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Context 
I am a Senior Lecturer in Education, specialising in Professional Studies and English  
at the Faculty of Humanities and Social Sciences, Oxford Brookes University. 
 
 

Research inspiration and rationale 
As a team, we identified that Building Communities of Readers (Cremin, Mottram, 
Collins, Powell, Safford, 2014) is a key text to promote considerations around the 
idea of reading for pleasure (RfP) and how teachers can see themselves as readers. 
It clearly explains the background to and impact of the United Kingdom Literacy 
Association’s two studies into teachers’ knowledge and use of children’s literature 
(2006-7, 2007-8).  
 
The TaRs research reveals that those teachers who have a broad and developed 
knowledge of children’s authors and texts are more able to create a reading for 
pleasure ethos in their classroom.  Through this knowledge, they are also able to 
support children to choose texts for enjoyment, thus leading to a wider 
understanding of the importance of reading and the impact that it can have.  
Teachers that read themselves, keeping up to date with current children’s texts and 
authors are able to make useful, personalised recommendations to children. This in 
turn shows pupils that their teacher is also a reader and a knowledgeable one at that.  
That reading is not merely done to pass a test or please others, but that it is 
something that impacts upon our understanding of the world around us.  
 
With this research in mind we considered how we could enable our students to feel 
‘empowered’ with regards to their knowledge of children’s literature.  
 
During a Primary PGCE course as ITE tutors we acknowledge that there is little time 
to immerse students into subjects in any great depth. However, it is vital to ensure 
that all students who are going to be primary school teachers are given the subject 
and pedagogical knowledge that will enable them to feel comfortable and confident 
when choosing, using and recommending novels, poems, non-fiction etc. to their 
pupils.  In Building Communities of Readers, Cremin et al identified that RfP is ‘too 
often seen as an optional extra in education’ (2014, p1). The Oxford Brookes English 
Team determined that we needed to ensure that our PGCE students did not see 
reading for pleasure in this way. We therefore decided to investigate and experiment 
with a number of different ways to prepare our students for their role as teachers of 



reading and to help them develop their views of themselves as readers.  Whilst some 
of our previous strategies have proved successful, we still felt that we needed to 
support the ITE students further with their understanding and use of children’s 
literature in classrooms.  We wanted to ensure that we developed a ‘higher profile 
to fostering children’s (and teachers’) pleasurable engagement as readers’ (Cremin 
et al., 2014, p1). 
 

Aims 
 
We wanted the ITE students to gain confidence to be able to talk about, suggest and 
recommend different authors – knowledge and skills they would then be able to take 
with them into the classroom. Our aim was to improve this knowledge in a number 
of ways, using different teaching and learning techniques. 
 
We sought to encourage the students to see themselves as teachers that teach 
reading, as well as knowledgeable teachers that love to read.  In order to make the 
students feel more confident as teachers of reading, we wanted to give them not 
only the pedagogical knowledge of the mechanics of reading (such as blending and 
segmenting, decoding), but access to and enjoyment of a range of children’s authors 
from the very beginning of their intense PGCE course. We felt it was imperative that 
we understood and addressed the needs of our students, personally and 
professionally and created an environment where students felt comfortable and 
confident to discuss their knowledge of children’s literature and build upon it 
without fear or anxiety.   
 

Outline 
 
The main strategy we decided to use to support our student teachers’ knowledge of 
children’s literature was through a more detailed investigation and study of one 
author and the texts that he/she has created.   
 
Firstly we ensured that before each English session began, all students were given an 
opportunity to read a children’s picture book.  They were then given time to discuss 
the book they had just read with their peers, commenting upon likes and dislikes, 
opinions on the text as well as story, characters, structure and language if they 
wished to do so.  These sessions were very informal. Students investigated a picture 
book as a reader, focusing on reading for pleasure, having time to read something 
for no other reason that enjoyment.  We used different picture books each session 
and placed them around the room for students to read. In addition to this, by using 
various picture books to teach pedagogical aspects of learning to read such as the 



impact of shared reading and book talk, we could further support the students to see 
the wider importance of a teachers’ knowledge of children’s authors, texts and 
literature.  
 
With this as a supportive planning structure, the students were then asked to ‘sign 
up’ for an Author Presentation with a peer.  The choice of author was varied.  There 
were a number of picture book authors alongside poets and novelists.  The aim of 
this task was to get the students working together on an investigation into a 
children’s author using an outline given and modelled in a session (see below for 
some authors used). Some ‘well known’ authors were not used. This was not because 
they are not successful and popular authors but because we wanted to encourage 
students to ‘extend beyond well-known texts and authors’ (Cremin et al., 2014). 
 
Through the use of this informal Author Presentation - a ‘book talk/investigation’ task 
- it was hoped that students would feel inspired and more knowledgeable, enabling 
them to make more diverse choices when choosing texts to use with children in 
school as well as being able to ‘make one to one reader recommendations tailored 
to specific children,’ (Cremin et al., 2014). In designing this activity, we amended the 
use of our existing ‘Author Presentation’ tasks/sessions. These had originally been 
designed to support the students with their ‘presentation’ skills as well as their 
developing knowledge of children’s authors.  Whilst effective presentation skills are 
important – for interviews as well as from a teaching and learning perspective - we 
felt that this did not give the students as thorough a knowledge of children’s books 
and authors as we would have liked.  With this in mind, we decided to change the 
structure and purpose of the sessions. 
 
Each student joined with a peer and together they created a presentation on an 
identified author. They were asked to look at aspects such as: the range of texts 
written and/or illustrated by the author, the knowledge of the world pupils could 
bring to a text and language structures in the text and background knowledge of the 
author. Previously the presentations had taken place in a formal way, during 
seminars with one pair at a time presenting their findings to the whole group.  This 
became a stressful exercise and the students were more concerned with their 
presenting skills than they were with the study of the author.  They were anxious 
about how well they presented to their peers and how people viewed the ‘handout’ 
they produced to support their presentation.  
 
 
Students were given 2 weeks to work together and prepare their ‘presentation.’  
Instead of presenting to the whole class, one pair at a time, the students were given 



an identified seminar slot. This meant that during the sign-up process students did 
not choose an author because they were ‘further down the list’ with regards to the 
timing of presentations.  All presentations would take place during the same 
seminar, thereby making the process more informal and taking the anxiety out of the 
choice. 
 
 

    

  
 
 
 
A model of what a session could look like and what might be considered when 
investigating an author in depth was given in an early session.  The students were 
then asked to consider and discuss their own experiences and knowledge of authors 
and reading. During the seminar, each pair ‘presented’ their findings/investigation 
to another pair using the given structure.  As a small group, they were then asked to 
give feedback on the presentation: 
 
What was effective about the presentation? What did the audience learn about the 
author and the range of texts? Did it make them want to read the text that had been 
focused closely upon? What would have made it even more informative, useful? 
Each pair was then asked to identify their own development points or ‘Even better 
ifs…’ 
 



With these thoughts and the feedback given by peers in mind, students were then 
given an opportunity to discuss and fine tune their input, before moving to another 
pair and presenting their findings again.  
 
As part of the process, each pair was asked to create a handout/information sheet 
highlighting key points about their author and the books that he/she has created.  
These sheets were to be uploaded onto a shared page so that all students could get 
access to them after the sessions had been completed. 
 
Impact 
We found that the students were much more engaged in these ‘presentation/book 
club’ sessions this year than in previous years.  The atmosphere during the 
discussions was one of excitement and engagement.  Although students felt a little 
anxious about presenting their investigation and findings to their peers, once the 
sessions had started it was clear that the atmosphere was one of sharing and 
collaboration.  
 
The session became a very detailed and animated ‘book-chat’ session. The students 
were excited to discuss their author and the book they had chosen to focus upon. 
Comments include: 
 
‘I felt that I learned a lot about my author and how I could use this particular book in 
school with children.’  
 
‘It made me feel excited to go away and read the book that they had focused on. I 
wanted to know more about the story and why they had been so enthusiastic about 
it.’  
 
‘I thought it was going to be a nerve-racking session but it was so relaxed and 
informal that I feel I learned so much about different authors and the books they have 
written.’  
 
‘I did not know this author and I feel that this task has made me go and investigate 
less well-known authors in more detail.’  
 
They were equally excited to show and discuss the ‘handout/information’ page that 
they had created to accompany their presentation.  These information sheets have 
been uploaded onto their own page on Moodle so that all members of each group 
have access to them.   
 



‘I have downloaded each page that our group produced – this means I have about 14 
information pages about different authors. I can now go and read more from these 
authors and use the sheets to help me to decide which books I want to read next.’  
 
Groups and pairs were asked to evaluate their work and input immediately after the 
session and write up some reflections during the latter part of the seminar.  They 
were encouraged to consider what they had learned through the process of the 
author presentation and how their understanding (of the importance of teachers’ 
knowledge of children’s literature) had altered. 
 

 
 
 
 
 
 
 

 



  
 

 
 
Reflections on impact of the TaRs research had on practice 
 
Changing the way we carried out the ‘author presentations’ sessions this year has 
had an impact upon the confidence of our current PGCE students with regards to 
their knowledge of children’s authors and the range of texts that can be used to 
create and embed a RfP ethos in a primary classroom.  By taking away the ‘assessed’ 
feeling of the presentation and creating a more informal, ‘chatty’ atmosphere to the 
sessions, the students felt more interested and excited to learn about different 
children’s authors. They were less anxious about being assessed and therefore able 
to concentrate on enjoying the ‘blethering’ going on in the sessions. The Cremin et 
al. (2014) TaRs research highlighted that volitional reading- reading for pleasure- is 
essentially intrinsically motivated, so we sought to support the students in this way 
rather than foregrounding the extrinsic assessment element as in previous years.   
 
This minor change to practice has impacted upon my understanding of how students 
learn.  I feel that the time given over to discuss new and unknown books at the start 
of each session created a ‘book chat’ atmosphere in the seminars.  This in addition 
to the less formal nature of the author presentations created a sense of collaboration 
and shared identity across the group and began to build a community of readers.   
I feel that I would like to run these sessions again with the students’ feedback in 
mind.  I believe that this could enhance the process even further by giving the 
students an opportunity to ‘have a (greater) role in shaping their learning 
experience.’ (Fry et al., p.99) 

 


