to somebody that didn’t know much about his 
reading practices that he is a keen reader; he 
always seems engaged when he is reading. 
However, it became clear from his ‘River of 
Reading’ that reading was something he found 
‘boring’ and with this in mind – how he might 
seem engaged reading even if he isn’t enjoying 
it – it has been important to make the most of 
opportunities for informal booktalk about 
reading and texts with him. 

u This, in conjunction with other reading-focused 
activities, has resulted in Jo showing an 
improved perception of himself as a reader 
and self-confidence and pleasure in reading 
have increased as the school year as 
progressed. 



Impact:

u For Will (pseudonym), the ‘River of Reading’ 
activity needed careful scaffolding and I spent 
time supporting him in reflecting on his journey 
as a reader and on memories of reading that 
are significant for him. 

u Together, we created a list of texts that he has 
enjoyed reading. ’The Tunnel’ by Anthony 
Browne was the first that he mentioned and, 
although he wasn’t initially able to articulate 
why, he spent ages showing me all the ’hidden 
things’ that he has enjoyed finding when he 
has read it - some of which I hadn’t spotted 
before, which he loved! The majority of texts 
that he identified as having enjoyed were by 
Anthony Browne, including ‘Into the Forest’ 
and ‘Zoo’, for the same reason. 



Impact:

u We explored each of these texts together and this 

was the beginning of building a reader to reader 

relationship that has been significant in fostering 
a positive reading identity and Will’s enjoyment of 

reading. He was really excited that I had each of 
the books he mentioned on my personal bookshelf 

and that I was delighted that he could show me 

‘hidden things’ that he thought I might not have 
spotted. 

u As a result of the knowledge that I gained from 
working with him to create his ‘River of Reading’ 

and the discussion around it, I have used my 

knowledge of complex picturebooks to recommend 
others, expanding his repertoire of authors at the 

same time. For example, ’Journey’ by Aaron 
Becker.



Impact:

u As the year has progressed, Will has shown 

increased pleasure and improved self-confidence in 

both reading and writing, which I started to see 
when we worked with ‘There Is A Tribe of Kids’ 

by Lane Smith in English during the first half 
term. He loved the detail in the illustrations and 

was was motivated by the challenge of creating 

similar detail in his own adaptation of the text.  

u I was delighted too to receive this message from 

his Mum: “The fact that he actually wanted to 
read his book blew  me away! It was a fight every 

day last year and certainly no fighting here! 

Will cannot wait to get to school to read!
- Will’s Mum



Reflections on impact the TaRs research had 
on practice:

u The TaRs research highlights how teachers are more effective in nurturing RfP and building communities of readers 
when they know more about children’s reading practices beyond school and their individual interests and preferences. It 
also suggests that this knowledge enables teachers to foster positive reading identities for all children and to build reciprocal 
and interactive reader to reader relationships. These findings inspired me to explore ‘Rivers of Reading’ as a way of 
developing my knowledge of the reading experiences and practices of the children in my class during the first week of a 
new school year. 

u As a result of building ‘Rivers of Reading’ into the first week, I knew more about the children’s reading interests and 
practices much earlier in the year than I have done in previous years. Although this knowledge continues to develop on a 
daily basis and will continue to do so throughout the year, creating ‘Rivers of Reading’ during the first week enabled me to 
begin building reciprocal reader to reader relationships, making tailored recommendations and, ultimately, nurturing 
reading for pleasure more effectively from the word go. I have noticed children’s pleasure in reading increasing and a 
community of readers developing sooner than in previous years and I will be building ‘Rivers of Reading’ into the first week 
for each class that I teach in the future! 


